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hakts T 20K At (R ) BRI 7
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(Perkinson, 1979) H FR, A% > B9 A Ji & DS 12

rh 2% 2] (learning from errors) , {H G182 H i AL ik &

HE T, W ARG R IR, — T,

Vs B R AEVE R R L B A R A i A AR TR

FEA S L HARE FHALHIAE 2 KR B 12 5 40 A

0y, BOEAATEE R 22 507 &R E IR E; I —

J7 A, FE SR A L, S A AR 2R R AR B 5l %

A 15 20 2% M 18] 7 (Tulis, 2013; Von Kotzebue et al.,

2022) . Gl M AN A R T 2R A VRS DR A )

[ 2027 2 A SO 855 Bl 7 AR T Y S8 R R
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HEOHEF T, (HOA 558 FEEMIZE
T BI3CAZ AL H (U Mera et al., 2022; Metcalfe, 2017),
B TEIRE M S UZ N RS R, EE N,
AHOC HLAS B AT (A 58 S T BB “ARR IR,
B NEE R 2] 7 AT R A e A L s T
Wl o —J7 T, S WOE NG I T —Fp EURAZ, i (2% )
BRI SCHE R B, B 5 N R A R AR N —
B 22 ) o B M 2 I (Rach et al., 2013; Senders &
Moray, 2020) . 3 —J7 I, A R0 K WO 5% 9 o5 2
g a7 K (Jackson et al, 2022), T A
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FEARAN R T 280 W AT AT BT i
— IS

B 2R AR RS R A ) R S (B AR
1) I EE 1 Hh 22 ) B A AFERY o AR SOl A A 3
IR R A 2] RIS ik 4, 4R ik — [m) A A 7T g
[A] 1

(=) A AR ABEMA LB A2

S SR WKW B AT B RN 2 S 4 ot
o R oA W AMA 15 (Brown & Burton, 1978)
Wig THEEREEENREIFHESR, RS
(Brown & VanLehn, 1980) & & Fit il BE 11 &
THETE R R N TR HERIAL (VanLehn, 1987) .
ZJ&, fii(VanLehn, 1988) 61 i Jmy 8K )y 1927 ~J B i,
558 ) 5 15 A ) (mal-rule ) %58 2 T B #LU) %) 2 S7 1
S AE T 2 I IR) R A e 1) S 2 0 BRI B AR R
Bt AR 8 A R, A AR A Hh AT RE Y R
TR R T A I AL TR AT B JR IE B Y, (H S 2 A AN
JHUTE TE B B FN), B85 TIo i D — HE RN v 4 3] 1 1
RN s, Az R 20 BR A AT RE R R Y . 52 iRt
5E)a K, ARV K (Ben-Zeev, 1998) FF & T 42 I #
FERIY 4 22F, JE74 (VanLehn, 1999) 42 H FH T &
Ze P HE2= > 1Y Cascade BEAY , MRPIZAAL, & H
b TR JRy 1) S i it 1k 1 F i B (Chi et al., 1994)
27 2 R, I [ s K0 00 0 22 00 A7 i A s A o

(=)ieile R BRE A2

B ANk ES Bl SEic A By R G R R T, DAAE AR
BRI i T 27 2 R B, DL R B 5 4h
Tl B2 A5t A8 908 24 O ik A T 52 7 X (Mera et al., 20225
Metcalfe, 2017), G0 4F = Fp gt . 55— L AE D
ot B AH 25 3 17 & % IT (Izawa, 1966; Kornell et al.,
2009) , FRIT I W) B B L5 > A% B 6l 1 1 1] 1 1) 42
HEVER o P, rh R E S, e MO B B SE 1 (R
HR)VE AL RS B, (23F E 8 H Ry 42
HU(Pyc & Rawson, 2010) . 55 —Fp 3¢ Lk fE 5
R EIAVE R o BEAS 45775 B 7 45 (Bangert-Drowns et
al., 1991) & H, B A B SO S AT, RS
Vi 2 38 3 A1 32 2% 2] 35 1Y) 1 38 % 1 % (Salomon &
Globerson, 1987) 4¢ B4k 72, {2 i 2 2] F A9 IAHI AR
Ak, WA SR . B R AR AN A TR o B I SR
PR R 15 T0 000 P2 T B A R S AN - I AR

. 50 -

R B AR b, AR RRE Bl ) R A R A
TE A 1 [0 3 4 % Sy (] — 155 S5 A%, i T A7 B E A B
142 (Mera et al., 2022) 5 J&5 45 $8 #5 5 > 45 Pt 25
RS, N R R R R Y, T DG f 2k
(10 ] Bl I 5 0 T R A 4 (Meetealfe, 2017) o 4
e TN 3 12 AT (] s T A B A — R AR BT OC T Y
FEFENAERERMEN. {52, AR
FIREAT & i B G200, BIXT A O R4S 18 B 15,
A G UE . AR FIENE R, KRN AT EE T
PO IR 45 0 A J, T P DL 18 B A Ay i DR 2 e
A0 1E 45 19 538 FE (Metcealfe, 2017) .

(Z2)FIHENHRFHAHEE

SRR, 55 = S Bk 4 U8 ke 0 B 2= i
Bl P, HAR SUR AN IREE R4S . R 0 B2
M)A B, JLEE AN & SR AR B A DA R0 45 44 i) AS 7
Ak, R AR AT B Bt R A, A3 R AR R I,
A FeA 5 78 (Inhelder & Piaget, 1958) . fERMFHT 2
S ER(T. Kuhn) 51 A “9E8507 &, XR2 L R
YRR SO B, B ke 5 AN & Je A
LA 2 — M )2 I 254, BIEEE T O 0 “megh”

“IAAE” R (R, 2007) o FEIXAERHF

R, Bl AE AR A B T 7R AR B AN B
2z I (Kuhn, 1992), A, DA 5 o2y o 9 5C B
AT HE 2 XA A S AT R BRI UE o 78 31X 280 4
RIS, I 8740 %% (Posner et al., 1982) $& H Al &
Ee AR PR, DU RERL 2 S i N 2o AR 5 1 1 5 45
(Kendeou et al., 2014) [ FHIPFUE IE M ATHESR, #8578 T
SCAS 5] 5E RE We) WE R R AR Y AR TR 5 PR RN SR AR
(Linn & Songer, 1991) LA 4k 5 1y 52 19 i & i X AR
AN AN TR S e, JRAE R S T A B A
TR A PR B P2 L 78 45 9 32 22 (Linn et al., 1999),
R B ZOMAR 3 25 AR S A PR I A E e . R
B (Kuhn, 2022) 45 i, e &8 i #e v, Joil
RAETE BRI 5 DO AR DK 4% B O T R

(v9) ikl B &P

IR FE A oA RREFLR T &
JEFAFL 2R . JTINFIRD “ 5T A 3R 4k 72
HE4E”  “RTFINAIIAH” (Jausovec, 2011), 1M
N BSOS S R A o 2 — A B AR SO ot A2, PRt
JCINHTAT BB N2 W SR A B R R i 45 ) S
TE 4 R U B2 U, 397 28 /K (Van der Stel, 2011) 45
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T OTIA R R B AR I8 B BOREAIE : W R B B (12~15
%) 5 JLEE TCINFN K e DRRIR B — e OB 0T . DA
INHLDHE2E AR, JCIANRIR — D2 D) L
H O & AR A %) Bl (Loibl & Leuders, 2019) . 5K
br b, JCINRIAE AT = 25 B A2 P8R R VR A, (AR ST
RSN (e AU S e I e A -E B AW RS O DN
TR A R SR ok sy, R R A IR 2
(Zimmerman, 1998) [ 4 3 Al R & g . I 4F Sk,
— BB BT AR A 1R b2 S A B R A 2
HE 22 (Keith & Frese, 2005; Safadi & Saadi, 2021;
Tulis et al., 2016) o SR, X LEHFFT T 2R T AN AE
S5 it 5 4 B B AR 27 20 35 AR 2 ST I RUR,
TR K B 5 U P Je 2 A8 H 3R A 9 2% ) v [l A
B2 H AR OB PEAG B B D5 8, RHES L Bh
G REE NSNS N E [ R I R e Ya o 7 A e e o
> 4 B L — 3R (Tulis et al., 2016) , fHAHSCHL AT it
Z BB FINIE Y (Hatano et al., 2022) .

S SRECRSE LRy i

(—) A&

IR VUSRS, s T NEE R 2 2 Ry
R B AE 2 S A R IE T IR S e . B,
A 2 2 AR Ry — 50 B2 203 3, BE P 2 B
OSSRy NE i ISR S S o= e
G5 FEAEAR £ — ek A LS R . i, B
¥ 1t (Biggs, 1996) 5 i 1 T Z [] (1 5k 2% 2 UK 45
1, Ny B 52 A B U AT LTS B B i #E AR
B 1 (2023) 45 MY, AH FETfR] 50 g5 SE A AR,
BEORRERIB) 1AE O A AR TR 4
XL IR, TR ET IR 7 B B A ) 4
Xt N7 e B ) 2805 2 2 i #2E (Koedinger et al., 2012) .
Bilan, #EHE (Mayer, 1996) I\ 4 21 21 T & #5105 |8 Fni
AT 1E R0 S B A A O Ak 2 AR (Chi
& Wylie, 2014) 45 i 5 Fr2f > il B A T A R ZE B
M R DU SR B2, N 2 2] 5 e m i )
1 A5 A R R — B B R 2 A E AN
I 15 B TE R Bl S iy B, AR TR BN R A
ST RVER A 1Y, SR AR R I A 2 AR, R Y | OOR
P AR JE L, 3 S SR %) A5 f A7) 388 1) 5 4 AN W) 1)
T, W REAE IR IR . I, FHCHFSE T 32
i A FRAE R R REPE Rt . L S ) b A (R B

fife i 32 52 2 07 2K, 15 B2 AR R R R A T R A
BB A T

HR, PR 2 2 i J& — 30 [ FR A 952 2 1%
Bl o H IRV 22 ) AR AT LA A T T R A
B, BT =) T B S B B (RS L REUR
W RATFE SN S 5; 2, AR 22
IR HEE SO, 38 5 K Sl LA 2 (Panadero,
2017) . Btk PSR rh 27 ) a] 5 A — 3 [ 3R
WeE S, WA RS A TTNAIN S 5 B0k
AL BHLAING 25 7 TR WS SR . AR R Bk
4, SR OO R RN B R R BB T e R R
WO . XA R KEEFAEACE
B2 TE 4 Z I, FEZ0M £ S 005 sh v, 2k
A REREANERAE B S B O R A FRRT L RS, B
I A AR KBHEZ . BeAh, A
AR, SHLAE 25 R AR AAEAE . FR SRS
BRAEH M B ) RS, s A B IR H NS 1
BF 8 e WD R 5K 5 ZEAR A R, R 0 =190 A 04
Jai, SR A B — R GG 26 SN AN T L R 5
R MR R A

(=) 2 AR

1. B iR 2] A

K F1 2% ¥ F5 $7 (Zhang & Fiorella, 2023) #& H 11
“ONH TR AE B R R A ) 7 B A (model of
learning from self-generated errors, | FR “ 4% 2% >J
AL LR 1) IR, PRS2 ) A 36 A o 7
DA R 220 35 B0 I AR (L 4% 9 28 R A H
M FIR S HRE) , I i3 xS AR AR B el
2)HEM AL IE . %2 FH S % 5 B (reference
information ) #4121 1F [0] i v (g 45 152 o 31X — b 2
LI e = A B E : 55—, S5 FR (B4 N A J
P H IR HIR A E R ) K P T A iR A
SRS PR A W (RIE 1 a3 %10 58—,
A R K- 52 Je B2 sk A CRI e o AN
F 3R AR B, 125 A R B 1, (HAE S WA
F8 X — )5 5 =, EE AN S E B 09 B it
JoT £ PR R AR R KT 2 ) R R e T 1Y
TREE . AR X SEHR B, IR A4 ) T 45 A iR
M ] AT R A AR R B BN 2 )
H AR —3, I S 42 2E A S U 2 MR A
SCSCHR BRI 7 <8 Ry T A 1R B B F Bl 2
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PRI 5 2 RS R -T2

PRI 5 20 T4 -1 )2

e l
R g T AHAFE e
,33:7\&?)/ 3;6\, 5 El’{‘/]ﬂj‘]/ﬁ'%u pavea % 2 R
Wi (] RS EERRNER g © O R

FOMES

A R

52 2 JiR Vs )
o SRR ML,

g
‘%%%fw BRI T
t

PRI 5 20 IEA - )2

B 1 $5iR% SJ4% 8! (Zhang & Fiorella, 2023: 24)

ATEI AR TS 2% (5 2 AT | AR, LR
Y B W N S 7 (Zhang & Fiorella, 2023: 26) .
SRR, A AT, R R
A 2 2 S5 3 R AR IR L R A ) A 3 R
55 2 MR S R =2, (HZARR rh 1 R AR 2
FFAXT R 1 B 8 JLAS Y | i 2 AN [|) 45 SRS B R AT
PR : YRZHE DR 48 AT WA A0 A R AT S B[Rl 7,
JE R TR TR X AT O B B S A AR

2. R W AR A

PRI 1745 (Tulis et al., 2016) 42 19 “ A4
BRAE RO IF b2 2] Byt A8 7 BRI CRFR “Hy iR
B BARL” | UL 2) 5 i 2 > F R BUALES IS, T RE
PR ) — R B (48 Fgh LS ) AT Ay B A2
b o X LA A 37 2 o 3 I Ak )15 B RS N A A
RIWs2 ], 5 a5 5 22 AR R A 2] i i
T2, BP “ BT OCTT NN 3l L AR g 5 B s

P K il P2 2T AT g i RO S A R R AR
(Tulis et al., 2016: 19) , X £E18 F 3 5 HA R (192
ARGl R MR HRe A R ) — R AR
T BEFIAS A 2R, AT 58 B — IR S 1 vh
A BRI

SARE, I BEAIA AR, B4 HAR
Vel ) 307 28 ) A A S DL SR Y 8 A 5 Sy BR A A
JIEHE (Soncini et al., 2022; Steuer et al., 2022; Steuer &
Dresel, 2015; Steuer et al., 2013; Tulis, 2013; Tulis &
Ainley, 2011; Tulis et al., 2018) , AL 7 4%
S ) BRI AR 3R, d ) 2% > 35 RIS A 2 g F A
TR B R IR B S oY
AR, WA A R SURILE . T, R AL R
AR IR R Y M R AR R R A O R
PR 27 2T L AR il 22 b 26 R A IC A HL I AR OC
16, [R) I 350 BB TR R A8 28 TR Sl R AR s 2wl

V¥ 10/ U R S

IR
I FRAE 25 A R H LI A2 4L

T

BRI RS
B ARSI |
1S 5 7
HATR Y i
1 R :
{ AN X BT T
Fa e AN LIS & AR R 1RSI TENAIE D) .
Clfe i BT KRS | s R eI
\ HHFAE U WA B HIFS K
WNCESHEE 0 IR D — e R
CHEE R SRS PRS0 RD TN
-\}_‘*/t R FE. (5858 G
1 I R3]

L RAAIL
G2/ STAR TR
‘ L

El2 $%iR & M4HEE(Tulis et al., 2016: 19)
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AET A BB Ak 5 T, TR AL A A ORR I 5 4 1E
B BE, 73 i B i e A RO g st T i
DR B R AE I 5 AT AEZS H o

T A S, 30k A Y R R SR A R
o, AREE T2 A A U R e, X A 2R R iR
PRI AR B e o (HSERs b, B R e ]
AN B A F AR R BB, TR AT DR AT
5 5 AR DR AL T M o AR SCHE TR ofe 4 1T M i B A
FEDR AR 2], D IR A JR NS e p s £ o DLA

= BEEHREE

M 2 S 95 KOS BB R U . AT
A B KA G R (A RN ), AR #6 B BRI 5
SRR R 27 > A % 22 ), A 9 [ s K A4~
I R (1) R o R e L AR Y A AL FRANE
2)) o WA TR Ry R AR X
L B 5 A o AR AR AR A R (B0 80 5 B VR 5
MY S5, T TR AR A RIOCR .

(—) AR R

AL B 5T RN (Rowland, 2014)
B BL A 5T A BT A . AR Rk ) (generating
effect) V5 A MR 1 HE AL RIS, $8 1k 2% 2 # A4

BT, B REAE UE HT T IE & 2 101812 (Metcalfe,

2017) . M40, AR %5 (Iwaki et al., 2020) Xf [t T =
T TN 2 A B A M R 2% ) B g, o, g
eia AR i B A TR P42 A2 2 A B A8 1 S AR 43
s EABY T, AR5 il &, W2EH
N a5 429 il /AN T2 S 19 e 3 o v 7 e
AR A A U R R L 2

AL, A RO I RS A RS . B
J6, W far T G A RS 1R DGR B A 2T, A T BA
(Wong, 2023; Wong & Lim, 2022a, 2022b) JFJ& T %&
FIAIEGE LA B SR AL AS RN, (SRR IR RN )« k2
JEEMBEEMBERNOELT, WELAHEDY
(plausible) 4% VI MUIE, fEAEUE AR A A EE 5L &
ER . K, Az B iR Y R [ U 48 FE A 2 Pk
RSB IEOL T, A R DR 0T RE TG 1k fE i 2 A 2 2
(Metcalfe, 2017) . A, 2048 1k 52 B i) 1 40 7 8
CHJ2: B 7E X 45 1 SE ath 1 48 (I8 1E B 2 R L AR RS )
FEEAL AL (40 57 RP 4R A 2 R $2 411 i /E L, H
B 6 7 AF 4+ 10 (Golke et al., 2015; Moreno, 2004;

Smith & Kimball, 2010) . MiX A~ BEYE, 5 H 304
PR TR RE AR 2 >, N AN ibd A B iR R 1 i o > 4
ft TR, e A RE A U X — AL 230 o b R
T 227 4 F 2 5 3 V) (Schenck, 2021) o FRIK,
KT A LA R AR (B AR A ), Bl b 2B B R T
REAT B T2 S SR 6 KO HR (At &) 12 >
(Hausman & Rhodes, 2018) . X} it , V4 7ii & 7 4%
(Seabrooke et al., 2019) #& 7 11K [8] 2 BE % 19 7T fig
SR Y2 2] 35 2 o) B/ A AAEAE TR ORI B IR B
PR S T MR L R A B AR, HAR SR fb 4k
K—HWCE . &EEIFANRE R (g, 3
BLAE) XAz iR 18 AR 22 R 1 A SR E A .
TEHRAVE T T, A2 S R T BEUR 27 21 & I b7
.L>(Potts et al., 2019), 7 51 52 5¢ BUAT 548 A HE 55 1)
A 8 B ) 58 AT 55 B 28 g AT e A 27 2] 2 42 5 58
Ja B2 55 W s AL Qg B g% ) (Oyama et al., 2018) .
PR, “WrEesi” % (hypercorrection
effect) (Carpenter et al., 2018) 3§ 2% ] & %] Fr JU 5 1=
HAH AR, EAAACILHE AR E S,
XA B o 2 ) SR LA Je , 27 AR AR TR
2, R R DG R AR R R I S BT R, AT
FE A DR R 24 2 19 R B (Metcalfe, 2017) o BEAk,
A H BRI 0 T4 R A R 1R 0 A 0 T e A
Wrfi, BRI Ry — s ) 35 R DA AR il i th AR AR A AL,
WA BAR B XA 9 fH (Wong & Lim, 2022a,
2022b) , T £ T FET M 2E 2] 5 AT B Y B Ab, BY
AT iy H RS 15 H 2 ) I oA I R B (Yang et al.,
2017) .

(=) 1PV A8 i o Sy S (30 Sk )

TEVR A H 2R, 2F DR E AR —
7] 5 i T A 4G (problem-solving prior to instruction)
M= fERMREFEEZ—, K /R(Kapur,
2008; Kapur & Bielaczyc, 2012) B 2 By 45 &% 2 g
(productive failure) 2=, BIE L G2 “ et
JE 257 (G , 4 2027 5000 3 R A R L T 95 1 By
Bto WEEBROHGTE , 124 LB B, 2% A2 55 T A Pk
R (546 Tl R, Dh/INERL A A s 57 i TR XU AT g
A 8 BT 5 7E I B B, R A SRR U A A G
FIR L ARR ) AR AL S 5t (Kapur, 2014) o TESE SR
HH, A 350K DR AT i 4 v 2 A M P e L 1) 3L
R, AR AR P TR A 2 BE (40 Bego et al., 2023;

.53 .
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Hartmann et al., 2020) ,

A RUR IG5 DR R H2E 20 I A ORI 5
BB B R o TERRA MR, Bk,
AT B A R W] e 2 1 FRAE 5 ik, Horb o SE T BR
SRR IREUN SRR Y o XA B Ak T BE R AR
T 722 A R . AR, O B b 1) 20 A= B A=
BRI AFAL, FFAS B 2 A B A 2 515 G,
S AR AR A R TR TR . TR RS RAR I S S R By
B, — A EENIER I, IR A 1A RO
G H T A D R v A S ARG 2 ) b R K
TERS R AR BT B I, — S 200 WA 9 ) 380 AS -
Ak 33 R %, T S A R SR IE B 1Y 25 J7 2K
(Bego et al., 2023; Loibl et al., 2020) . 7£ X Fiff i
T, A ) B BEHRIN AN B VR R . SR, M
DR LB RIS L | 21 E R e . WL Sz S 46 Ty
3, PR 2 A BRI A B R B O st A (R 3R
Y SRR 52 ) B DR IR, BEHE = A3 AR MR, e )
X HES AR B . B H oo T s CR S
R Ry B A TR 7R AR RS RS O RS B 2E AR
A HEE R (TCIB A 2= A AR ), BRI R M S
H 542 (direct instruction) £f Lt X 2% Az 2 2] 45
77 A B i 4 1 ) s M) (OO 26 17 0 R0 7 2L 00
(0 B BT L d = 0.19-0.43; B2 A J5 M0 B0 1 e 42
Xt B=1.84, p<0.05). HBhUEHE K A 5 —WioT
43 #f (Sinha & Kapur, 2021), & Bl 7 78 4 4 (5
W) WM& Z B, XTI 200 Wy i i+
SEE,

B 5F LR PR 2, J T AR BRSO Y /N BE A
FERAL T ARIHL TR, (0 T A BT 8 A A2 B
RO 5 A RO MR R TE— . i, 4 S G
(search set theory) 1A N, $EHU 2200 & 3005 2 il
AH IR, T SR 3R Ak 7F Ak 2 i b H A %) 4
T, DA 38 58 TE B B An 5 23 Z ] B X R O &
(Mera et al., 2022) , 3 ABLF- 3 57l X 13 A5 280 26 G # A=
PRI SRR . BeAh, ANETRT I, B iR B G SR
WO AR NI 2 X 24 2 45 R 52

(=) #4153 (SR AE4))

£ 2 2] (example-based learning) J& 5 M 4 i
rhAE S SC I ER = AN IE S A, AT R AR 2 A Xk
TEZARM 2R o RG2S 4E TR, 28
B 4 2R £ 24 2] = AN 41 43 9155 (Renkl, 2014) .

. 54 .

o, A5 TR sl N T AR W] B8 IE A, 00T B 1R .
PRI, A 18] 2 2T 55 DA 8 vh 2 ) 1 5 285 0, BRTE T
FEURFEGB, AH I 027 2] 2 B R R R 4RI 5 S R
AR, QSR 2O A DR B TAERE G B T 22, 224
RETR A a7 AR b2 A LS 158 A A U A 451
AT XRE B 215 A2 5 WU A B, b B AR
(Barbieri et al., 2023) & 3, M IE#HFE B 222, )
T2 Lo R 152 491 B IE 158 X6 U AR B v 2 2T, Bl
SRR E U (B=0.24, p < 0.05) . BRI, X—E58 1
K20 BE A 2%, 75 BN A5 - 1 58, TE R LU AR 451
HA DRI SOR B B 47 — AL T, 1R
XoF LA B2 T A 2 2T BRE, PR B AT DA 2 2 3
R L BCFNXT b, DGR S 0 OCHEE B, (2 ik
Xt A4 BE ) A= 5N T (Van Peppen et al., 2021) . {H7E
245 B R IE R X LA 0 S8R A, R AR R
(Booth et al., 2013) o HIK, FE A B IE 3R XT LA
% B Y 2 A 2 S RO G — T, JR A TR
AT BB I T FE R A 5] i AE DR T LA B A AR, B R
T 154 89 97 ) A1 K /N3 A7 7E 41 (Barbieri &
Booth, 2016; Heemsoth & Heinze, 2014); % — 7 H,
A4 AR SRR E R BT BT
AR T B2, — B0 i Y 22 A T BB DA DR R 101 v 2
15U (Loibl & Leuders, 2019) . /)5, B T 451RFE
{3 B TE 15 X6 LA 3], 20 A1 1 S8 T B AT A Rg ) 2
% Q0 BE 1 2 15 (Corral & Carpenter, 2020) . Sz &
5 % # 75 (Durkin & Rittle-Johnson, 2012) . H &
% B 45 7R (Begolli et al., 2021) | 2 Wr & #i (Safadi,
2022) SE L 2E S RE, AT R AR S A AR CRE ) 7Y
F BT, P B G kb e B )R AR I A g 2
MA R TRPLET . A, XEEFER TR
(i) 455 b B2 S T A 451 0 22 A 2 ) B BACR,, IR R i /B
FER IR VE R, A2 AR R4k

BT NES R A 2] B A B, AR ) AR RUR
T IR 2R 32 R My 2 2 A A 0 SRR 1) 5 v
AT IR B A R M AR o N, FEA R WY
T B B, 200 T 5 L fige g T 1% A 051) B e 1
Y RTR, H -t ] BB 2 A 114 B R B U 55 DE i AR 41
DI . FEfR— RSO, 5728 i MR R IR SE PR 72
TR EREEE R A A A K MBI 2K (Loibl &
Rummel, 2014) 5 11 (14 #0272 W5 X LA ] 2%2 522
IS 45 R W, TC AT Wfe], 200 L3 A 1
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1% 5 TE B0 5 900 i 4 T AR S R e TR i 2 B
I H BT A2 B0 L3 2 A #1555 T A R 081 1) 19 O
T, 7R IR (5 ) i e 227 ) AP T A%
GBI (JEBeE R Y ) o XN, AL
2R T A BB B, RS SN 8 R R A S 1 3R AR
IR T % R B EE, SRR 5 A an
H IR A LA 2 A b, (HER AT A4 i, W
% & 4 (Hartmann et al., 2020, 2021, 2022) B #F 57 2%
Y, X N AR G A el R b O L 5, T A
T ARSI 2%

(W) A HT(RLRIASF)

SRR R S A A R 2 ok A S
(misconception) , 7 H % £ &, A HF2x “PEAR K
TB7 R A CZHRAF AN BE B S I AN IR
ARV B G X I AR AR 5 S R ——
FRRR2E ST H H ok ST AL

B, AR AL ik B S s AR
BRI SRR MRS IS B AR A, ok A
FIIE B PT RE S5 B AR B AEFE R 1 . X PR AR IR (5 2
— BB A, TS R M g SR A2
N HAGREAE L B | o B AR AR )y =
B35 U T IE#15 B (Vosoughi et al.,, 2018) . M
F AL R, KBS SR — ] REAE
T, FEAE AL H 5 CE Z R AR A 558,
T H R FEAETE 5 P AR (Hoffman, 2011) . MAAE 2 4%
TEMER, — SRS dE W & 2, KN A&
P OCIC A R o 224k IO AR R o, Bk
BRI, il 2o S 2R M A S R (AN ) Gl iR
Hb AR A S A Can ™ #3072 W A ) B A
PR AR, WA AR B T s By, aX R —
b 00 b TE A, (OB N TE A6 19 % B (Chi, 20055
Chi etal.,, 2012) . JS A& X SE A BE A BE AN [A], (H 38
S, R SEAE S AR FomE . LI A IE . RIEE
AR 5 50N, N ) AR A R 2 RS R 5
R [ O R g 0 5 1% 19 (Fazio et al., 2015) .
HRYERF L MO0, 2 AT B R 5 B, X Lk
TR SRR, JE A S S AR &L e
JHE B 5 B 67 T 52 0 (Miller et al., 2022) .

PRI, 55 A (), /6 FF B 4 b 2 GF A Ak S
WS, B — MR SUE A LBk S A
SR — 1 B, DARK A A AR Sl H bRl 45

T & e AR 5, AN — 2 LU 152 S b Rk s % U
(Cetin et al., 2009; Loibl et al., 2020; Schwartz et al.,
2011; Swanson & Trninic, 2021) ., [F I, XEEHFIEA
J& T IEE R S W . & Tl k2 A RS
B, A IF R A S AT, AT eV SO
JHURT 4 T G Fh B AR . FEIA RN AR DT T, OB OSCAR
(refutation text) oY #f & 4% A% SCAS (conceptual change
text) AJ BB — M A R AY B T B, BEARUEE
Som IR AR SR A, ARG R A A R 1R
[, I 52 BLIEf A9 225 S R (B0 i B o it 2 1 1 2 2E
$7.(Schroeder & Kucera, 2022) &1 % 33 i i 5% #4) 7T
ST R, I SCATT D S5 MR i 2 A 2 )
(g=0.41), XF{esE/EH By B, 7T HEJE B2 S
ARG T2 AR EBHCAZ A B IR AT R, T SRS
HERRRHE T SRR A S5 A IR RS
WEEHA  BEh 5 45, SUR Z J5 WaE v, B AR
ELRE 75 % B R A 13K (Schroeder & Kucera, 2022) .
FB A /N eE A AR 2R RIUOR (g = 0.49-0.71) 2
B WAL F K2 A (g =0.33), (HEE F /A R
A HA KA 30%, XX — 45 BTG PR FFEE

5 R SCAH W, oF ¢ 5L Ay 45 (Pintrich et al.,
1993) & T4E 23 DA AL A 4t Ay B 4 T 1) ARG 8 e A
{RAEHERR, LRG58 T B SIFLAAFI R . X)
I B BT B, AR T RO SCAR I T N K, v
E RN W s B 8 G vt~ s = O = A1 9/5
85) o . X A M%7 (Gunstone & White, 1981)
FEH P TR BES AR Bul— g —f R
gemg, wRiE Lk S S IR R R4 AN
fEBEIM G R, PSR W AE L0 = M sl B R
W5 T 52 8 (Nawaz et al., 2022) . i@ EshiHE 5
WEE, A= ] DLW K B A 24 A g N R
2 IE A L R A A . AN, O i A g =
IR k2 AR AR B, TR BT 2R S oo H
A M EER R0 . 25745 (Chase et al., 2021) & B,
UL oMl Gt R AR ) B | M BB R bR R o A R
ARG, Pl A RO RE A A g i AR, It
PAFE Z B it X R, A B A NG IR
e ) 1 S, AT RETT N R A TR AROME BE sl hn 4
UK R

Al LUE H, S5 AR I R A A i 2 A AR 1 v
2 2 HILT 5 T, 5 R 1R 1) A 80 IO AR 8 2

. 55 .
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Ak, FRFE O AT TR T8 2 U0 OO A 1R 1 TR B
Ab B (FRI 5 i S8 A BB 3k SE 5T A I B AN
[], H T FUASE A A7 7 25 2 A 2800 WO 5 R AS
BLEE A e R R, AN — 2 A B AR R A R (R
AL PR 15 AT R 2 A 22 A5 AT ) 5 FY IR 5T
AT B2 A A A TR, (BB A R T B AL
P 5 AR AR T 5 A A BRI Ak PR 3R 7 T TR ) A0
SOhn A S, I Bk T BAR R e = BOm R LR
Tz AR B R DT, R B S An i FE
PERE R o HICIE ANy, SRR AE T 2446 24 b AR Bl A4k
FRAR 5, ok o523 i T e by S0 B0 2 A o M A B
BRARM M S ER . Wik, HARNMNERERE
OB TR H R A e R L7 T A
S ¥ 2 a7 ok ¥ - (Van Harsel et al., 2019) 2
IR P2 2] B AT RE IR 2 AN SE N Y 2
ik ok, B B R R R R A R AL 3 A
2SR, B B AR S U TR B 2R ST S AR
(Z)Ahizeh B 2L
H AN AR FEOCEFEMNAC B
B A o ) H IR A R . AR AR S A
FIVEE DR S N AL R, 3 A 1 R 1 i R T BB VP AT 46
AT S 5 TR SO 5 R L B R T AR 2 SR g
() R AR TR L B A8 Py B8 R 5% e fd L X B
B BRI T4 . IE2 XS 72, 22 AR 35 0
PR AE S AR F 2 ) 25 . EUlII I, A
O A 342X — S Bk 2 56 13 3R 17 4 (self-
assessment; Zamora et al., 2018) . H & 12 Wr (self-
diagnosis; Safadi, 2018) . H F& 24 1E (self-correction;
Silva et al., 2021) F1ZCI 944 (lesson induction; /]NiZ
Ko, 2018) S5 i 1), 330 i n] [i) (4 B S 2 PR ) 119 o
i an, X UR A AL AT DLE o [ 3R PE AL S,
EIFAE I A 1 B FRIPAL AR SRR 1R F A0 HE
5 5 AT DN 25 0k R 2% ] 15 7 3 ¥ A0 2 AR X
BRI A A, XA 8 X BITE T, /G
T ANy 5 45 27 A A R N B iR 2= T, e B R
A& H A S A0 A T[] A SR B BE T, BRI HAH T T
U BYA R T OCTE AT fie i o AR S AR A
KW . WNECFLMEER, A S AR e )
T EM NS HAE A, AR R (Zhang, 2022) |
T AR RE] A i L (Safadi & Saadi, 2021) . 2415
fif BEME S 15t ( Asterhan & Dotan, 2018; Bangert-Drowns

- 56 -

etal, 1991) % . AMARAE B 2 SE MU [ 41 45 vl fiE
R 2 A OB iR 2 ) B RICR, anak (Zhang, 2022)
R, 552 A A L, R X ] S T
S AR S, sl ml g A5 S Ak, A B
TR B EHECA AR A T o b, (Rt
B S i B9 A R T A R 4278 (Heemsoth & Heinze,
2016; Niickles et al., 2020) 1 fR 5 %2, 5% [ it il g
it (Safadi & Saadi, 2021) (YR 55 8 A TAERE i) i KR
(HNER) F A FA2 W s (N S i, FE4 & 27 A 2
7 g9 ) i N 8 v s 222 e L AP VN S B
A R, A A R 1R 2 ) T BB SZ 45 T RIS Y
AT RN v 78 BRAC A 2 e o (5] dn, A B A 3 4
(2022) im0 2 27 2J L e, A5 B v 27 2F B 01 A 94
2 R s BN 24 3l ) — PR TG sh A 213,
Je it It F R B A e 2 A R R O AN
i B 5 T 2 2D AU g2 AR B —TUBE g, S 0
— PR 4E 5

H FE AR B K R DR R oy 2T ORI S S SR
FE o RN PG R B vn iR S R PR DR A . BT
PRSI AE b AR, 55 TT A W 45 R W S R D
FREE . TR LR 1 S R R 2 55 AT 8D
1) B, TRBE Y SUE JT Il R AN E ) K 8%
& (Ohlsson, 1996; Rach et al., 2013; Senders & Moray,
2020; Tulis et al., 2016; Zapf & Reason, 1994; Zhao,
2011) . PRI, B A0 FRAS R R 1957 > 4551, BiE
b B ATHE W MR PR S T B Y K R, AL
FHRARAG | I AN S R a 427, (5 H Ajl & A
MR 2, WEITTIANFES R 756, %4 A
FAFREE DR AAT N G, AT REAATE SR KN B ) « R
7 o RTHAEWMRE R APE CERE) b B
Qb FRFEAS R F R, DL A GG A O R
MBI 3 ) R 05 WA B b 27 2T i i # g
WA E S0, AR K BB 5E 23 [A]

()& 5 5 3 (BRBAR)

Bep PR ) 5IEF I bR A
SIHWEARSZ%  HEER b, UM AR B nY 48
T R G5 B A Y A 52 S 15t (error feedback) , J&
TR AR o BT 5 2 S WF o8 i fidi 1
) A 8 A8 R TR0 AR RL 2 WA OG5 . X T g
SR, M TR R A o BESE I S H Y
JE b AR SN R CRE Sl 2 A M R ) A TR
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iR, IR 218 T # I RN B AR 22 A 1
AR CAnTE 03 3R A5, I8 A5 $2 THAH G 1 1 1) 2L
25 B (U0 ) 32 3 W 7, Kolié-Vehovec, 2002; H 7%
W%, L. Yang, 2018) . EBA7ETE & #H 0 4FAL,
A Ry 2 LR ok A e 2 45 (R, Schmidt) » 2 #8552 137
AT 2 A 7 R T R A A R . G IEAR B, A
1] %% 45 5 4 (Sheen, 2010) .

SRR IR AN 45 B B2 AR 18 A 2 I Ak
FRBN N, HOR TR BOSHRAIE AT B AN [R] R 25 54
e, TERCBE X 0, WS B T e R
2720 Y A3 T Bt e A A A i,
FH B Sk R A5t anoi A= sl A= A ) i 3% =R 15, 2 GE
113k /) 38 925 45 1% %5 (Sato & Lyster, 2012; Thomas,
2018) . K L&, A5 1A Sk R REAR KRR EE
PR FE 22 A BT T 2= 2T, AE S T R A5t R RICR T e AH X
WA (Li, 20105 Schenck, 2021) . F:¥k, 78 2 i 5 7Y
J7 10, WF5T AT A4 A B 0 A B IR i (AN A ),
o W] e ARt (R B I, AR AR I A R T L B IR E
AR A DG Dotk 5 R ) A5 . A RAL R it
P51 B A5t P R AR R A R & 0.5
A ) BN RIS R A 20O by 22 5=, (B[R] B Al
FHEH B et 5 R, A RE S A B TGS
27 2 3R (Brown et al., 2023) ., Aid, 1 FixX
CHUR” R R, PRI B IE TH X R AT 55 B
W T5 5 RN ] B W5 2 Y () A R AL AN s AL 254, LA
e A M 15 . HY 72 (Schenck, 2021) 4§ Hi T H AR
A 5 B 2p i s B 4 BE DL IEOC 2R < THI AT 52 4%
B 15 VL R AE B2 19 5 ) B (reformmulation) S 15t
(s T Rt ) 4 B R B A 5 45 X T 17
B TE R RRIE, (4200 B it (R ) S B /R
AYAREEK . AN, JCRR JE F5 ) B (Shintani & Ellis,
2013) &I, JCIE F R T BEAE 2= WA 2K, Je 4k
23~ 2] A T 1T 32 D

25 I, AR RS R TP 2 2] B B R R A R —
g 2 AR ERCBE R, BN R A ST 0 R R, TR
BT YRIEA IR “BEEEI . 1587 1 <y
JEAL”  TE QT T B B IRE A O R R
2 S W SR A 1 e AR A, A R AR
RACR AL AT REB 5, 100 A A 2 R e AR X A i
S eE I CBRAR T SRAL TR A IR 5T AL B RN AT g
PEo AR P22 SR TE X FE Y “ e A AE,

I 1 S RTINS
us B =3

HAPEE, & AR BSIEE B AR SeiR 4R,
{HAREIA B — L] ARSCEE B Z5 8, W)
A R VR R A 2T i AT B AE SR O AR

CEEDRIR ARESR Y ) o AHEZR AT MG E T SRAH G
e 5 SR SR R S, AT o S e A X —
HE SR etk B 2 BT R R R

(—) B RENIER

iRt A NE S8 60 55 T R 52 ) DA 158 rh 22 2] 3K
P BETERFS DS R E AR R (ULE 3) .
AETEE S R B UL S e PR A 2R
A7 5 BAR A TEAR A 5T T B A o0 2R, (B 7E— i
PEBFSE RS 2 AT o B S, AR A — (R
B, B—"N ANEZ W2 ] i #, ARFZ
IR A, AR XS AR AR, B
FHXTAE S8 DA Tk, s mT GEE £ 3= 5iX —id
T2 (Leaper, 2011) o KL, WF5E 3 (M) Je g #E)
IR A 2] I, Sl S ) 200 (2 AR ) e BH S A
MY S WA, AE R o — A~ E P, WA« 2k 14
A7 EEMNAT A —— R AR S e — > [1)
R, IS 1 S B o T X A ) S HL 7 A A AR R £
Lo TE—SEEER A, IR 2R “2EIA 7 2
PRUE 2% A2 2] i i 1 T2 (Uesaka et al., 2017; 5K
B, 2022)

FE R AME ZL IR LG S D IR i,
o, BRI A O MR L RE R R ([
20 B PE G H At [7] 27 19 B 52 0T 48 8 1Y R R
(AnPESL . A G s O AR 48 2 7 28 56 o I ) o
B 27 2] I HILFE DA 158 2% 20 35 Bl AT LA 4f 75
XA BT AE — B ISF 8] N 202 ik e =X
X4 AT 4 & B E ) (W/INL A1) T E S 30
IO PR ) o B 2E S AR 5 R
(hn 5 Jh = A= Ak 25 Bk R A L 2 7 T RE Y LS
]) . BB 5 b Can et b 1 8 RS 1 B R ) L 4
1E 55 fife B Can i gt — 2k BB 2o HH 4 R R R 1Y,
ok B IR R AR 1) AL S PR (UL g2 A
VAN HAb R 2= 0 AS o AR ) o BRI LG
YE22) B £ R UL RAEA SR B T A E
2] BRI RR ALAE AR R BRI RN SR, Horp

.57 .
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R ST AL RS T SR HIREARA RS it o] 4
A e | B | | aommm A s B a——— !
il P | P (et ' Lo FEFHEAR;

X :
| (AT SR

x | [EFmEE x| (FnEs) |X| [Tﬂ“ﬁi‘iﬁﬂ] MiEm

Bt

........

(D) | &D

E3 $EIRERAIESR

Az A RN — B T T 25T B RS S R 1R
2 G5 RALFE N A A OB BRI (5552 ) | MR A (AR
A RN R AE) SRR G A B R
WA FNTEUR 7 FRIA T 2 2 iR S H AR, DL G
SRR R 22 ) BRI, BAEOR RS . B AR

O T R DA 15 2 2 T LSS 2 RS
SR PR R AT A S B R AR 2T g AR
WHIEH “2EA 7 2t ar NEI R A,
T B R L SRR AN, B B A R A B
O3 FURRIE R R TR, 3 AT RE T EE R B A Y Hb
J7 A BT i e R 3 A 3k R T A A A A AR
W TE G 4558, B0MHE 8 o0 BURAIE ) BB RS 52, JF
W B ixX — iR R, DU 22 A L 5 IE ik
18] LU 488 5 A 3 BB A L5 02 AT (AN 7E A ik
), ATRETRE B . HX ARk 54
BARAEEE T 40, Z0m T exfE LUt & & DL L TEZ K
TR L RRUE R HUA . i T A A 3 DA R
rheg o) PR, AR SCEE A RIS A 2 I PL I BGR,
P& OB VRS 15 v 2 2 15 B 2 ) s )

(=)iz Az m

b IARHE ZR AT [m] ;0 dne] 5 H AR R e 2
MY ST, (R BRI A 4 B TS JE AR
BRI R, R Ik, AR SO DA 15 v 2 2] B ML
feise, F-He = ks FH I a4 J ) T A A SR 4
HE (mindset) , 5[ BT I S22 A TR B 27 )
4

L B2z 2] i pL I R

B Yyis AR IR ARESE, T e 2R R 22 A B
BEES B2 2] . MEHE(Mayer, 1996) 48 H 1 6 F
“CNGfafEE ) — e, R AR AR
T AR B, IR T R 5K
e rh S U AT AR T3, DA SEIIR B 2
Ao TEMCHERN b, ASCEE A BRI Yy i &5
i F S EL Al (Kendeou et al., 2014; Loibl et al, 2017;

. 58 .

Metcalfe, 2017; Tulis et al., 2016; Zhang & Fiorella,
2023), A 5 2 T B B P (I 4)
e, RPN AR ORE . HIR, AR
I I P 36 2605 B AT I L, X WA i A ]
RE R f #EAT, Wl eSS AT . delim, 2R 7R TR
AR TR B AR R AR B 5 U R T R
IR G R AR AL . AN, B et e
X —ad B, AR —E AT RO B TR P A
N ESRFHE BT BEAL & T A R LR RHE, OF B2
A AT BB ok 2H S B2 2] X SRR, {H AR A T RERN
HIE B OB TR X SRR FA T Rk, IITTERE 5
AT IH R A o 72 8 5 R HE(Loibl et al., 2017) .
DAL I, 76 38005 DR R TEURT L LA S B i AR
ATEREACH “HfRT 5 ORI, SEm
WA S ShPLRE S22 ATy o X R
FERE OGRS, o 4IRS . AN T,
W AT U220 RO TR 4 ISR T RFAE ) , o n]
DU TR BE () (&3 JE AR B IR 2 R AE ), AR
B A AN BRI BRI, B R B Je I R

S W
P B B
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B XA A 25 0 () W26 Ty T, B A 4 R B
TENGE 27, Wi 44 BN E] [ O xR IR 0 SR,
UNTE A B DRI Y B {5 BN 22 | ZEAR A0 A5 B Y
TEVFSE, X S 24 A e SE I 6 AT R T e A
52, R m N R Z “8i” | %
B AR CJEOR T BUEIE R CHRL T —— Rk
TR BRI IR G R X R R, 2R S
FMIN R Z G R ER S A B3P T0C . b, X
OB BYEIE, A AR [ O A AR,
(AT AW A “ 2RI P ZESRAR & iR
T ) T AN T 8 08 R, TR A BB i L v R Al iR
g2 E EOE MRS R L e, 205 IR st g e
TS WHIEETTRT .

2. iz

BT R MLRIMER G, f2E A NS R 2 2T i i
FESINAG AL, NOZ BB 5517 0 an ey figt
P SRR A ZAREE 567 X, HOUMT 2 hh
SRR AME SR ) = 2532 FH R

DFE IR RS, IR RA T

AR 2 2 W] 52 WA S L i A FT g
SE PR AR L, (R k4SRN [ 5 o n] B IR 58 4 T,
R AL LF-AH IR . BRE, RS TR 2 ) B e T
TF 5% 50 AR -0 DR e 0 SRR, DA a2 ) 6 4%
FRR IR (g K 0O 4 . B AT RS . R T
WA — RBONAE2A N 12 Wit B rp 4R S 2B ]
RE AR AR T, 4R I B 0 & 1R @ SR 1Y 22 2T b
by IR A FE B B IR TR N 2T bR A R
PIAS T o BB RN R BT BT T4, i8]
AR 2 RO A L o X 4R A i A R, B0
IR BUD O EANS (= N7V e 7N (187 e 2 o Ak 1
TR RE; X F [ A 2E AR B O R, 2000 ] i
R R . U Ik, A /N ATEIE S, #E B
A W B AN FE DR IO L R TR 0 AT RE AR JZ IR
JRP . A TR 2= 2] R, B0 T LA iR
WX Be A F 1, BeAb A mT s 2 2] i
TCAE AT, 2500 A A A B G OC T2 T AT A
Be2E A 20 RS IR AN 23 1) 1] PR -, 7 2245 AR
TRAT 2 PR A DR S G R R, e AR
i ABC, J& o HOR B DEF B934 7 GHI /Y
BN AL . B, JEIE SO sk 27 A P ] F 2
a2, AR ELCRE NN T MR 7 BB 1 5 Ry

ik, HL2g A= X i SRR AR FE AT R T, 4n 2
2 A (R R T ) 22 A R R IR R L S, 20T g
o T b 2E A A A 22 0] AR R T A B AR 5 1, OF
BT 2RUR BRI Y G shiR A #Ef# (Uesaka
etal., 2017) . J34h, M2 WA, B0k 2= E
A5 AS AR B, O 0] RIS 3G A5 R R B, Rt
HIHE M NS EER

2) e 2 5, 1525 i At AR

iz FH A TR i ANE G B 55 — 45 SR o R 2 i
AT : SR A 2000 1 2 B2 A i b 2 2] 1 45
e s iE H AR AR AR B A R S R —
Jiifl . HEERE, 2 CH ISR, Y
T~ ) 5 5 e A A AR, T i AHE ZE 1Y
BT e kA AR . ln, R IR A SRR k2
A X R M R TR 1) LA (o P T o A Ml s T R
W), T8 240 L F 2 245 52 2% [l b2 A R A fig
Z WA AR, B AR B R L B LR A AR I A
BB, W RE R AR B . QNSRBI E e
BUES TR 2R 7 2, (0 H AR 2s 2 45 R R e 1P bk
IR, TR 20T Lo 22 23wk 1R 52 2% (] ) i
Trtiedl, anig it R K 75 S 0 F2 P M HHR I 2
Z&[n] @1 ( Ziegler et al., 2021) .

3)VEAG “WAR” | HEARFEL “ AR

R FEARTE RS BN [E] 2E R EAR
M, R X SR B AR S o FEEAE AT 2%
BeE T RN G BT, 22 E T LB AL “ /AR
o, TR EE b2 S R “RER Y T AR Z ] YOG
R, HXFER 2 HAE “Wr 1T IR TETE
HHIRETFR S . B, AR TR ER ] — e
BHIIRZ L IR A, A48 B oo A
PR ) 1) — V54, AN — et 19 2 2] SR m K
M) 36 46 3 W 11 iz FH B s LA o e = s A # T
RE AR 22 A I ke BI/E I B T e sk filan, 7
M A C B R 2= s, UM LE A AR D
J& 1 2 R A R AR B IC AR Al g, ISR AR R
PEAER WAES AN RS <%
27 %0 (Liu & Uesaka, 2022), A8 4 0] DL WL
2 FUIRASHIR S22 20 45 5 CKe 30 38 R 1Y) 2 %8 4 4F
HAOE) o B, S A R ARESL 1) 5 —
BTN, SURZEAID A KR T AT AR
HARERL, B R Bk 224 A O MBS IR 2= 2T 19 T

. 50 .
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Ho #ms ﬁﬁﬁ%ﬂhﬁi &&m%mM

HME B B2 e, DR BRI SR G L2

Q&A%E—Eﬁuwﬁﬁﬁgmﬁ%%ﬁﬁ@%
PR FEHAF DI K B AL N S BRI IR 5

[FRE]

Oflhn, %« (bats ) J2 1] LU RAIHELSI 7 X &HRA,
FARFE R HOE IO A F A ME R A 1R AN B X AR, O
&4, “U 4R (batz) & 0T LKA FLSIY 7 A EMES TR,
REPFEEAR, SRR IETERIRIN Bl T LIUKAY
EOfFLa)” (Wong, 2023: 16) .

QXTI A A AT BT B2 — 25 (B T RS TEAS:
55, R )@ IR TAE, ARSI HE L
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Learning from Errors: Theoretical Research and Design of
Instructional Conditions

ZHANG Enming

(College of Education, Zhejiang University, Hangzhou 310058, China)

Abstract: Recently, learning from errors has gained significant attention worldwide in educational
psychology. Both theoretical and practical issues are emerging regarding how to design instructional
conditions regarding learning from errors to facilitate deep learning. By examining four research
contexts, including simulation of the human thinking process by computational modeling, retrieval
process of memorization, conceptual change, and meta-cognition and self-regulation, this study
identified learning from errors as a higher-order learning and self-regulated learning activity and
introduced the error-learning and error-reaction models as supportive reference. The study also
analyzed and compared various related elements in research fields, including generating effect, problem-
solving prior to instruction, example-based learning, conceptual change, self-addressing errors, and
language learning. Results indicated error source and the timing, method, form, process, and outcome
of learning from errors as crucial instructional conditions to moderate the effects of existing
instructional modes. These findings can provide a guide for future research on learning from errors.
Practically, the discussion on integrating the research findings into existing instructional designs offers

implications for improving classroom practices that leverage errors more effectively.

Key words: learning from errors; educational psychology; instructional design; higher-order

learning; self-regulated learning
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