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(K51 ]

[hESZES] G420 [rEtfRiIRAE] A

A5 F LA Al ) R AR S 1242 R 32 B RRE
IR R 2], DR BE 2 2] S —Fh LARE 35 S B 4t %
OB AR 4 S R3S, B VR R PR AR | 5 8 A
YU | 2 [ 25 8 5 RS R ) A R A R AR (2
& 16, 2014; Fullan & Langworthy, 2014; £ /& 2%,
2019) . JJR R 2 > 1) G4 R 2 — (Hattie &
Timperley, 2007) , H: IR A 47 7T IR 3= Rt
SIER A SCM AL AR BN R AR, R
TR A 0T ) 2 2B SRR A5 B, B B2 AR BN A
By 5 WU H brE] (%) 2% B (Sadler, 1989) . #Iif
AT B[R] PP 27 A 2 2 1 B, 22 4 X D
23 R A N 5 ISR BBORH 13 47 3l ( Sadler, 2010), #
2% PR SR R OME R LA R ) — T AR

(U 45 H #912024-01-28 [1&[E B #312024-02-22

xE R R W A5 KR F v RO AL
[XFEHE] 1007-2179(2024)02-0080-09

(Sutton & Gill, 2010) o X 5 S 5% % A BT 1 7k
F, 2% 2 W sh &8 B ah ksl , 2424 5k RO 3 1
S FIR TR, I8 W R 9k sl 2 ORN B A7 15t
FEMAERS . Wb E UMAE, iU “F
AN B Bl 3T 35 38 2 i (R WL ] < B2 e gl )
[l AR A i 27 (Askew & Lodge, 2000), 7R
s R DR AL A B B RS XS (Beaumont et
al, 2011) . XAXIIEERE “BEXmsh” , &
SCHEA AR 22 8] 5338 o A 3 3l 9 5 I g % e
FER rb i Az 87 0% S A L, DT il e Al St
ERE ST (AW, 2004) . FEX AR, F A
AN N A AE R Bk 2k 1Y 2= 56 (disempowered
apprentices) ” , AA G SY- 6 4, N A AE 2 B Y
BRI 3 4R (Hyatt, 2005 ), b 1738 12 5 28500 A ) £ 1)
o e A TR B EL By, S BHR e B AR A

[DOIZ#8110.13966/.cnki.kfjyyj.2024.02.009

[(E£TB] JAAEFALHFAXNRE “F5@ it AR TR A7) FARE TR (GD23YIY23); ) R AW Fith
HEHXNRB “UFHPDFFTAGTXEEWF I HAFAEREHR” (GD23XIYS3); #HF AL LHFHAEFSLLRA
“EDELAA T HELERFHELZIRIHHR” (23YIC880049)

MEE®N] BES BHRIANMARA, LANMERFRFTHEFE AL T A RESHFLAAED HITHFF
(jianghf@m.scnu.edu.cn); ¥ 4k, #3%, W42 307, L SIFTERXFHFH P IR, IR T @ BRESHFERL L FIFF; 4L
oL, BB RFHERFFR, AT e RELHFERTE HFALLFRIRERL L -0,

BIRAEER] HE7, 94k, R#(2024). 35 @A 5 3 o335 X B 4 7 X5 R[], FAAFKF AR, 30(2): 80-88.

- 80 -


mailto:jianghf@m.scnu.edu.cn

BEF, 9, R IR IR 3 W 3l BT 4548 7 K5 Rk

OER. 2024,30(2)

[ 44
FHE TR PR A B A 52, IR 15 AT A

7 2 15 (monologic feedback ) A% 1% 3 S 15 (dialogic
feedback) o 7t 11 =X S 150 F 92 W {7 8 04 5 ) 14 328
it = s BRI AL . A ERLL “FR—E”
KRNHHE, “” WKRBFELERMT “B”,
“TINTE F B Z IMNE A AE A AT 4 1 DL SO
S5 HA 0y R, AR o) — A A IR (B
PR) 7 (B4, 1998) o A 11 2 f5t A 000 A% 326 )
5 Z B B A, DA T 1 I AE B A
25, i M5 B s s 3, e 2
DR R VA AR M o 3 B S AR =X R R R T 2
AN MEDUA RO R N TE 2 2T B AL, (i 2E A
i T F HA by D 0 A TE BUE (AN 2% i 4 ) o %t
TR R I A | A A Bl B8 2 ) A 55 Fn 2 ) 45
AT XEFAZ . PMEE M HER IS S . B L
AN R BRAT R R B s, DA AE | Az 2R i IF
ILEAF BN XTGP, DA [R5 A Ry S sk
3, LA R T AT S AR B R Al Al . ik
R AR R Tl R, R 2 A e B
4% A 5 H BV 4% 2 (Ajjawi & Boud, 2018), iff
FE I8 oF X5 3 B2 2 B AR A o) S m, KR A L it
AN LBR T, 2 A AR TR B 2% 2 (Sutton,
2009) o A SCER R IE AR BHRRIE L 7 2R SR
VA (i k2 ) B TR B 2 T RIS 5l 2

= i KR4 A

Xt AT LA A% O, B35 2200 1 O
WA E, DORCR BN E T B 5 A7
M AR . I B —E A B, HE
B At el b B B < a5 et A
R R R AR e, R S SR BT R
R A o s R 5 R LR AL

(—)BAR B o B s &%

X ik R B A B2 R L I AL S Ok o AR
R, AR (DA DB B )2 T Y 5 AT, R T B R )
Br. B3 LR FIOTIA A M B 0 4. B ] G
A S 5 R B, SRl A R | BB AN
Tt P9 2%, J o R P 3 kR, i B o A A A
T A R XK B B vy 4 AR RN RIK P o 2 Al i
X SR o 0 5[] B ) B 454 IR — s ) SR 4%

S R Wb o R A TR B N TR B LR A R
i 1 S5 (RISt ) I3 4% 210 3 i 1 5% b i ok i 2
[F] R

(=) BA 24k P —R A —MA—F KA

Xof 1 XS 5 A DA AT DA 800 3] 2% A 1Y B ) A%
16, 1™ U A X LA B S A F M . Z [R]
P SRR BE AR AE B T 3l U ) R 4
ER . 22 AR H O A SO TR G A= 77 25 R
W, a5 RS H ), m R SO 2R
1 (Ajjawi & Boud, 2018); [AFE/E M Z 5%, 4 i
(1) R A B T2 AR MR A i A A O, R IR
el f sy ) i f; BOm s A A, 5
A U S S L R AT A
HESE, JExf 2 A: By RO AT ACE, 51 24 B I
17222 HR, AR 22 2] i /8 L O 2E 2] 3R I, 3R il
TREE 2% ) B s B e BORAE A B3, BT 5224
X I P I T PRI 1 B 2 F A N A > A, 5 B
AP, 2R A R IR RS BUM R
AL 15 A S AH B, #8) R G Y IR R G, B
BUH BRI A SR AN RTEH AR AT LA
KA A LIPS TR T 3 B A Ay MU IE [ 2E
KN A B RE .

(Z)R A& $EREAL

X R B — RS 5 2O A il R 5, Ak
AT S 5. T0 5 BEAR S I 2, T B
AR S 5 RBHE ), 58T ANE AR A & 28
Uit 38 2k FEUAEUR FR A A B 1 B RN S AR IR
S50 5N GBATIT E 2T

NS 5385 A 452 PRAR A AR A5t N 2%,
RIGAH KRB L AR, EEATE: 1) EaHEx2
B, HERR R R N2 Ll MR AT AR B 2) 37
TG HE R R B M AR, WA B A5 3) 0
JEE 00 R () A 1 S o R, S0 HL I I 5 A TR
AR R T, TR Bk s R AR,
HUE S B CRE AR R R R, B B R
o 5SS 54 S A X0 5 R O A B R
PR ECTH TS 26 T o BRI 46 RE A i 22 A sl
ZIAH B, A2 R S e 2 o 5 TS 2
Al Reff2e A 20 2 HE e IR R B SR B .
2 N AR IR R 5 | i Z2 Rl i 46, TR T
Bt it S SR TG 28, ST A 9 O AR S N A
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(Ajjawi et al., 2022) , ZLTT 3 F iz H X 15 A4 il
3y, PR A i 2 S DR, T8 I 358 560 | R
SRR AL, 45N SRR D BRIE RS . AT o2 5
2k 8 TR 5 R A s ORISR S A5
G SEIRAT B, R B REM AT N R, #
Uil 7 P 47 20 7 SR R 2% 7, 3 R A e R
AT NS, FAE T ARYE RS N A A B AR E 5%
Rz HRIRE B .

(W) R 5 B 0T A 48 A 4E

2 SR 1 S R VR 2 o) T AT R 2 ) R

SCACERSE AR EAE IS5 R (B ST, 2023) 0 R4

BT 5 S FE M 0 R Bl v, 2 T R A A Bk
P2 2] FRAERST, HEHIPE o ROA ] R R A S 152 T
S NTTE 5 =1 IS i DA LN 91 R B RN %2
& oA A5 AR T B 2 I AE W 7 1 (McAllister,
1995): —J 2T INFAIEIE . QR A A 15 Bom
AR VR BE ) R AT B3, & B IR R4 32 Uit
HREATSN . IR TR G, BG4 4
A B S I R AL, T 3 T L [R] AT A L O
B, H B A R A B . 2 AR AR ZOm
[ £ 25 B AL LS I A (1 A B2 0%, 0 £ X 8 S A3 i
fEE H B, SRS 5 R,

= ik XA X

XoF 17 3R A 4 U AR 3 2R A8t R A X 3
At B IR 2 A AN IR 5, B AR
HE B2 A R P S Y PN L R ASURN DI RE, S RF
20 S R IME R T B IR, 1% 35 2 A [n) R D
N A 2 BB 7, AR IR B2~ ) o I #h 7 XA
A2 AR AR

(—) I A 38 KRS : 45 Bl 5 A IR B 22 % R Aot

ifs A= XoF 38 2 5 it 4 O AR 38 O RO SE S
AR VA0 38 RN B 38 BRH L B, AR R X R DL
HE2E 2] S HAR 48 = BUXE . F0E X E E AR
2N R BT A B R B A S L, SR A
XPETE S, B A IO MR RO N2 . RN
DR AT 0 35 A5 DLW 51 A — =7 A= [l i — 00 Jz 15t
(Initiation-Response-Feedback, IRF) “ =17 #i
X (triadic discourse) & 3= o O KL A5k B ok iR o X637
ML RL, A R RUREL R F Nl X TEAR KRR
AR T2 A S IR e, AR TIRA

.8 .

T2 | RERN i e [n] URE ) 1) 35 3% (Cazden, 2001) .
FEXFIE R T, AR & 2R A “ B 5|k —
2 1 [m] N — 20Tz At — 2 A= 4 TA] — 200 R R
Togeee e e PR ST R AT B I EE O T AR
3 (chained discourse) ., ZM I R L R ER, F4
A 22 U 1) 15T B, B0 n] RSk I s, 2 A Bl
RS N . A XS R AT T

B —, M5 X S A B, X — 3
A =Mor s D) A RREIT R, BIEON I T2
AETETRAL, BT | S ) S Bl 2 AR B R B 3R
W, W AR A RIS B T A AR 7 R
BT WP e () R AN BE I 7 R A A A X
SRR TR F B 7 MR SR N, TR SRR AT
2 7 gl AETRA MR AL, S8 A R E)
Mr 5 %3; 2) Hgy 5ia ), BES4 k5 a, Z0mn]
POp NS EANE: £ i o1 = =3 e D VA RN TN o R
B AT S SR AE B T A J2 3R BN [R] 9 25 2 (]
IR R, 58 BRI ESE 578 3) Blahishie, RI#L
Uil A AR 2 A %) [ BRI A, 30 HoA 22 A2 2 5 1He,
T 268 RN A R, Y B2 A LR FE AR R R
FESLEFE R, MR kG L B O 5 (A W A A
T, Z S W 200 RN LS AR T

55, FOM SR HER IR M R . BUMAR 2= > H
B FPPAk A o, 8 o W8 22 A B X6 R B, PRAG
A BS IR BE  BRAE KT 2] R B, RN R REAE
FE R I HI RS, DA 4 B X | B i & 2 ng e
IR TE R, 5 S A ORI TR IR

5 =, S AR RN R Y B A5 N 2 PR ]
RASIFAE R R 2 1Y, M2 SRV e . BT Fi i
BEM) . AR OB R R T R Al A R
L, EX U Al S B R, A
e BT SR PRSI0 A B I TR ), gl LA S5
SN SHINYIRE . % TR EA R, F AT
i TP A SO OB AIE K, SR 2 . )
Tt B HE DA [R) e 3R X2 RSBt e | AT AE AR
WA 5[] R8T, 401 R 00 AL AR 2 Ty T A s i, FR AT ]
A, DL K Tz O 3R e 47 3 (Quinton &
Smallbone, 2010) .

S0, BOM RS R AL R, e A AR R AT
WA IF KRBT Za Z R 0HE ML E, 48
A 2 TR, I PR A A B R, TR, 22



BEF, 9, R IR IR 3 W 3l BT 4548 7 K5 Rk

OER. 2024,30(2)

HERE 15 9 6] 12K I e 3 48 BB T 39 1222, I
YRR A, 1 R A A PR A5, A A
W] MR8 B2 15 R BT 8, b B A 200 R R R i
MR A

(=) R4k aF 38 X R AT : 235 A WAEEM SR

[ o o 378 2 R A5 4 A A i ok 5 (A 4 %o 3 P
VB 2R 0 0 o AR, G b ) X R R 5 R X R
(Filius et al., 2018) o "B 25K 2 A Iy | Al (] £
W S SO R RV, B gR AR iR KDL
DL K 55 [ pF T J R B B 8 FN A2 3 Y BE 1 (Nicol et
al.,, 2014) o A T5 7R HH = A o v et 2
AT, BRZEAE X 3 P R 2 R B L, 38 AN
R OC R By, U2 IERR I G S 5%
[ £ 376 =X S B A P A BT . — S AR S 3
(4 TR AF (B 6T 35, B 5 | & A 1A 8 DA R b 58 RN AR 2
¥y R A 5 A A 2 2] SR RMA b TR AR O 5
1555 B9 S5 RN 8 Y PROE, R 5 T 8252 e & iF
FI28 00, FEAR A TR R . TRl AE X i 20 R i o =
A~ Bt (Er et al., 2021) .

S5 — BB, W VT A 55 BT VA s o R 5 B
W], Ho—, DT 55 B A b v . AU
G T, 224 5 E A o XSS, WA A B
27 2] HAR IS0 B UL S R AR T X AT A
FEor i, o VEAR 6 b, 0508 2 4 10 9 25 IR 3=
SR, VLY BUE S5 TR I bR . T, AR
5[ RN, A AR AR A T s L | RS
a8 R R 7 RIS )R] P 58 i S 5 5

55 o B, 38 A s EUE SO N A . B B
2 O AT 55 S MR VEAR b v o [) Rk $R I R ef L 3 I
B S, A I SR RS L B A R B AR B
[ FEAE R R R 2, B3R A B Y IR B RE AR
I, BT 55 BSR4 1 R i, 5 Bl A et >
2R AR S BT AT I 28 ), s BE T LA
PR 2 R0 L ) T B B N A 5 R T RS
%5 (Filius et al., 2018) o 3 Ff B 8l A J2 7 B 1915 2
L, BA BT 2R A X T P A2 g S = ) A
BRI, I REAE = 0 X 3 P 5 [ ST A A AT
MR LR A SO . 224 5 R i 2 58 % 0E
ik R AR, AT EMERIIT AT 3 B AR Fnit R, #
TR BEFE AL N 2% 21 1T 80 .

55 =B B, AR AT Sl b b R A R R

D)2 AR WA R T AT 8 . fEAT sl fEh, 2%
A SR > R T I 1) [R) A, 55 ) A TR A 3,
Vi T 220 AT S . 7RI B o B, 2
U 35 B 2 AR b 72 27 > b Rk sl H Al ) 28 S e A
2o D) TEATEh AR R . AR S R R
BBy, B AN TRD UL A5 R S B 28 50 I A BT G R R AR
Z(FE RS | AT 55 S8 R I IR S ) o

(Z) BEMFEXRA: B ARFAER AT

30 178 2R 5 2 2 A A AR PN S g L A
IR AR BEIRRSMES D178, IR T B TR
ISR H IR B R, SEIXT AR ) NS
FE IR B WU A A SRR KR I R i S AR
My, EEELT LT R R JRIE.

Ho—, 22 A B T ORI . B
AT g mah & BEAZHEMEES
[1] (Hermans & Gieser, 2012) , 7EiX 55 [5] H, AN [A]
1) [ & 22 137 (1-position) & i #5 H A9 75 & IF #6471
TR 5 o R R 067 RE B AL 1E TH RN, XA~
NEATE TR WA 0 B e A 1 T 5 3R
HEHA, 25T RS 2R AR AR ] L 1 SR R A T
S RN A 3 TR B SRR ) RN AR ET Y
e KPSl

H 2 A I Y A2 > RS #U H b
S EBVEAL Ar o A 2 Ta) Y 22 B, BT LA A5 R R AT
ARG . TR, 2 sa 2
WK % 25 %8 (sequential comparisons) A1 [A] B bb 3¢
(simultaneous comparisons) . 4 L M85 - A4 % 4k
EANEAE B (AT 55 B s | e Joa s 30461 R0 DA A o
&) HeEs, 78 B R B E el s i Bk . B
n, 2F A SR E — R 500 R 3, SRR IR IR PEAL =
T FVPEAE L o TEREEIPAL 5, 2R e X S0
5RO AMAR? 22T 7 R EHETT
H A M, T4 R 5 O r9PEs . RIET HhEcHs
N H O MER S 20 SF M EHET, FIR A
A &b Bt JF I8 O T8 b 9 e B B i 0 . 3,
AR B O R SRR A = A [ ) S 4 IR
AR EHES, P B A S0, SR “ X R SCE AT
LR A WRLE AL 7 ol SCE A WL R R 7
Fr I A XA, I8 IR G, WS4 75 S0 fr
HL£ 11 it (Nicol & Mecallum, 2022), #F i 7 A= P4
BB a7 (AR B AR R AR EE . A FRIBATRE T Y
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ARAE) FIARER o7 (AN S PR s A R B .

Rrge iy A B B R HE R R AR W A A 29 Y
AETT, BT JOBE AR T st BT Rt M T
Fedite KR~ R AR I W sh 4 32 B A, 1 i
g ME LT R B B 3 35 it o 00 R AR AR
(4 RO, 51 S AT BRIk A9 L AL o 1E 5
Ml 2 RS RUER L. BEE B T RE
FIRIFFEERRTY, 2 AR RE TR R R Bl N B il B A5t
PR, Bl R AN A A il 55 B 27 T A 8 v o 1 491
SEREAT HOER, IR BRSO VT Sk TR, R
) R B SE A, LB ) bR AWTE A Xt

WA, BERS B AR AR R AR R R B S 2,

BN A B2 ST R RS R A 7
(@) AMUE 35 KRR : 48 3 5 A P4 AR 2k 4
AL 178 2 15 4 2 A X 4 A 27 > [ R

1T 55 S ML T 8 1 0 38 S AU IR B RS, B 2% 2 O

]| il DS AR ), B A AT 55 B X i N PR A AL X

o FAEMMARE A RERECR, LA AL

it RN ZE 40 A I AR 1) BB AR DT 58, 2F AR 255 5 SRR

SR H B SRS oK, R AL Ak

2, HEAA SR (E—F5F, 2024) o B —1%

BB AR X L ZE N, sk T AN 3G K

R A SR B REE R MR o 4R )R L

ChatGPT MR R MW R HLAR N F AR, BEUKFE e K1

VIE R € R 87 KN A2 NS i W

BRI, SR AL T T A A R 2R AR T SR Y R,

R 52 2k ) i AR A RO
55—, ChatGPT H- 4 5 K % 22 B T 6E, A& Rl i)

g ar xbaE L . BLIGE SCE 1R S 1,

ChatGPT 7] #5 By 27 A= fif e G LR 2 | 45 S HE 42 5]

PR SRR AR — ZR B[R], [ B R A 4 250 0 S 4 At

) PEAL B v Ry 27 AR 38 SCER L S 5 (Su et al., 2023) o

TXCRE I R A RB IR 27 A 127 2] 24 80, 8 1T DL AR

AU AT 7 34 25 %o 38 B2 A 2 v S 2 R R i) A A

PR, I BT E AT AT
%5 ., ChatGPT J A 4 ffk—Xf — . 24Ky

AR S, ASCRE E XAl AT A T 2 1L 5 ] b

PO, AR 2E AR R E S 5 R I R I T R TE

At R . Rt R, ChatGPTHE T A S 5 1 i)

2 T BOR, ASWr2E > 9138 24 AR i R e =K,

17 SR R I it P 2 LA Il g 2 A R ] B 58 3 KL
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¥ FE R N 25 . 200 AT LUK ChatGPT 5 H 1 454
PRER T B 2 EHRS G T RMZ K
WA T B AR, Jy2f A PR AL 4 0H FOW
() 5 SR

9=, R TR S ChatGPT By %175 V) 38 &% 5,
A NS OB R 2. ChatGPT A9 H 7 ST
{7 BPL B, {EL$E (] P Joi e 2 5 i ik e T 8 1 M
PE, 1A 24 042 R fET & ChatGPT & BUE A v . % 5
MR . ERRRIE R b, AT R A “ a1
A+ st R s 7 BER IRy X GRS A%, 2023),
AR AR SR I 52 2 U, 7 il o 1k ) R 44 1) 1Y)
FEA AP )E, RS H X B S i mR. ” AE
NS S 7 1 DA = X N 2 B I = =/ S T
RS R 2 A 1, R AR TE AR A R SUE B
(White et al., 2023) . &[] (1 2 Mk — 43000 46 48
[F] (22 A T2 2 2 00 0 OB R)) AL AR 42 1] (xof
WItaHE A R B Ok 5 B D) PRS2 IR o SEUEFSE
FEHH, AHEL T bR 2 1], 28 3k U S 22 BB R ) 2 1
fL 2R BES| S ChatGPT A= i B H4H 210 | i ek
FVER X1 9 s i (TN 4, 2023) o

w9 | 3t 5 X AR Rk

(=) M IRE A G RIS

Xf 18 2R AN Ry BR T 1 TR A2, 1 95 B X3k
J7 B By A S A ORI ER B W] ) EL B, i E AR TR
JEH B RO PR R R St . TR B R B ER AR A
Al o SR SR 2 I E R IR TR A S 5 X U
(R CEmI b PO e Ry U8 1 B TN 3a o S i S
B OE— FITE— e, SCIR PR
BEE B REROR A2 N, BB S R 5 i W A e
O Bl S R BRI 5 1) 2% MR AUR 5T A9 TR 5 B S PR,
PRGN It A:

ey A R P L B 2 At P05 2 A ) BB 5T A
SIWGRIT . H—, YRR A A i TRZ 00N T
7 P LB Y P 5 DO PR B, A4 1) BB
AR TR X IR FELk P #CA D, A 22t
A THTRT THT B0 375 B A5, 1o SR 9 R 20 s ) 40 B 2= ]
U AT A 2 B AR A, SR B sl U B
it TR G LLBUM PR & S o0 1 25 (846 JRy, 32
ROl AR | ARt 2Z TRl BE B S AR B A2 . HU
TE BB, HE A 0 sl T35 TR =, iR 4
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XA 2R (R B A o 2 o 2% T 0 B S5 A
B F o A AT 5% R () i B ) o sk o L B X
R A B T A S B A TAREIEIZIE R AN
T, SEIN TR B S A R RS N (el 4%,
2015) o FELRH T, INAE W 5@ O BE R T2 AT X
WS HOM L BRGNS U, f S
LG . T o 45 8B IR 5 (Mayhew, 2017) . 2004
AR S R R S5 A, 5 S22 A 3
4 e S B4R U5 B ), 3 sk RIS D 5 | 2R
B FESMATRIFEATHE M % . 2)WEAIR
KA H 2], I 3G 5 S0 . 0L S AR A
SRR BEO B 2F S IREE, flieE A DURAE L
TH S v fif e LS TR, 2T R B L A KO (B /N 38
45,2022) . FEX—AS[E R, DA AR KL B
BEA R i, RIS v, 2R A TR R
IRk S0 A0 BR B AR S G2 A RN R A Y 2
s 200 BE SR W 4 A AR B B 5 KR L BRBE Y
B I EEAE R S 15 A AR 22 (R 7 FiE 402 R] Hp R 4%
S AT XA AR A, ARAR EL B DRI 2 () A
Pes 2F AW o 5 R A BT Y B B S RO PEA , $ T
A IR WA R RE ) AW B AR T T 244 2%
2 I B RN AR 56 8%, A3 B T REAR I B N 2 o

H =, gt S B, R oE > F M N AE A R
TARBERROE M S FF A B . DR MK 4
HEAEREM N B . — PR G B H AR
T H, BB ) 2RSS B, AR U0
151 5T BRI S8 RS N 2, B0 i Mgk A4 A
()L B 2 55 17 10 R AS S5 7, T R R A R
TORFTAY i A R A A B, R iR
55 AR AE X TE S L 15 B YA 38 R SEARL 0L A
Fay, 6 Bt PN A HEA T IR AN T AR ol B S5 118 B A
RIS (8P B 45, 2022) o 2)F4 2 703 5 AT A9 5238
Beo e, U AR L [ B ST R B 2 B M (B, B
B 1 0 s ) P B AL 1 v s A7 T S A, AR T
PRHE2F A2 2] o FLUR, 30T 2 A #5 R - 28
HPE AL S B SRR, EE ST 3TN0 A B 5 4T
K (Xu & Carless, 2017) . — J7 T, 2 i o $2 43t
o SR AP, B A B A bR o, TR R
56 AT 55 1 DG B R e DR 225 O — I, R i
LR 2 IR AR, il AR 3 2 B A e 3k 4 A
FURAZ o BN, 00N [R) £ 58 o mR R . Bk

T MRS B N 5 S . A, A
B AT % 2 7 el AL S DA R0, L fn e 5 A4
B AL SE R, S B2 A O R A N TR e
TAEMLEI, a5 A ATTX N TR 68 R 40 TAE R B i 2
i FAE AR CRIAR 35, 2023) ¢

(=) K4 IT # xF 8 X B & I

I WY S At B B A% 33 S WA, 2ok Tt
MR, ST AT R el R
SRR Z R DABCTME DLz D G =X
R B SRR AR o O3l a3 s =R
e R JEE 2 ] RS R, BUM SRR $E T S it 3R
I, RGO BT R ) 6 s U T Bl SR A e
PERCBRIN S, A SR RE 2= A2 2

X 25 1 2R SR R 00 LA 1Y S 0 2
A IRINAEL, Blb 45 BE RIS RS 2 4E A R
(Carless & Winstone, 2023) . H:—, #: 37 s\ Al
15 = | S R AR S D Ve o /S I RARE 2 T
PRAL AT, F5 T2 Az i R I i LA i R,
FEFRHRR L RBUHR L IE R RR S . RS
Ke 000 XF B A B A H by ) 3 % (Brown et al.,
2012) o TAA] S i 2 0 8 ) 00, B S5 3 2 A %)
B A F AN R A 50, 38 s PR AL AR I 15,
Byep e PR RN A . H 2, Rl 4 fE,
BRIt St . S B R it BRI RE ) o AE R,
0T K SR R R T, R O I R E AN AR
W RS Bl 78 R FR v, 200 a] BRI AT 55 X
JEE R I5 2 P 0 LR 45 2R, R0 TR 4 R L T
FNH WS, Sl 2k $EAT B FRXE AR A 1, 3
[F) 7K $H 2 it 53 AE, 39 5% 2% AR 2% ) 3l )7 (Boud &
Dawson, 2023) ; B 45 0 f5, B0 LA 04 25 B2
A Ot FE, BRI S o K. H = KR
FEAR B 2 Tt ) o SRS B o 80U X o 1 1 25 B AR
RS2, — 5 T, A AT A T RS i i e A5t B AR
AR ISR FURE 7, (B AR I 25 R 22 A 200 s 1 B
X RN 7 AR S G 25 05— 7 L, e
FR i S A5t R AT B0 HUAS 2 20 BsF, 200 2 J 81 i . A
T FE o RIS, SRy ok | A 2 A 1) B TR 25, 5% W) 2
A0 S P T g R A, 3800 R 3 R R T R
J7 A2, AL 4GS ] B A, SRR TR A,
B T U A PR A B 5t S Ak I M A i i 2
Tots Fa R R TR, SR H 2 58 AR A X 1 X R
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Tots b e 2 2% I IR T, R SR N 2 B
155 B f# (Mahfoodh, 2017) .

FOm T i R R SR A R, FOm A
ARTE] L A A P 25 4 B KT 2Z RIS P BE A A 25 57,
I B 42 T B 1 00 2 7 HL A S R R (I
TS, 2023) o A RO 200 B X 36 20U i &R
I R IR SRR, Ak AT B N MG R R S+
ZYEFELRARHES

()31 54 £ F KR

ATt of TEAARPLEHEAN
FEAR NS B RS 71 55, 280 e A sz 855K
J2 5k B9 S AL 4T 35 (Winstone et al., 2017), S84
IR ME LA RS . I, UM 5| 244k 38
KA, B E S 5 NRIAH MG B, T
B iz F i 2645 235 A H A1 (Anseel et al., 2015),
A B %) B 42 32 3 A8 R R Bl S it R

He—, Gl I R R B R A B, B R 2 A
TR I o OIS ] A A R S AT T
N2 2RI A By v, f IR 3 32 3 R B it
S IE Y B £ 0947 R, AT T i oK Bl AL
(Janssen & Prins, 2010) . [w] isJ, U &% [R] £ 22 38 o
FEURR B9 XoF 355 AR B 3y [ 1 2 2, 253 AR Y 45 2 At
WL, Y B2 A v B A A R BHE B . 2Ok
AT FH A ORI S 3R 1 A X, BRI AR
1) 36 388 RS, 3 9 22 A 2 3l TR O Y (Wood,
2023),

B, WOk R T RIT R . A
HFRE ] — B P2 — KRR B IR, —FEE
BHR. RIMEIRS ER024, BEEEH N
IR A F e 1R, EE ST K58 5
A AT P Rt . X — H bR ) 2 5 3o
A7V I 0 T S A s R B [ ke A7 oAy, DR Sk 3K AT e Jak
BRI RN ARIES . EEHIEER
(24 A, EE GRS B 2 = B e T 5 R
J7 B R, AR AR B R AR A0, TR
WA ZHE 1 S5, E30F KA B THRA A Kb
71 #9215 45 B (Leenknecht et al., 2019) . i Iifi i 5%
Jih 2 HE AR S AR H AR, BN B T3 8 2 R 2
2N EK g, b BEAR [ A ATT R R 22 2 S m, 3
FRIFFIH R R A B N E R K, 3T
RBoKEET] o
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=, PR R TR AR, B R A5 R Ak
Sk 3 Bly 2 U AT B S 5R R 5t A e i HS S i
SR, 2O AT B =2 R 45t R HmK (de Kleijn, 2023):
1) R fifi 2 52 15 52K (follow-up feedback seeking) , EfI
e RO HIE R OB R, BT iR A A 2 KR
S B4R A SR . A 2R e R S T R
A% O NS L R B At 1 O 20 8 el e ok i A
AR A BRI ek AR B, A TAE R M B[R] £ 1
PR A5t o 2) 36T [A) R Jiz 15t 52K (problem-based
feedback seeking) , Rl 2% A= 5% AT 55 i 72 v i 2
XERIURST, N R 1) 80 A ) R R R . 2R 5
] S AR (R R, R A e [0 A 7 58 . AU 45 7 58
MIPLS, 5 A St 9 07 58, 5 iE SR B0
R PE2E Rt . 3) B T ) B ARy i 5K
(learning objective-based feedback seeking), Bl 2 A=
B BT R BLRE A5 55 AU H AR SObR MEAHAF IR 50K
BT AR o A SRR A O SRR I 2
S BRI A RSN . B, “HEMMRIC
(Y A ) B e 3R BT g 1k 21 (1 fe AR K P, TR e 7
A AR A ) B AR IR A R BPEA T IR 7
“CHIN Sy B R T 7, P RO Y
[F) fF fe 75 42 S 5t o s X e S g, REHS B2 A
A R0CHb BB, 3 NN B A, AR TR B A T
KA
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Deep Learning Oriented Dialogic Feedback: Characteristics,
Approaches and Strategies

JIANG Huifang, ZENG Wenjie & ZHU Qi

(School of education, South China Normal University, Guangzhou 510631, China)

Abstract: Dialogic feedback moves beyond traditional feedback in a monologic format with an

emphasis on fostering students’ higher-order thinking and promoting a reciprocal and symbiotic

engagement among teachers, peers, learners, and technology. Dialogic feedback also promotes deep

student engagement and the cultivation of a trusting atmosphere between teachers and students, all of

which are essential for advancing deep learning. As it has evolved, four distinct forms have developed:

teacher-student dialogic feedback, peer dialogic feedback, self-dialogic feedback, and human-computer

dialogic feedback. These forms of dialogic feedback help students deeply understand feedback contents,

support collaborative knowledge construction, and cultivate their self-regulation and problem-solving

capabilities. To effectively implement dialogic feedback that promotes deep learning, it is necessary to

create a deep-embodied feedback environment, develop teachers’ dialogic feedback competencies, and

guide students to proactively seek feedback for learning.

Key words: dialogic feedback; deep learning; feedback literacy; feedback strategy; human-

computer dialogue
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