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On the Development of International Instructional Design
Research in the past 20 years

SHENG Qunli & CHEN Lunju

(College of Education, Zhejiang University, Hangzhou 310030, China)

Abstract: The subject of instructional design was founded by Gagne in the 1960s. In the 1990s, the

first generation of instructional design theories and models entered a relatively mature period. In order

to keep pace with the development of the Times, instructional design theory began to transform and a

number of representatives emerged. In particular, First Principles of Instruction, First Principles of

Learning, Four-Component Instructional Design, Generative Learning Design, Cognitive Load Theory,

Educational Objectives Taxonomy, The ICAP Framework, Four-Dimensional Integration Model and so

on have pushed the research of instructional design to a new height, showing the momentum of changing

the way, showing the magnificent and fruitful results. The characteristics of the development of

international instructional design research in the past 20 years are: predecessors make new

achievements, new people repeatedly, multi-point center, Grounded experiment, application first; theory

diverse and tolerant. The transformation of instructional design has been completed. In the future, it will

continue to develop theory and strengthen application to meet the needs of social development and serve

teachers to improve the quality of instruction and education.

Key word: instructional design; learning science; educational technology; development of

academic subject
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