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[FES XS] G420 [CRkFRIRAE] A

— . FAR

“H BT ” (Laurillard, 2012; McKenney &
Mor, 2015) . FEAGHEGAR | BT BEE AR S A8 9
AR e BT KR N TE RS 2 A
W Z I (RURTRE S, 2022) . BEETFAHTT T A
2R S BT B A% O 2 M BT . T 4
SR RE AT A 2 T, O ST B W5 S 5
i3 QeI =
BTNy, HOF R T B
Af L= W] E ] (reusable) (9 3% 11 8L2% (Papanikolaou
etal., 2017) . 2> Bt #UM S AR 2 Boe H
PRmE T . BA RS H R 2RI R, B
FERITF TG ST A 2] SR A T, AR AR
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F R B BT A Sy SR T SR B A5 (Bennett et
al., 2015) o 2 BERF AR5 > BT BT 22 5K 200 32
TEHRF A 2 R AR 1 22 > WAL B B A8 R
AR R 15 T AN A & & (Laurillard, 2012;
Mor & Craft, 2012) .

T A LA R0 T B A7 B AR X6 00 R 1 3 R X
(Asensio-Pérez et al., 2017) . R, Una] 2 i {1k
TR FHESE | AARURN T 5., Bl g A 1 800 o e 61 i
P B Y 2 2 AR T, B A R, AT
ARYE R 2 T %8, Bk B N A T 3 0 H s
F 5 (Maina et al., 2015; 5 BE3E45, 2020) . A HF
FEXT [ A2 2] BB A R e T &R G SR £
iR, 3 A SR AR R BRI A ) B R Y
HE . 1 RSO R A, IR E T
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PRGBS 5T 12 A BT BB R S %
SN Fa <

(=) BRI ik

RYNE IR SR R T A A O A R R .
4R B 5 e fa #A | [ml 24 it 5 ) R B & e 1) i B
1645 A8 ¥ (Hammersley, 2002) , A& S0 k14 58 C
BRI AE O F IR . FEMPEE AR o ARWFFER
FHIX — G T, X A AF e 2 2 R T SRl 1) G 4
SCHRFEAT R | T FPEAL | ERRTE S SRR
B REIT AR ST BB SR &R, [BIZE “ anfa] 32
KRR RS 2 B R X — AR AR [a)

(=) Lkt &

A Rk 2 E N b 2R ) B AR R e
SCHR, AT 5T ZE I SSCI AT CSSCI A5 e e 5% 1) 441

)

FI, DA “learning design” “ design for learning”
YESCOHHA], DL At i SCOC R E], SCR
K AR R %E D 2000 4 1 H 1 H—2022 4 12 A
31 H, 7 Web of Science I H [ %1 [ B4 1 H K R
AHOGESCHR, Horh SSCI R I SCHR 118 5 BR 2 3 3¢,
FAIPRE R 2 ARG SO ZR IR IR 3, e &k R A5 5]
470 J% SCHR (35 3C 375 i L 395 ) o

(=) Lkt s oA

B DRAE A SCRR ) A P, A B 98 0 A R 7 3]
Y SCERAEAT 1 PO 4B Ui 358 AR, e PR ME AL A H
BRI, A SCIRE ., SCRERIRAE 3 5T DL L 3
ik A 9 ) R R A O A, A5 B4 O B AR
SCHR 297 i o R, ARS8 SR TR 2 A

EL 9 A SCHR A2 4 L /b TR SR 17 0 . R
AMFFATBFEASCHK 314 i (B3 260 F, 13T 545 -

R CAT I R, ARG A AR SRR 1) 56
BN AT ECR GRS A, NEEAE B R
H bR 200 A e Or 4% BEE . BIFFE 7 10 55 07 T
XPREAS SCHRHEAT B 7T 43 A A G B, 3RAG 7 2] it
U R R T A OB I B R, SRRy N 2 L B
AT )R AR AR A K A SR A FE R SR
ST W FEAS SCHRIEA T 45, S TR Re A AR 2% > i
THEHT A% O SCHE S L B 005 5 B AR DL O
FAR G ML, A R S B H R SR R

EFA R EEIRE

BT R IR A 2 ) T AR SR Y
BT BRI GR 1) 2 ) BT R RE AR Y 2
it =B (% 1),

(—) %3 = 305 %3 Hr B (20 # 22 60—90
FRTH)

s 2 WA b Ll RAE, B ROl BLE 20 i
20 60—70 4 AR db 35 19 0 2= M ECF 2% SCk
(Moment et al., 1963), B J5 # KA Ny « il o #2424
AARAR NI AR B AR W AP SR AIHE SR, S Bl ZUh
M iE~# > it 2”7 (Mouton et al., 1984), Bl 2% 3 %3t
S —FIHS Bl O AL A A 2 o SRR A TR R MR HE R
R, BAEAE G IR BEAEIR TRk
UG E B T 24 2 B X — &, (HAH e 5%
FON; AT ARAE I SR BR T2 m i i 4, How B e
HHOT G TR Z Ak i . AN igJ& ADDIE

R1 EFIJETHARMWEREE

ME—: ERREHFIEIT MY B = F AR IR A SR ME=: SEERRMNESEIT
[EE7N A 3E O R Ak 2 TR A BT R it O B AR B AR TT R H 2 A 3 00 R FH B0 A AR I T 02 el AN B
i £ 0 NGB 2RI TS ORI S EE SR
:5% - 2% ] SIL LA . TR RE S R %
SMGRRESR | SR (ADDIE 8) S S I7 v 2 ) B RAAEIRITRAL AL S R
(Artificial Intelligence in Education, AIED) % i #E 42
TH PRSI E T A W T H ZEA M BT B
BLiTRN N R RSk B 2E B A U L Rk B SRS B A A GO AE . S L AR i)
hy i A A
R A 1) % 2 PSR J7 vk 3R
P R O A 1) 2 TRy 2 3 2) 2 2 it T H Sk
1) 2 ) BB /2 50 3 2) 2 Wit TH I H 3) BT R F
3% 5T B S A 4% B S HS
DE RS- &1
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RV DR T H, #R i it B R Ge i
FFLAENE, ¥ 2O R B N AL i85 .
(=) 3 ARG 3% 09 F 37 BT BB (20 # 2 90 5
A H—2016 4)
20 22 90 AEAR I, e AR I 5 14 2 2] B 2%
2, sRIE “RE it ” (design for learning) , 4§
Sl 2 1) FH 9 28 3 B3 AL A SRR AR RN AL S0 g 2 )
(Riding et al., 1995) . %W Bt 2= > it Mo i %
T T 0 2 Ge kAN R ) 58 T 45 R A 2k
5 %77 (Persico & Pozzi, 2015) ; 2Ll ) ff 0, 2
25 RIS BT AN VE# (Laurillard, 2012; Mor &
Craft, 2012); 5= > B IHHA ™ ME L 0Pk ==
P A n] B 48 R AE (Papanikolaou et al., 2017) ; [1] 2
Ui B At 2 S B TSR | Oy N D ) SR A, AT R
FOM N A BRI A 8 it
(=) % e Bf AR89 5 7 %t BB (2017 F— 2 4)
AR BER R, 22 2RI B A R ReH AR N
BAERL =R, B IR T el 2 ] B A A0 S
B 27 IR B 1 (Law & Liang, 2020) ., 242 %11
BT 420 BT H A5 T ]2 8080 3K 30 1 27 > 1%
THAEZ, H ORI S 20M I Je A Be AR
1. 2R BEOR T H M 2 B0, SR
PEUE B 27 ) it B2 IR0 ) i B B 45
SRR, AR HE T A I A 5 P R B 2 ) it
(Law & Liang, 2020), M [ fie 14 2 Ui - Ji 250 2 el 4
SR8 . BT B R R 2R A 2 SR B ik
IR ST A 2 AR (A (Kali et al., 2015;
McKenney & Mor, 2015) , 7E 1 7 e (14 38 5% o 72
TN BRI 2 2 BT, I A W S ROR el it
(Laurillard et al., 2018) ,

v9 % AR BT AR ST R R BT 0 ZAER A

ARG XS AR SCHRIEAT i, A5 31 3 02
JE (S A R R 550 R 11 A2 A
gty , I DL T RE I AR A S BRI T SR A
R UL 1) o 5 Be AR 2% > B 0HT LSS 9K 3h
M B AR B AR, G = K&, 55T
SR = 2R AR S0

(=) XBHF TR F IR0

1. AyEfk

2 Wit AR S 5 — fiE S L

oy = )

% 2
f R 2
\ %3 Wi A 3

El1 EEEMKEIRIT M ERR

PR R 27 2 el BRI A5 A, DUAH T B 45 44 41 21
FIPA 25 4 B K 1 1Y 2% 2] 1 (Albd & Hernandez-
Leo, 2020) . X AUA B T42 527 2 i+ aY af ek
Ffi e 7, A B T 02 300 2 ] S A M SE L A
VTR AN IR, SR miE gh 2 ) Bt 0y AR SR )]
#r(McKenney & Mor, 2015) . A8 He T 540038 1 77 15
iR SRR B 1 2 ) AL, B e AR 2
> 1R R A 2 ) BT Y BT A S AR EE Y
FE Ak, B 3E i T 5L AT s ORI AT BRAR i A% =X, Ab
A IV At 8000 K B v ) Btk L 3 Hik 2% > it i
2 545 B (Persico & Pozzi, 2015) .

2. g

LR R N AR R A A AL A L, 4B
i i S W R R T A UL R A R
ok FH DA T R 2 ~F B 552 B ) 2 B (Charlton
etal., 2012) . ZI AR T AL 2N 7R 2% > &1t
S, 2z B R L A o B St AU S R
Wil B 52 R =, eI R & 2 i)
11T %5 5 (Papanikolaou et al., 2017) , A 2 i A1 #r 2%
SR R

3.

B RERH 2 2] BB T A AR B R A, 9
ol 00 1) 27 T e T AR R T Y 2 ) A A A AR
ST IR i s o | M N o W VS e A b
F1 80 & B 5 (Law et al, 2017), 1 JF 52 A%
[ 2 > NS IR Sl iy fil i STk o AR R 3
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B R HOW 7540 15 B AN R A S A5 B L R R
AR I VTP R, B S BT Ok B T
Iz A5 B 4 R 3185 ( Bafail et al., 2017), 48 & 2000
2 WU I i

(=) L #% s af AR 5 Tl 4709 & A 5

FEBHR RSN R ES BARGI4 T, 2 e
AR 27 2 e by 3 TR A . S | AR
FIELA, BRI N HARE S5

1 & — B kS H

2 BT F G I T 05 2 — 48 T HUN A R 2
M B9 5 75 (Persico & Pozzi, 2015) , Sh i JT J#
BRI RS HHESR | BT B S RS,
B 2 S BT e T R BT ER | WA 2 ST
TR AN AT S 4

1) T ] Rf 8 24 2 S e 2 S B ik . Xl
B AR5 S HOR ARYE . DLRRE BOR PR R
T, W22 I RO R EMZ O ER | w2
KAV AR B, BN S H e
4Ts 11571 (Pozzi & Persico, 2013), 2 E 5.
BA | 2 AR [R] U AN B AR« BB+
IR AZ 0 B AR T ] A TR B 2 > B A X (e
45, 2019), WG 1R A 25 2 Bt Al B By S HE R
RN IR s T [ R B Y RTE TR B 2 2 T HE SR
(LA, 2023), FE TR ERES ST %
Wit

2)il I k. XA AR B 1 A
2 7 A 1 3 A e D DU R R PR S W, 2
FHAT AR A HEN v 5 | B EAPME L kR
SEPE LA | 4R AR i 15 4 D U] (Kalli et al., 2009;
Law et al., 2017); %= ) 5175 0 Hbn . SRIE FNE5E
=2 Z (Emin et al., 2009) ; 2% ) 1% 133 B 9 55 A
P 0 HE 40 SIS 461 e e R R R SRR T
B VA RSCR I RUE G RSP B (Mor & Mogilevsky,
2013)

2. THF

X —% 1 AR 2% ST T HALH, h#Um
2 ) BT R HE R R SZRE . B ReR A 2] it T
FLANH, LS R 800 3R sl ) 2 1 it AR S B g,
G (R E P AR R | LR DA R sl I
JE A9 FEAR S A B & (Laurillard et al., 2013)

) T ] 2] B A A T B X4

. 58 -

FEAR B TE SR O 58 B 2 BT S RS L iR
THOE R B St S5 BT 55 o B4, Course Map
PRAL MY BN, BB G AR 2
I I i 3 A 2 2 JE % (Asensio-Pérez et al., 2017) ;
Collage & it i1+ N AHELE | Bt B 5| Gt
AR, SO R ¢ B 1B /F (Hernéndez-Leo
et al., 2011); Glue!PS REf# Hr 2 ~J BLit I A 2 £
A AR5 ) R Gas 17 1Y % > % 11 (Prieto et al.,
2011) . DL E=RTAEY . BE B, 4
Jii 399 b 32 HF 200 IF R 2% ) 3% 11 (Conole & Wills,
2013).

2) M AR A SR B i T . %
AR A W AR TR AR [ 98 2 2 B T A 2 32
TR K, AR AR TS R B s R A
N ol B S e ool i I A 9 S P 17 1
LdShake 20 BT BA . 43 BE A 53 € F0 3 [7)
9 5 55 DI RE, SCRE P [A) 2 A 2 ) i 11 (Hernandez-
Leo et al., 2014) ; Cloudworks % #§ # ifi 4> %= | ¥
it I F & f# 2% 2 3% i1 (Conole & Culver, 2009) ;
PeerLAND 37 FF 2 Ui JF & ] £ B 37 2= ) &% it
(Papanikolaou et al., 2016) .

GAEMFEARIT TR G, XFABREELE
[i) B 3385 R 20T 58 2 > 8 4 A i JR B R T AT
5 MBI A S BN E TR K. BN, #5223
1% 1T 24 5% (the integrated learning design environment)
-6 A WL AT WebCollage, LdShake 25 T. H.
(Persico & Pozzi, 2015) , AMUSZFF#IMARYE H 5 7
SRAS AL BERRE BL A 22 ) 1T T H, i SR AE
Za RPN R0 s T | B R g 5 5

3 TR SR

TERREMIAR, BT 2 R AT IR UE B P ok 1 Kk
A FE & (Nguyen et al., 2020), M FRPER) . £ 56 5 )
1) 2802 T T DR SR 2 W A I IR 1% . A0 3K Bl 114 2
ST PR (SRR JE 4%, 2020) , 7843 BN & 1 5L
PEAE IR P A M

D) o tir2g 2 it i R VAR Rk el it . 31X 5%
AR T 1) O AE 2 ) B TR B By Be i i ok
W2, Eil A R & N A, AR
BEZ BT, SCREEOMAE R Hs O e e sk
XAFELS AR F B R, IR IR 5 2
151 %% 5 (Masterman & Manton, 2011); $fAt2g A 223
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oK JEre o i B RRE A B, B BB 2 A
PR 2 2] kS R B AR (28 2 9 5%, 2021; Nguyen et
al., 2020); 45 A B MIRITER M C R, ALK
PRI Y (Bafail et al., 2017) ; 32435 Z0IM L F1 73
BT AN TR 02 2%« A [R) U AR B () 49 B B 461 25 5 T e
W E AT RE R M5 45 % (San et al., 2008) .

2) o M 2 T S ) R 5 45 2R DA SRR R
WU o 3X SR PR AR T [ 20U AE 2 2] B St B B i
TR T B, 2R S T, SRR A e ) i R
FEAE . PPAR F0T00 27 2] OR DL R FR 985 ) R 3R 46
R O A BT PR R IR SRR . XA A
FEYRAE L2 ) 04T R B =ORN 2 o) B8 AR G e 4
2019), PO 5 TN 2 2 KO | XUBS: 45 2 A 3 R
%% (Arnold & Pistilli, 2012) , #RITF M 2F 2T BEA | Al
WU M | 2F 2] 22 M N 2% 2] B 800 O B 48 b
(Berry, 2017) .

3) BT i 5 St ) 4 R DL SRR i
T I A T [o) 00T A 2 2 B S S ek I A
THRR IR 22, JF R G Bt N A B 2 AT,
PO & HA IR A B BT g5 3L, S0 23 Fr A
VRSN T PR 52 A5 A7 0 o] ) 2 G o b el i %

TSR AR I B R R (S50, 2020) o i,

B2 & 8 5 0 A o A X R E A T AR 2 5

REAE T B 27 S R R o) R AR, SCRFBOMIAR,

S RN A 6 I 5 i B AR A e 28 3R R ik

77 1o, B35 M DBCAN S ] AR B 25 > I B s B

IR 2% 2 0 S B s n 2 A xfE DL o2 Y o7 2D AT
55 I GE IR AL 25 AN (] BiC 25 45 (Ifenthaler et al., 2018) .

4. IR

e REHEIRITAR S E, I RES
ZHNEZACR A A LN s TR
W B Ty B A e R B T
A BT S ORI DL SHE S AR .
Ry B $ 2 o] B E S S SR R Y B R g e
W& 1Mz —, AT EZIE R T 52 2 it =
ZHRAR

1) L Fpe R Iy ZM I . I Ir &
AT DA R Bk 25 5 Om i 1T AR L S0 R B
B A, SRR AR S T B S,
A B TP | BT RS NS B Ak n it
WA . FRBF IR T 5=, filan 2

FE2OM ) WA 2R L PP 28 T A il T 4 22 S ik
HHE % (McKenney & Mor, 2015), 32 #5200 1-4% |
TR AL X A R R Ry s A R T
EL.(Charlton et al., 2012) .

2) ZRF A IR A AL L B B SRR E Y
WIFNEE, NESERY 2 2 BT R Bl R S IF 8P
25 R AR 9 27 2 581 BT R (Conole, 2012), S2HF#
Uil FH 3 28 B U 50 Tk o LS AR SR 2R
KA R 2= S BT H , © R J LR 2= X Bty
R, ETHIMES . F R LR HESE,
$RBOE B2 2 16 sh Bt B2, AL 4& 27 I TE 3 325 .
BERUE S TT 7 s B R TS A K
HWUAFE 5 (Agostinho, 2009) .

3) ZFFA MR E A R =, Wt A
E{ B i N TN i L s R TR e L & (] i L
R EERA NG . SCRA S0 U 2 4
Fi B8 — e 9 o R AR AE D7 =8, 3R L HEVRfEtd
R 2 IR, TR LR TR, R BUm
WG A7 2] | ISR 5 A R T BRI &R A i
THAR SRR o MY A 5 A5 X P2 0 46 802 R s 1
% (Sharp et al., 2003) | HL 24 > B g
(Goodyear & Yang, 2009) %% .

4) A Bt S g A, s )
BETF St B S AR P B, A B TN T
fife 27 2D BT AN (B, J4 2 > B A9 3 P A A
DA o B ARG SRR O e T 2 ) e St B A
W 5% A 3 2 0 St 2% > it 1 sz L RN
AR, SAEA AN B ()24 > i E R 4 e ekt
S it 35 5 1 B B 1 8 (Michos & Hernandez-Leo,
2018), SCHFHIM B 4% b A% A 2 Bt 55t aok 72 Fn 45
HL )2 2] 7y M85 422 (Albd & Hernandez-Leo, 2018) .

5. BRI LHF

B e i A Y B0 R R A ) RS BT
L H MR E . RS BITMRTRSE, A BT
B3 575 ( Asensio-Pérez et al., 2017), 2 A% fi
2 2 BT I AR 05 S B A RS e X — PR
A 2E 200 B I T J 5 2E B8 1 B2 %2 5)) ) (Bennett et
al., 2017) .

D) Bt 398 4 R i I ) 55 B Bl o X R
12 B 76 WA (2 F B0 11 2R 57 & e Jr g S A& 1 A
RO FIEEA T . a0, A& 3K e 45 (Boloudakis

.59 .
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etal., 2018) $2 i 7 B2 I AT RO SR U 2% s ),
RRSEh &E DM A] | L= i B, 38 o PRSI S R
455 fif o2z ki, i HIEDE Ay st TR
A ) P RRAE, B R AR SO i T
AR RIS | AR5 A 2] B AR T2 ) 3
A DA SRR RO T R SR R R (IR 4, 2023;
Vasalou et al., 2022) .

D)W R FE KB LR S ik XA
1o T A B B0 3 2R 5% 1 77 A A ) A HE 2
LR, AN 56 T UM=Ky “ B —25 X —
=7 IR IR FR 0 7 (Boloudakis et al., 2018)
TR ERgEERWN “RE—RE7 XiRITEFRE
K JBJT 1 (Vasalou et al., 2022) . S 5R T AES N
FEA B, W (A Rl B3, e &
FH . St B BRI A 125 2% 2 1 Bl (Olney &
Piashkun, 2021; #2589 %, 2020), LB TR §b i
B4 1S 5 X% 1 30k (Boloudakis et al., 2018;
Luka, 2014) K 5 g A PEM TR IR ACR .

(=) A BH e X F T ot al 4709 X 4R KR
5 &

1. 2 2 Bt B AL R TR

2 ) WAL R IE RS e g i H B E ik T R
R AR A je sk AL 2 S s A R, W
T2t VAL I B RN R A5 N AR (Albo &
Hernandez-Leo, 2020), 7] ¥ X fb it . B 1bi%
iy AN AT A 2 T R R R RN AR Y (Persico &
Pozzi, 2015) . BUFALRAE R = > it THIT &
BT AR A, e T i AR A R R A
I S T A8 . B .

5T (Persico & Pozzi, 2015) 7E R F AL T AE 2
BT TR SO SO T AL PR 2 R AT, 17 38
HANTIERIEFT M ARIETHRET &, 5E
PLER AR R 182 2 111 (Conole & Wills, 2013) .
Hordr ) SCA SR AE Fe kL 3 A = ' (Agostinho,
2009) : A7 Fe /0N | T[] S5t A 2 2 T R SRAE, 40
IMS LD, LAMS(Dalziel et al., 2016) % ; 7 J& i 45 |
T[] 15 A5 4 o) T A9 R AR, W E°ML, LDlite
(Falconer et al., 2007) %5 ; DL AR = A F A0 HLR:
BEFRAE, WDy 1 KX RAE (Law et al.,2017) 55 .

AT ARALZRAE AT 43R W . —Ff L2 2] 6 3l o 26
K, H )R PERT T2 R KO R AT B ik

. 60 -

(Persico & Pozzi, 2015), @R & =022 2 i o] #l4k
FAE (Albd & Hernandez-Leo, 2020) ; 55 — Fi il & F
2 BT A R B RIS A, W LLPREDE R B2
2J 5 Bl E] 2544 (San et al., 2008) . B4R, 5T
H AT ACRAE S 2 Bt Iy T AR B, (H v R 4R
FI) HE % 1 800 72 o3 B AN 2 0 A 2 ) A
F AL 14 77 ¥ (Agostinho, 2009) , X 5 24 A 2
SRR 114 FEE A P e AT

2.2 2 B A AR

27 ) B A5 0 (learning design pattern, LDP) 5§
B R R 2 I B A B8 T %8 (Goodyear,
2005; Law et al., 2017), ‘B A& A | 58 i FIdE =
BT 28 50 1) 7 2L B RN e {3 814 (Conole & Wills,
2013), Wb REAE #F BOMCKE B IR RS 54 Ak ik 1t
P (G55, 2020) .

W 5% # TERP S 1 8l 2% 2 I LU i R AE L AR
BGOSR SRR E ), AR R R 5O R s A
SV ETZ T Y B LAl (Lotz et al., 2014) .
A T U A A BT B I R vk v B AR
LRAR, SR H ML B . B, ARk 5T
HI IR E Az, O A S A iR,
IR Ao TR AR M LA e R AN 78 43 I H 3 —
RS A iR T 5

— BB . KR 2 S R R R TR A
A sl Ak Az il i b g5 A, HLE 220 e B AR B T 2
F AL FR IE Ak i 22 3R (Brouns et al., 2005), ¥ ZE1E
WA AR i . R 5 S RO UL R IE
Sy B LA SR A T AR, (H nfar S A
A S0 32 v o 1 2 S O R IR &

TR A A B . ORI A Bk
A 5 — DR . WS IR T A B
FE48 AR TR T SRR B 2E i s A
B4k AR 1% 48 (Brouns et al., 2005), JF & T 1 [ 2%
BT S B | T R 2 M At s 2% b
1 2% 21 3 8l 3 AR 3 IR 51 (Holmes et al., 2019;
Rienties & Toetenel, 2016) , #X 1M, FIF T KE
R A S kA RIS RER R . Ah,
2 BT A Bl Ak A N A B A ) B AR RN S
i A PR A B = B A S HEZR R S s

3. AT EOR

WAt At b RFE X222 i & it
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St ek R 5 A R AT o AT (SRR EA A, 2023), AT
R A DT T PSR S ORI, S SRR IR
VTR E A, B e B Th 24 . 2
A 1B A 15 5L DA T 38 58 00T A 0 e T i O 3
BT BT BAR B Y T2 S BT SR R 15 & > 1)
F L (AlbS etal., 2022), FEA LI FFZ:

— A TS I BT iR . B
2 ) BT 7 S W T B D B A Bl (ALbO &
Hernéndez-Leo, 2021) , LA & ¥ 48 3124 43 01 7 i,
PSR B AR AT Ak 77 2, 7 ir 5 2 O SR
Lozt JBPEFIZEZR A1 5 2R, DT S A7 200 K ik it
A BRI AR S it BN, Wt o R &
Al A ) HAR 5 22 21 IG S 0 N DG &R | 2% ) T
g if 4 45 # L 491 45 (Albé & Hernandez-Leo, 2018;
Law et al., 2017)

TN R IR . B
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Learning Design Innovation in the Intelligent Era: Concepts,
Focus Points and Key Technologies

HUANG Luoying, FENG Xiaoying, GUO Luwen & ZHANG Huike

( Laboratory of Learning Design and Learning Analysis, Beijing Normal University,
Beijing 100875, China)

Abstract: Learning design innovation is the core of teaching model change and innovation in the
context of education digitalization. How to facilitate and support learning design innovation in the
intelligent era is a current research hotspot. This study analyzed 314 articles published in the field of
learning design home and abroad were analyzed using a systematic literature review method. The
results revealed that the development and evolution of the learning design field went through three key
stages, and currently entered the stage of the intelligent era. The study showed that learning design
innovation in the intelligent era took the data-driven learning design ecology as the core concept with
strong characteristics of goal orientation, including four concepts, five focal points, and three key
technologies. This study provides scholarly reference for the future research and practice of learning

design innovation in the context of digital transformation in China.

Key words: intelligent era; learning design; innovation of teaching model; data-driven; learning

design ecology
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