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R H LA T IR R G, 76 WOS Bl FE#% 0
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B R IR S AR 2) o T PPAG SCHR BT i A B
it DL XU, ASBIFFE AR5 98 A bR i A 2 SCPPAS 4B £
[F] — i SCHR TS PR i —BUR A v i AT — 4By
B, ARA SCERER P IH A — A s 2280, B 7R iR
B3R SR B AR BT AE PP AL BRI Y 3) R TR
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AFF 5 00 35 P X G 110 35 43 B L AR S W S T 32
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a2z Az ) o FELN R SCRR AT I AL ST, T
REML R oE R IR DI R R (WL 2) .

Bt RS FERIEA Dy s 2k, AT
I BCREE, KRB “HOh E— A F—
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WFFEAE BT IHE R o 0 kit 1, ARE IS A2 Al
JIT S e ) e s At REARLUR R, R I — T I 4 O
AR B CEOM o ) | B (SR O L A 3t
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Bt B S 5t 3R R R e i) W RE 2R

Z HKFRAT R TEIEE .
MAZ B ILE) A S

(— )15 & M: R AR B 4 e

L U R R S0

20 T2 50 4EARHII, S50 B2 5T 46 R
P4 R BT Ren) A s e 48 1 R B EEE 5T, It
HE 9 1205 A 4ilk (Skinner, 1954) . BliE X
Tk 2 ) B2 37 3 6, IO IT IR R P 22 L
AT R, B AR R E N, RN
RS R 28 T R 7 202 045 B, B R iR AE 2
2] G5 I B O A AR B o 3X Y
BigAR R “IHEA R B, 48 “ B AL T7 X m)
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Sy B UEFDRS N T 28, 36 GE 4 (] 252 A5 1E 5, RS

THT A IR R, SRR Rt il iR PR B RE 5 =
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M) 2 T B S 5 2B, A RN & — R PR L B )
AIAE B, TR 5 A5 . B At FH s s B
e eE S RS AR . N AR B B A A
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BRERR A Sl 2k iU, i RERH = R g ]
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2012 45, B (Sutton, 2012) B YR H 24 A i
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W2 I R IR o B S BRI HAE Bk
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R RFNE PSR RS T I ARHESY
BL7E % (Molloy et al., 2020) 5 T H45 5 3K 972
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FE 23 H B0 RS SE B B A4, PR T A2 B 22 35 1
fiLH), EEAARMAELLT =7

Ho—, X oo Wrg bl . Smt 3R FRAE S0k S it
MR “AS NZ B Zexb g3, smiEA~ A ag
JIRN BT, B /075 SN RN 5: > 3 5L BR AL T4
(T BE SR TR SE 2R 7 (Gravett, 2020) FF 4123
PERSE, ¥ At s B SUIRAR B Tl gy, 20
AENEAT A (TR Y ARFS N6 807)
X 2 S e [R] #4) 73 (Nieminen & Carless, 2023) .

H LX) B ow B B R L A L e HB oK T A
(Nieminen & Carless, 2023) [ Jii 53 H7 T~ 49 f )2 15kt
IR SCHR R B, 39 TR 58 B 15t 2 A R T )1 2k
B AT ot RIR AR BEEEE T . X IR
T BRBEAEAL " (deficit model) o 5 7 4 4F
(Gravett, 2020) $§ Hi 40 5 418 5 A1 4% 42 107 > A
(BUmss4) & &, IBamA ] iegi i gl “sh=
PEPRBRFRR” 8 “h=2257 BFEK, K
Tt 2 FF R A o B A A 0 B 1 v IR A

“Ez” RER SR

H=, P Z2mg “Rst=sR” gt sk
AN F B TR R IR G B o MK 5= i
(Sutton, 2012)f& A “AfA” IR “SLk” =
HEEZE, 2R A% (Winstone et al., 2017) 42 Hi [ 15
EETHENEZMAES S, 528K %
(Carless & Boud, 2018) 42 Hi 1) 5 157 22 7 VU R ARAIE (Jak
URATE AR T ARG R SRITEN), BHIAIA
PR 22 A 0 B 32 3l TR BBk IS B s st R
KHAEH], A WIRBN 24 2 5 RASHh THO S
B o 54 (Winstone & Carless, 2020) FA RS
FBNE N “BOM BTy A 7 B8l “2rE S5 T
KL ARFAE R S Bt R o R RS
TRARZREFRZAM, R T Y Hi R B SRR Z RN T
om0 EX BN T shix — 50, BiEIEIE
KIPN TR 22, 22 20 8 F R0 T5RAT R
PRI 2500, IR RS VB TR IR R

2) S AR AR B A

Wil TR 5 380 1 0 A8 A, BT 3 T 5€ &
T O, I AN BE 58 42 Pl 5 32 > A2 3fl (Tai et al.,
2021) . FHHFPER . AR ARMEME R B9 B 507 14 nT g
TR T 2 2 T 2K, DR RS R A TR T
TGN = SIS, B S s —Fh g 5%

At 2s st i, 31 2 2% T i 5 ANE B R BB .
XN A T R A S

JE3% 7% (Chong, 2020, 2022) \AEZSFIHE 230
B TR R RS, T A
15, 257 Z4efm IGRYE W BOSCAR . ABR .
et sk Zm. FHIERER A R 54
AR AR B (8 AH ELAE JH, 288 38 5] N I ot R e ) MR A
SR S A A AR ER I IR SRR OC R o Ak 4k
¢ (Gravett, 2020) M #1 5t & X (new materialist) £
JEFEA T AR B RE S, B R 52 5B AR
E3 7/l e - T IR 1IN 7 SN A S e
K252, 18 545 R R SRS — RN B 22
A ALY | TE AR BB R FRRE, TR “
ZEIFERNEE{}” (Gravett & Carless, 2024), 1A 2
TRR IR RAE B AR R MM T ), H
XL Bt 2] B 2R r & SO T et o

%45 (Tai et al., 2021) 45 & 92 BR ALY FI B4R 5
), VAR T S it S B R TR R 25 R 2 AR s R B oG
FHiEAT ey A H BRSBTS 3l 52 R S
RN 1 56 2 il 29 . /& (Zhan, 2023) N 5558k 15
PHEFE LRI, BRI N ZE 500 2 A X
BRFIIAR . R, RGTR I — A A LS,
SN N N AR 2R, WD IESE T O R
(Chong, 2020) J {5t A= A A B AT S

X LA 5 TR A R A A WA B 2 . BRI
MA RSN E GBS . AEANEAT S E (i, 4545 .
K76 255 45 4 B 6 o R SO0, T 46 F S it
RN BT A A HG, HAS RS
(A B 3R S H G R i AN W

3. R RN TR AR

R TG B 3o 78U 3 A 20
AR R R R . RBABMIFE TRHESR
DAL TR B2 P Y e s ek BRI I B R S M A A
0o B RE ) 454, A AT 1] Tk B 3R FR A T
oA o IE B LB, SRR B B sl A sk &
JEIE LAY o

AIGC B Ay s A J P e ad PR L B e T
LA B RE T N EOE R el ok TRLE, Tk
o BRI A 1 A2 RN FEHE (R R A5 45, 2024) ,
XF T E A B O RRAE R 2 R, K
RZMATE . PME. Bl Ak ARG
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F(WIRIAE, 2024) o AWFFEINN, AIGC B in ik 2
BHES RGN AL, Ik R SN Bt BRI XT
1”7 (feedback as dialogue) 7E [m] “ Jz Tt Bl %2 2] 7
(feedback as learning) . #{ %% K5t 5 IR R FF M &
R ILE 3,
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AT 5% A S 25 S5 Ao AR R S A 9 1 R A i
b, VOB 32 SRRSO SRR A T A AIGC 1Y
SR A IR 3 SN R R A e
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IR sh Y I RALR” | mEA et
o Y17, el LI R O 25 I 98 i N84T
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M R A BRI 56 28, AU 368 o A B 24 2 A R A B
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K NATEERE T AN H AR AN Z (8] 52 A A9 AH L
VR PN AR O 28 B S 15 52 8

HAKTI , AIGC R Ll F R 1 R 5t 244

FIIE BRI N 2 20 T 208 250 23R, BT RN
FKEHEANFAYAEMRM RS . AIGC 5T
a5 RSB RS AU G R AR R MU A LR 5t 2R 58
SR, W T O BRI | AR TS A BB 5K, T
TSGR G ERE R KR, BT 2R
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SCPE L B R | AR PERRAE
L SOPE, 384 AR R LR AR 1 S R 2%, B
fifif ) BN . AIGC 1Eh AL B #URI
AL A ZS A, S FE Y Rt A, el e 4R it
FE R ML Bl gikiE | s (S 3.
SCA TR SCAR ARG ) (2 2 A, SRR ) AR
ST RRAIE S R . RS TE B EE T
SRS ) AT EVE (S B, AT R 2] 3 R
SRS IR B AT 8. AIGC B REIR 5 AL
Ui, 2% 2] A8 1 22 70 AR, P IRL 2 ) HEA TR
AR AR (O VA, A Bl AR A5 3 400 ) AU o R i A
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2. ), 48 B R IR AR R A A AN TR
Ao TERBRAEZS T, AIGC $24E T 5 2R A . K1)
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R, e — e FEEE IR T ARG L T TE O
FFR R R | ARG S5 A 22 55 55 0 3RV A
2, e ol 2 2] 5 R BUE B 0 St TR AT R o 24>
BT EN N “ TALRFRE” o MR, M ATTA B
25 5 N\KHN . AL AIGC B BE A b [a] R A4 1) |
IR B IR, HEPE B L Bhe . AT ST, T A
“TEA7 IR FE] CURRD7 RBIR AR R RS,
FBE S, TR P b 2 5 22 2] ) 3kl « X i B 2
27 o KR AIGC s S A JE B S e 7
3B, 8 BN AL B R AR ) R i
AR 5 PR R R A 2 A, SEIRRUR AR 3], I
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TREX NI ES N RS (X SRS LK/
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R ) M EE e O R B BT 55, ROR2E ) 1E
BE IR 1 K R A D [ 51 1 vk R S

AIGC RSB, BrT X5 F5 M “ 3
WOR R B CORBUT B BN R AT IR, B S
BAPRAE ] B G 2 2 Al £ AR BB i Ak
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From Information to Ecology: Insights and Redefining on
Feedback Literacy in the Age of AIGC

LIAO Hongjian' & WANG Huimin?

(1. Network and Modern Educational Technology Center, Guangzhou University,
Guangzhou 510006, China; 2. School of Education, Guangzhou university,
Guangzhou 510006, China)

Abstract: Artificial Intelligence Generated Content (AIGC) brings new opportunities for
transforming teaching feedback, making it particularly necessary to re-examine feedback practices and
the connotation of feedback literacy in the emerging digital and intelligent environment. This study
employs a literature review methodology to analyze 337 high-quality international and domestic papers
on teaching feedback. The study found that, at the epistemological level, feedback has evolved from a

“view of information” to a “view of process” and finally to an emerging “ecological view” ; at

”

the ontological level, it has transitioned from “feedback as informing” to “feedback as dialogue.

Consequently, the connotation of feedback literacy has also transformed from the early “ personal

psychological traits”  under personal epistemology to “social contextual practice” under public
epistemology. Based on the study results, the researchers using the theory of new materialism as its
perspective, construct a feedback ecology model incorporating AIGC, representing how AIGC
reconstructs the feedback system. This model, characterized by significance, intentionality,
transcendence, and symbiosis, collectively presents a new ontology of “feedback as learning” with
new implications of feedback literacy for learning and instruction. The ecological view of feedback and
its new connotations provide new perspectives for designing and implementing effective, inclusive, and

innovative feedback practices.

Key words: teaching feedback; Artificial Intelligence Generated Content (AIGC); feedback literacy;

ecological view
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