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BRXYSMIATH R 455 RN

(4R 6 A% #F %3, ki 200062)

[WE] R ARESFER K12 i STEM HE R EE WA ER L, 2% T HEMELT RN
1 S — #0808y 02 77 3% , A K T (Productive Failure) 77 LU By STEM 38 2 #k % &0 38 # 20 5% % 5 30 5F % , 6 3%
10 482 T MM 5 892 . 515509 B 4 3 % ( Direct Instruction) 77 3 7 ], # 4 % I % ik % 4 6k K
R L SR AN Fo AR B oAU R 2 A7 B A A A REAT T R S B4

F T AR TR By £ 3 iR R mIRES, XERETR T ARKKRGE =5 HARH .

[K§ER] A8k NG mIRE S STEM % F
[FES%ES] 6622 [ X#EfFRIRAS] A

—3l %

A A2 5 AU AN R, A R 20E IR
i 8 Z PR, FRE DU MR sl 55 HF
A S i A ) SO R I, B R R R
SEERANGT, X B PR AT EHT B e A R
PN, BRIR PRI 5 B RR SR ) b 2 B
A2 E K RIS T TR B e S A I
XA RE S W FRAEIE RS (Bransford et al. ,1999) , {2
AT K12 ZENHE S iz —. W
R A O R A A 13 AR TR, O
DA, S M A REAR 4 b DG e+ 25 1 S PR s
R, 3 A Z AR

FET R R I M K LUK 12— A2
IR E A SR, SRR IE I A
Yo — I ARZHFFEIER] T RIS 1Y R XE ( An-
derson et al. ,1996; Bransford & Schwartz,1999) , 5
— 75T ,2018 4 ) PISA 45 R B, RIA 7 3k [
HH KB B2 BRI B Ay AR =R

[ 47 B #312021-05-03 [ 22 B #1]12021-05-10
[(BEWB £ AFERFHT FHEFAHARAAD
[EEE N

[XEHS] 1007-2179(2021)03-0004-11

FR) B, A 32% B 25 AR 1k I A % ( [] 4
NIRIIERS , A= 2 AR 25 AR R M X i
fEIR) | MREA SO 7% (25 SUS T A%, dniz AR
SRR R R AR A LT SC 2
AL 7% , HLA [ 2 S BBk RN R B A 4 1)
[ (OECD,2019) . [Nk, # Bz E S m T 2 ik
I3, EHIEEE R AT BRI B 2 1]
25 — AL RS XTI GR R , 4
TR HE T A A (], 27 5 7 28 ST 7% LG 1)
fifi b, SCPEH T TR AT o AR SCRE A 20— Fh kT B
PO R8 He HAr 4R 45 32 R H Qs e 5 ik ——HF
BRI, PHE AT A e e FRIT RS . A R K
HIEERL -+ R /K (Kapur,2008) £ i, £ K ik 7
BRI RSO T 2 5k 200 AE R
DRI, A1 DAy O I 388 3] £ 4 7 — oA A {10 52 B2k
— MR, L IR O 5K e E 0, B SE
eI PSS INARE AT AR LR R R e Y VA U [ B TR IB
PR AL, SR I A ) b e G o) iU e
B — P EARH AT o AR MO e — A
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MR I, S etsUE 27", Bk A il A
Ptk 52 2R AR IRl B L AR AT A
T, ZJ5 1 BTN AT EIT 20 . 4k, Bk
T FEAE AR WoR A RUR R AT R 2 T
# ( Jacobson et al. ,2017; Kapur, 2014 ; Lai et al. ,
2016 ; Loibl & Rummel ,2014) ,

= REF R

(—) Az BAAAFLA  ARTF T ELEONA

IR EARN RS, CA A28, Bin
T FEHT 58 ( Woodworth & Thorndike, 1901 ; Detterman
& Sternberg 1993 ; Haskell ,2000 ) 33 % 1 AR F 5 1R
B R, A Ty S i A, I 7 R 3 S AR v
(1901) BB, FEHE A E T M AUS | 22k
JUF e AR R 32 T8 = I s RDE
AR, PR IX BB IR 45 2R, A 22 35 B0 28 AR M
WA IPUE B AR 2] i FE b L A FFAE (Detter-
man & Sternberg,1993) , 20 4 90 A CH) , &1 X} fE
WL BAIPIERS , A Sk AT T 2 0CE (Anderson et
al. ,1996 ; Tuomi-Grshn & Engestrom,2003) , M XLt
BEE T LUK, R4S — ROV R B SRR B p e (5
AR F APUE B K TH 2 A RXERY . SE3LA
WIE B %3k % 4, 0 H J2 i 1T % ( Perkins &
Salomon ,1992)

Zoad i U AE R AR, R BT B SE 5 s id ik
il B, A 22 B AR 545 ( Bransford & Schwartz, 1999 ) 8
W S AL A IE RS AR MR I, i G
TIER T FERI 1 B SRR, BISe ek
HFRFITR, SR 5 LA AT B R B P R R e e, I
FHZ AR A R 75 R B F T o (R
A SRR T P T AR 7 P S 5 gl i 22 B ) ) 5 A
22 W45 7% ( Bransford & Schwartz, 1999 ) ¥4 3 f “ 1T
R iy B8 T 4 48 S il 1) 27 ~J Iy P 3808 26 58 5 1)
B BB R Z Sy 1B 1 L T B S (direct ap-
plication theory) o 5 3XCFR LIS AR T R (14 e =X Y 1
26 3 fiff 1k 0] 15 ( sequestered problem solving) . i 2%
A IRy, A 08 5 e e =K ) R R
i IR ) 2 A

AR 2, A I FH BRSP4 A ke ) iy =AY
) EAEMIRWE? A == S 8 AR 0, AT B R A [ A
TR IEBE M — R S D A R AR K

WA SIS T i AR 2 S R T X
“ESE R B AE AR R A TR AR SR R &
i 552 ) N o A 22 7 AR A it L 2% ( Bransford &
Schwartz , 1999 ) 4351137 .4 2 /)N A FK 24 A i b
— AN I AT DR A 24 30 T T (— P 2 M 0 A
Y WIe L, 25 R ARW], Tie R/ N A i e R
I A M R 7 3 R R AR SRS
FIRBESI W, IR B BE, TCIs MR A= o
B TCEAE A B T ) g ke I8 4 75
B R BHE R — R R TR, HZ, b
GEE RIAEFRD R RE P, /N AR 25 P ) JUAH X
PR B ) 3 O AR 5 DR 2 A 2 S R A X B R
ORI SRR R . AR, KA
EEMAYIZE AN DT E R AR A RZE S
KB, WL TABATNE] B 47T S GOR S #A T
PHLS , R e BRI AR IR 2 i B rh U 5
AR )RR DG (R DG HERERL BRI . 80 —FR Aot
22 KA AE IR IR ST/ e
TG LRI 225 | — WAL, BRCH Se 3 MR
205 HIE KW RS 2 A R Y ] o X
PEEAR 22 W 47 75 ( Bransford & Schwartz, 1999 ) $2 H
A BT R e — A7 S M & ( prepare for
future learning) BB T HTHE, MBIK, FHRTER I
OGBS AR TR ] H BR FIRAIT, 2 1 510 ARk Y
UM T I e . AL, AT RS IR E R
AT X RIS A | R AR T
(SEIR AR 29055 ) X AT (N, W B
HFRHEE) X H bR FR I B 25 5 R, 1 iz SE Rl
FE TR 5 2 21 2GR A AR R R R 2 i %
WeRR R T A7 (Schwartz & Martin, 2004 ) . iF
Rt B SR IE A i A R A k1 A
AN ) WA R S A R I T IR 2
B, AR A T MR L, ENSEMEE
B LT HPUER , REERS & — D TR 4 A B
AR . RBOR ] BARFIR AT ER B 1R
S 2 R — 3R I 2 PR A S K 1 2 2] i
P AR T R o X —RERE RN 127 L
V2R . 140, Hb 2 3855 ( Bjork & Bjork
2011) $2 H A “ A5 Y IR HE” (desirable difficulties ) |
RV 5 2 2 At o PR (2 b e B i) o
SRR KA ST ROR AR R R B, 1% 4T
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(Lobato, 2012) T [1] = 5 # 19 1T # ( actor-oriented
transfer) 4L 1Ay, “ T 0] 2 5 35 0 127 1) £ B2 1
R ARYE ARG S AR R, 2L TR B
ATE &% B W FAE " . X E " R
27 SRR A S W SRR ZETE AR 4F (Chi
& VanLehn,2012 ) 345 i 2% A= il i g ke [m] 2 2] 3
¥ , T SR 7~ W B ( RPfigp ke ) iU 48 ) O%sh 90 1 i)
FROHEAT HEAE , LA 3K 380 06F 2% 1) AL 1 98 32 B4k 15 i 52
XTH UG (B R i S B0 2 TR R M, BR T
STEM % %}, 7£ ih & 2 > iE #% J7 I, $i #k-9h 1 2
( Larsen-Freeman ,2013 ) A NG 5+ H BT B ESIS
(Rt , T 5 B bR TR — N B R 3 ) —
ML BT, AR A MERS TR R T X AR
RN, XTI S AT B RS R 52, ARk
ORI 2 12 SR SRR A T HER R ROV
AP UERT WA H A BT T R
HEZR, RIR BRI B i S — > il e [) i 15 ( prob-
lem-solving phase) , FI T-HES AR KA 5 >, Fl— 145
51 (instruction phase) , X ¥ B B[R] 2 il — 14~ 5%
B2 205 Bl TRHE SR YRR R 2 I AR
IABGE R 5627 Ja A0 789 1% I o =X e o ) A 9 X o
BN ST & fifk e [ (LT 3, 5 20 A H #4855
IXRR AN 7 > e 35 HE R 1) 207 5 I PR AR fifp ok
[ARA-15 3 0 ARCRIGSE PR F o A ke ) —4g ik
AIREE N o 53—l R4 B A TR ) B —8 S 2
BH (invention) , A i FL 2% 5 & T (Schwartz & Martin,
2004) $#2H , FEAZ DAL B S5 A SR 2L X0, &
B HAR B S B ), AT R S L2 S S T
(Schwartz & Martin,2004 ) B350
(=) 18 5 3k 3h 5 5] 22+ (Impasse-Driven Learning)
RAEHREE ST FEAR R 2 2 M il 1, S HE
fiff DR 5] FR—i S i AN ), A A% 2 D5 3R 2R D 2% )
HP T A A (0 RV A FE AT o > vh B T i
SR, 3% 003 2R M AR et RE S B HOT e 5 85 ), i
A AR HIRIER (Kapur,2012,2014 ; VanLehn et
al. ,2003) o A, AR MO 4 Y I ST ARV 1Y
— R Y 518 JR A KRATSE E (VanLehn, 1988 ,1999;
VanLehn et al. ,2003) , & /52 Wi —FpZE R0, B
o R B AR Ry, RSN B R R, BT A R IR T AT
) ABA TS HA AT EE” (VanLehn et al. ,2003)
Ve 4R Y AR R 5K 3 2% ) B8 ( VanLehn,
.6 -

1988) AT, Kl oo~ 2 i B AR 7 A< 1 o
VR o W A i DR R R RBU B, B8 732 AR 18
B = BOBE R A o IR DI AR T A AR
(RMAERGEMEREBR) , i N o A A Bk 2 H AR AR,
o AAR A BRI . JErREX M as AR e T
SR LA B R AR O R (bug ), — R B 2
TR AN, i & B2 2 n] RETE i
IR H I 2 A A 2R 2R LN, [RIRRJE 1 07
ROBEIB T, 2 A A e FUAE P L, AN 7 (1
qne211-103 = 187) , A4 i 4 2 K Af A~ (Bl i,
“211-103 =118") o JuR L Fh2# L A5 H BLZ i
AR BRGR RE SN A% 2 (bug migration )

(IEVE EIiem) s B ow K e 5§ 7 N SR VA €75 R P )
2 R Pr o A =2 2 A R B LT
AR Y iR g (RS R A HLEAR AL
TE = AIRO8E P AN IS T, SRR ARR . 25 28,
T AR R , o A 2 BT A DR A A
L% ( VanLehn, 1988 ) i ixX 4 i 7 F 4y 42 BE (re-
pair) o I8 [ A R R, 22 AR R TRSE A b
e 5 BT RO, Bl an RS fe e O mESB A7)
B FURAML, IR MR AL (O R A L) o 5
=8 AEPAT R . TP RAE iR R 215 2
RE RSB RN BIER A S, X U
AT AT IR R IEA, IR AT AT B
TR Top A A IR, B3 8 BRI 0 A 1Y
AN TRV AR 2 AN [R] PR 4, T fige B 1 o 2
B2z o

(EARE RIS B R A A G FEBA T I O
LA AR R, AT LUB R AR)R, IF B R 1R
— 7l T R 5 g R D AL G SRR
SERRBRAY, WBEFR A KRN (malrule) o AN KA
FERS SN RE A I8 MU — A, =38 1y DX A
T A as B AT RE & 4K 15 1E 3 % %8 ( VanLehn,
1988) . MmN~ FIE A Ny, AR B BE R 5
A kA RS A I B AR TN AL
U, iz ) S5 2R SR 5 S22, AR AR 7 LR AR R
AR i, 2R R B TR 4 LD AT A
BRI, 223K B0 B A~ LLAR A IE B A 25, T K8
R R AEUE SRR S B C A R RIR, R IR 2] 4
FOEIE T

FERERYIE , AR e — EL IR KA, A ] 4
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UK SR L ] 288 [ RS 25 T 02 A iR 1 R ot 7, 3 3R
JELPE (stable bugs) 1) &4, HZLRE BB A B
1IE, AR BN 55, F AR e SR EHEM
W), B IE RN 5 A [ AEII ( VanLehn 1988 ) , itk
5T (U248 Sl i) 4 R EE
DX 43 W 532 FE AR o R, — B [E) g, i 2]
RGBT, FE T RE S A @ AR F L 9
AIREFR UGS FHIHAS RN X AR T o242k
B2 PR B — B R (k4R 5 B S L A
—RERAS IR . R, TR R R AT, 3 25 AL
B Bh2g AR AR TR AL

fE R IR Bl ) BRI ARAR T SRR SR 14 S 35 7E
¥4 (VanLehn et al. ,2003) By %H S A58 1, k2%
P R AE R EOR i e — RPN AE LM Bl ) 2% [ L
AT EAE A RS BN, S B i R IR L 5y )
“FJEIRROLA L, SR A R, 2 2 fEA AR A
)R JE s B, 2, 2R W A AR, B
foidly 3 B ) 2R A R R B IR B S Y i
RS M E W IECE, XRW E)R 522 H
HORHK, BAARREIA MR BB IEN G S
(VanLehn,1999) . WIREA Fa AR R, 2% 2T R XE &
A % (VanLehn et al. ,2003) B 5 $2H T— 4
FRAR )22 ) 1l B, ROTE M e [l B 2 2] v, DL2E A [
MR AES, 24 E B TR X [n) 1) AR, 3l 5o
IAFLE TR S SR, 2 IE 22 AR IS, e
HENT BT,

AR 2 e P th A B B E L, 1
IE 2 Cr BN N - R I SL ) B B PN
AR > AP T B . BRI IR VRN A T i ok
[ ) L B, R R & A 0e DRI 4 1

FAREBRARA BEEIE AR IER AR . et
FU AR 2 P R Mot 20 A BRI fe BEVE I, JEHAE
FERERIANEI=E T R o A B R CRE B i B~ A
PRI, TR FRA S (Kapur , 2008 XIS, 2020) .

= B S AU

AR IEAR 5, — R SEUERT T ]
ARCRMOA] LA SR 90 o e A v AR A i A%
(Kapur,2008,2010,2011) , 7 %56 E, K IR M
DUREA] 2% 7] ( Kapur & Bielaczye,2012) #2 Hi T4 3L
RIGHIRZ OB AERTEAN AR . FE LR b
Aii /K (Loibl et al. ,2017 ) #E N7 1 fiff e [ 45 G 15 2%
IR SEE TP E e, AR SCH G A 1A
R IG A RZ AL, 118 1 SE HIL ] -5 DO L8 A7 350 2K T
A BT ICR XN, XA 350 : 1) #0E 5 H
P EAT RS AR S 28 (FLH 1) 52) BREIH
PRBR T (HLH 2) 53) 26T B ARSI IR Z R E (BL
3) ;4) HEV AR IR R RAE 2 HAMEE (BLA 4) .

W IR A BRI WA B B 1) itk ]
U], SRR A i) ( generation phase ) 52) 45 T3], 3
PRI 5 AR 4 25 8 ( Kapur & Bielaczyc, 2012)
TEfR RS, 27 A 5 SR 2 e — A AR 2%
1B AR IR, AR % B B 2 A R R B T
ZTETE S, UMK A A RS IR AR TR 5 28 5 TE A A
IR I A il B 1 R T
AN B ER R AL AL o DAL A ik KA P
) SR 1) BT 1 b 207 fifp 2R [ ST 0 ik 5 2)
TERRA RG] 1 ASERE b, A BEfl A L 2 S 0L 35
3) HEANEHAR TG ALH 2 5L 3 2pk — R ik
R 4) I AL 4 SSIERTFE R, RIEER HT 1]

Brie2: 15 WOLE SRR )

BrBel: fifp ok )Ry (4 )

BLIL: WG-S5 B

TRIZHHIE (BT

A RMSERT AR S 2256 \ o

!
PUl2: B X /
AR ] (IR

BU2: BB R
IR (YR
v
B BURI3: ik EARRERN
VIR (YT
.

Bliila. LHEUFLSE
WEFHE R B A&

E1 BAREMEIEAHERSZOIE
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FER 2 AR 55 546 5 A SR RS Bh 22 A= 2 > = By
S R PUT B AR B T8 58 1 B 207 25 (Ka-
pur,2014 ; Loibl & Rummel,2014) , X ZE B fid 2 AL AR
AR 3 E

N T IATUR I A BRI 5 R DAL 28 B, A
SCORHRIR M55 A5 20 R WO A O LR, B8 I 2 I
A A A BRI o BT 2, R o3
Fifr s —Fl B IR Fop A B, B2 A S 15 s T g e 1 )
B, 73— TP R M) N AR B, RIV2 A ik e ] s ]
A T AN IER SRR R s 77 % . AR
UG IEAE

(=) AU 18 5 B AR A A X 89 LT 4R
525

ARRMEE 2T IE ST T o [ U . AExX 4>
B, i 2 R SR iR 2 i R R TRl L, B 1
AT , o AR AR AR DR S R R R i AR b, SR B
B R SERT AR S 25, Iz FiX Se iR 5 250 F g |
R BRSBTS o XA A ORI L], 11 2
WEIEE A 2 21 B RS B0 2 A 1 S i AR
AR A T SOWLA, Y2 R B FR 5 & S
MR BCA R A& DA HE A O S, A MM E
(127 2] A 43 k& HE (Jonassen et al. ,2002) , ARAEINAI
F= ORI, i IS i R R RE Y Bl 2 A & B In) i i)
FMRFAE , 3L 0] R I TR 2 450 5 B AR
BEEA I ( Chi & VanLehn,2012) ., H4h, 418
I F A R i 1) L BE IR SE T AR (Margulieux &
Catrambone ,2019 ; Schworm & Renkl,2006) ,

TESR RS, A ] BE 250G 2 MR R
B, & /K 4 (Kapur & Bielaczyce, 2012) #fF 55 &
B, 2 AR A SRR OV Y R A S 2% (R R AR 8 T
EZ LRSI (2 SIS AN N e/
T FESESEHT P, A X S A e 5 RS IR B
Bt JEEEfT e R M, 2 AR ik ke ) el 400 2 i 3R ik
BRI TT 2B 5 A0S 223G #% 1 2 3 AE A
K, R TT S8 BT AN 5 ) 3 B 45 2R (Kapur, 2012,
2014,2018 ) , A 4 i, F ¥ /K ( Kapur, 2012,
2014) KI5 HHHCF 1) AR T, A R0 M
AR BOE T ZRSERT R, DL EWFE A R R
B, A R0 R B e b 8 B~ A BT SERT IR S &
5, I 2 it e S AR .

IR 7, o T ik e T] LA B A 4 A1k

. 8.

FEATHE 3, N2 BeA 205 Hbnl s, L P82 i
MES R, SR, 2 IECHA S RRARE 4 27 A B 4 b T
FERTAIR S 255 X2 RATIE 3] T ELL Y
(R, 2 A2 AN W b 2 4 DA 224 JRE i DR
VST , A7 13X AN 55 -0 B | e e [ R ) ok
T, A RRA T £ (TR 2 HEHUF) HEH)
eSS T R R U R S RS e U]
WA RETE S5 2L 2y o A Bl 2 AR ORI 2 1, A O
BRI, XA e R AR 5 256 5 H RS 2200 .
AT LA, SR MOh 2 A A T s R Bl 2 o

(=) AUH) 2. &R E smiR e

TEAR T, 227 A A SE ATRNR 5 2 50 R T RE
HBOE , FAR SRS RE A e [l BUR , At Tt ] e R 3]
HIHBR A FETE . 818 (VanLehn, 1999) fY#F 58 %
WY, R T e A BN BN BOA Re I e Ial i, 2 2 A
SR AR, A HA BIRE B AR IR
BRIV, A2 BAETRAN A AR o S, WRAAAE
NN HC A5 2HE H AR, 7 2 SCR AT RE R
TR AT o X ANE5 015 2] T SR8 0 S +E . 1)
i, 2 /K4 (Roelle & Berthold,2016) 45 4 &7~ P4
AR JE T B IR AR B I SR A AR LU e [ Hor,
S AR L R R e B B R R I
— SRR, T B AT 2 A RAR . e TR
PG B SR8 T SRR, e A dR
BT A S [) g, Fef B S M BELAS 157 o ISR
fR) ] BE MRS PR R A A= 4 e e Tl s I B 2
C&IE T HREE, BoA IR E ARG, SR
FEAERGE ) B Jo 22 ) BUF 455, NTTRRAIR 2 T B80R
Jits FLIE4E ( Schworm & Renkl ,2006 )t & 3, A 3E T
HRPLHT R RS, LR UL &5 ] & 1R AL K 1Y
T RS, U~ 3 B TS R RE TE Ar s e k2 ]
Ko — B2 727 2 4 RIVN O 48 SR, o7 ) E il g
233 THOBE AR 0945 T, Z X B B2 2] 1A, T
PR AR T, TR > B8R

TE A e [ R, 28y 2 D RE DR e 2 A iR
FRRER T X R OB B RIS, A AR REH
HRE A RPN L o I 2 AR AR HAE— ik
A EIAR A Ok 2z B2 R0 AR XEFE e R ik
X LRI FIR S (HTESE T3, 2000 208 22 A 5
DRI TT G5 bR ME R Al DR 7 S2AEXS L, 46 22 A
(77 S AT WP B, £ 22 AF 3 R B 2R i PR sk
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(Loibl & Rummel ,2014) , EEAGWITFEM, b B
o AR WA 27 A e R i R B B 2 — i
25 X RN EAR 0B 1T (Loibl & Rummel ,2014) .
Ait BESR [RIRE B, BRI R Gk 1 IF R 525 2
GER BRI, AR U], R B R A
HAREIREREEHE ) o B2, 2 AR X R B 1T 1)
NS AT 52 0 2 >, Lo A0 s PR 3 R Bk 17 5 2%
VR, T 2R B S5 2~ 1) e A SRk 3 W] B AR AE
()42 IR A% 5 TR B RN P 11 A BB B A b 5 | A AL )
3. BMATE AR B R P 2 A R —
P SC B BAR B R R 1, A R E 0P
H S e A Al BESCTE B ARG TR R R AL , T 27 >
BRI IR RIS

(=) AU 3: X E B ARMER 49 IR B4 42

BLH 3 A R M > Y E s R, AT LA, Bl
il 1 SHLE 2 Bl kR Tk S T B B AR
SHRIZRHE, W7# 5T R Z 8 KO RE A T
B R 5 R IZ 45 , RATR S B ARSI 2
H51F ( Bransford et al. ,1999; Chi et al. ,1981 ; Salomon
& Perkins, 1989) , filt & HL i 3 KRG BN 1T H
HA—L2ZE, SRR AR, L 3l L
TEA R A B B R s fih o 72 R e [ U
St SlibuN 3N B i S SN S E S U (27
2R B SRR 2R, Blan, 75 8 L5
(Cao et al. , 2020) RFAHYRMMWITEH , FAEp 2
SR AR IRE G o TEMRRIAIEU A f i S i
BT A SR i /R AL 2 A OC LA . A 2
A 0 AR R R S B B s R AR
TAHE, ALepARMERR T = Z BN RR, K&
PR 2 A RS 3 H AR A TR B2 RRAE (i, OGTE
PGB 5% R 1 0 R 95 M R IAY 5 e K] Y
P EAREE) o Al o) U fik A LD 3 38 A NI
P B — B R B R S AR S A RN A, =78
Ja 2 2] A e E M AR R 15 S, BRI
IR, AERPRIRU , A e HOGHERR 5 H
FRMESA SR BERAE , X PP OGRS o

FEFR T, BOM 2T X 24 2B g g 7 S8 bR
HERI TR T 28, WA H PR S TR 2P IE . 2R L AR
SEATHRE S TR Z R IR A ] S Y — P 0 vk g
RAE 1T #2 ( Gentner et al. ,2003; Gick & Holyoak,
1980; Jacobson et al. ,2020) . [t L LB S

PR BT &P /K55 (Loibl & Rummel,
2014 ) (SRR R FE R th A2 2] 7 22 MBSt
T7 Ve (R 7 2 S hR T SRAEA TR L) B4
BRI SISO TR T W B4, A
THE R EHEEHH XL T IRHE W BB AT
VHERIARRINAA . e, TR HE ) BEHEAEAH
5677 F0HE A SR I 0 27 2] ORI 220
XU, TIRTETR R IE T, 0 b e A T 38 SR Ty
ZHERRENG IR I ROR . XK, BV~ 2R TR A e ]
U T 3 B AR 0 TR BE FRAE , 0 e A% 38 5 T
ZOMRS He oA 7 5 ShRiEDT 38, R HAR RS TR
FHE . [RII A JCT7 ZE %8 HEihe B R A R W
MRCR . P, TEHE S0, B e S e 2 A AR Y
il 58 E XS] 3 AN FT Y

JERRURIEOM B He 2 RE I A X b4 T
FEPRETT 5 (R AU T SR8 A R R e
PR BN I SARGR R R A2 F LR iR T 22 ) W H Fn
WES PR ZRHE A2 R RS (AR M 23k
A E 2R ST, 5 ERECAA, A
W R B I 28 I R WO T B 2 i JERiTANR,
SEAF M SR BB 1, IFREVID B IR B34 B AR
MEERIRERE, B 148 5, IR e B Y |
FRMESY OB RE . R, MR E 2 H
P G R, — FR N 2 2T AL Al e v i ik
R IXWARE T A A AP JR AR 2R 1 IS
rh TR il A AL 3 B 0T SR FH A ROR RS
e AR AR AR T ROR

(m) bk 4. LR Fe KR BAFIE Z B AR A

fil A AL 1-3 )5, 2 A i S FE 4R S A 3 06 T
HARE R HHT8 S . ZUNEIX B BN H RS
PEATTEAN AR S R . FEIX DR, 2 AR B Uk
RER HA GBI, 7 HE B2 A A 2
B TRI IR, A BRI S T B — e e e 48
A AN SR ) AL A [ i b2 A S e 2~
DA IR BE S o 3% — i BRIy R A
(knowledge assembly) ( Kapur,2015) . fit & #L il 4
SEA MR R 5 2T 5 8l BRAER UG, 2 A
ExF HFRERA T3 EER , iR = R B HR Y
HEEE RESTE T EE ) M s A6 % R0 11 ( Brans-
ford et al. ,1999) . H#mji&ii, fhfi]1C 2248 T AR
TRERETT o
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= &R0

KBRS T 2O Y27 50 ( Anderson &
Beavis 2018 ;Salomon & Perkins,1989) , &S M Al ik
RN LR 2 Be), R R AN DRI 25 ] $ i 1
EAYERE RS +3 ZRu RN (LR 2) o B N EAE
T4 (XN B ,2020) o 78 J50R B T 0] %) 2 il
b FE R4 /K (Sinha & Kapur,2019) 124 TF
BRI B T AR S0 1) 4R 4 24 Rk Bl
iR T R R R) 2 ) A i A AR B DR T SR IE
i 33) AW S| B TR R R 5 4) B NS ARAE IS
S5 ) MR NIRRT R b

(—) b S A KL Rk F g 154

N T REA AL A AL 1, BT A AR MO B,
BN R AR A R i R el R HOR
S [PVE AN S 24 ff pe o) 8L, W AN 432 32 Z2F
PR RS SO IE T SR M it Za-HA
RAL R TR, 2 AR B AR AT RE AR i 22 A R ik sl ik ok 7
% (Kapur & Bielaczyc,2012) ,{Hix 2 a5 H A —A4>
BN ERRRBMRTT RA R, ZaH L
R ) R REAT [T o 25 5%, 2t ] LU 2 A JE A 52 0F
A5 16 ( Aamodt & Plaza, 1994 ; Frederiksen, 1984 ; Jo-
nassen , 1997 ; VanMerriénboer , 2013 ) | 3% 34 5f 4= Al il
7 R

BAENLE, 8

LA ME

aRiE)!

o AR B A SN bR
o SRR RPREE /N
o [AVEHAR T AUk ARG /N

RISV — TAER AT R

Bt S 555

A 38R W A i ) RO A BB K T 5, AN BEOR
Mo GnRIa) OXE R b2 A WS, IR A ROk W 51
MR, EHFBEVORNEW KK &1 H &, I8
Al RE S I FE AT B A W i ), 7 A e i A AR
fif o U, QU2 206G S B BB AN At H bR AR 1Y
FOMAN W Bt T AR 5 H AR 2R B 0 iE
AT AR R T B S H AR ARG 5t
RIAR S 2% e m B —E e iS5k
WS JUHGE B E R A H AR IR R, L
I, 2 2] AR R L 2 HIRAET, 98 DNA 580
SURH S SE TN AT B3 ISR T JR AR B 2L

TESSHTFRAT 5 2R 5, Bt BT Zili L =]
0 [0 ) M B A 3. A RS R [ A X
J& B LA BN A SR 7 A e S P 4
P, BRI AT TR~ 2 Bt . BE TR Y 7
MR UR S AR AR TSR A 52 R L, I AE 18 3 X
TR I H 58 A9 $) 4 ( Emihovich et al. ;2019 ; Hoff-
man & Nadelson, 2010; Hung et al. , 2015; Whitton,
2018) . KARCR MG ARES & , BEAE S B2 R TE
DRI AR T T T, DRAUEA ORI RACR

(=) &S AR Rk R oG IENE

PRI SR A AR T AR R TR U AR A R B
it Ty 2 R AR L B UEE o S RAIEIX — a5, B
BRI GEU A A AR BR T R

Rl 2 A RR S
SEIEE e B R
Rz ISR EREY, K7
REZ e
pLalE” fRE

Haa g eSS

SRR LB FIfif R R#EESS

T RER SRR

AR, BUWHKT
b A A A L TSE
RN S S itie

Bl LM HEREFE

X IT SR T AN
AR T HIMTIEDR,
i 2 T et B

E2 AREM=AEESEAILFHFEREM(XIBEE,2020)
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PR AR AR 224 AR DA 2 A 25 E Sl il R I
TR B % (Margulieux & Catrambone ,2019) , Til
Sy AT T g IR AR RE S AR A SRR B
RITH o ARKARG “F A REA I 2> ik ml ik
T3 58 WU A R I ) BB AN 5 B 5 S R
Wit — ok, RE SRR e, AR R
B TT A M

(=) AR5] J 64 1P A4 i

A i RO iR G e O S 2
IR (Kapur & Bielaczyc, 2012 ) i M fiff ] e o4 X
T UK T A R B R R R 5 . Ak e
T AL RS i ) R W5 | 7, T i (b 3 X 1 2
25 (Cao et al. ,2020) , BAE B TP ITAL]
RICEK (Malone & Lepper, 1987 ) 45, 2 [a] B i
TFECE ) FRBE R 2 A 0 2 T S BIL, 38 v 2 A i
TR [0 R ) M o

(w3 )F o h A 4H

BRI RV 25 2 Ty AW R 254, an kT
1 H B2 >J (Blumenfeld et al. ,1991) 5318 ML
431127 2] (Kapur & Kinzer,2009) o 3@ id XA 515
558, A] DR A A SO AR R L A ST
i) R, Y50 8 22 i P MR, O 3 B AR Y
WIZHFHIE

SR, AR RIS B , R AT 380K MO 1 0
T IR N F A TF G AR ) SR AN T 80
g o), B A AR IR T 8 27 2] ((Mazziotti et al.
2019) o HAFE NN, X AT RE PR O /N R B 2 o
TN RE AN 2] AL, XE LA 7853 T A R I 2 2
BGN, /N %38 B AT, AT S B B
XIBUAE (2020 ) BBFSE A0 o , ARk FAR G2 A AE
ARG 2T IT B A IR 4 — BB SR ME, 74
AR 5 TR TCHE o XS RIS 1A %R O] R
WIEGHI LA B2 Dok, IR 2 E T R
B VERTRE S (R 70 A B AT (XA, 2020) , 2400
AR N —ZH &7

(R)IBFALEFENTRE

IR Ja — AR IS & BOMAE T B AR E T, 258
Koo R AR TT S8 SR HETT S REAT X e S 0hg ik
FAME B C T ER e, R A C 7 RS
RA MR, QRSB L TR PRI LA A 1]
Y H ORI IT S (il T IR ML) B 2,

[ K-12 PREEAEFEBA AR BRI 2 HE) IR A7E i
PRI REY] , BT AR A AR AR R T 58, TE R DL
SR TT 58, B E H e AR R B R T 56 1ERE)
45 5 300, 2800 AT LA B el 40 AR e X S A 5 1
Jr ISP ETr S0 HE 3 Bh A AR TE R MR TR
LK L FARE & O TR IZ AL , 35 Bh 2 A i A R Bk sk
SRR, BRZAEHE R IR 27 ) 5 T R R R
A% BEAh, THETE S AN RER A s sl i 1k, A Rk
Wi )i 2045 10-15 2Bt S0 L SiHE

m\‘@)‘%% I‘\?:‘éé!:

K-12 PR IE T s 5 A5 B2 A2 S R aE #8 1
Pk BARIERE BB HE T Ak T MER W A
AR S A A P R5CR T an B R  BeE A RAIE aE
HRGER , & B R T LA AR R 24 2 e as (Bh it
) ek slaf > SR LA, A A 2 2
MU SR o [RIE, SCEWFIE UE B, A S0k e
ST S B2 A2 ) m B AR AR RS

ARG STEM [y 2 2 B it R Z1 i & o
B — A RUR W REE VR TR [E STEM R4 227 0 75 1)
AHE Y STEM PR %A 25 55k [ 1 2022 A =,
RIS PR 25 2) = AR, SR AL ) e fiUs 207
RBFTE o R G 3 R G S A 2k MO 1Y
BeEE Ok RS 5O OG . PR R, R
] 5 H AR (19 24 A= H PG 5 28 AR 30 B 4T 1 2 20 R
Gt AHAR A AT LU PG Jy 2 AR T M 2R 0, S &b
S E S BT B C A HLIE (De Castella et al. |
2013) . XAPSCALIEIRERZ IR STEM PRACEE, han,
O N2 A B I, FAE A O SRR, AR
REMb BRSO IR P R ML B2 45 2k T
DRI, SR, SEPREE AR, LR R S, AL
IR ICRE B L M S By 2 A 2 2 RUE I 2 i U
o BRI, AR0K R 5 ) 3K E STEM 2 L5 R
e TR IO A BRI R U P8, SR A N
SR, FRHAT Rl e P B 27 2 3R . Ak
TP 1 A 5 2800 R TR B B 2 BB 2 T ik ]
RETE , LGB Iy i AT A8 5,

B A RUR O 25 2 B E IR T B A R o
INFN T B TA R, 2% 2] 32 F TAEie12 K 315 B
AR S 2R A MR R, RS THER
ZRI AN TH8S , 22 S R RS A k- 45 )R
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SAr, AR K E R TAEICS, SEFEIBCRIKT
(Sweller,1988) . Kt , g i ( Sweller, 1988 ) 1A K,
R g2 R 48 5, A BRI 7 AR B9
gy, WIMPRBR 2 2 RO . FEJR N 45 T 27 A4 ¥
65 7 W, Fie & Fr 2L T 2 4 (Kirschner et al.
2006) , =4 HKIR Uk 2L (Kapur,2016) 5 B Y 2
5 Jcta Sk () RS ZhAH L, T SR Se
R (Kapur,2016) . SR, 8 2 A2, HIEIE M
AR RRUE AT B MU TER . A A AH B, 1 22 58
WERFSE O 2R, L3R 5 A RUCR IECER RE Y Bl =
> AHERRIG ORI — 2% . e m)iE T, H TS
FRA AR DR ERA BN, XS R
BT, AN B7 07 BV AN BE AR RS BT A 10 27 ) b B . Al
JIG A 5T 2 2 SRR A TR A A, A
B T2 2 B ) R R .

BE, R, AR R TR,
iz AR R . 55—, AR MO M 22K 9
TEE 21 i B RS HIE AT RS | Xk il %) R AR P 3
SR AR A I # (Cao et al. ,2020; Jacobson
et al. ,2017 ; Kapur,2012) , PR, A7 &% 2 W) 5020
SHPRFRERIA S, 5B ARUR M BE5E L
STEM 22} 2 32, A 3042 Je iy FiR i #8 £ 290
STEM 5l il GB A — & W R R o dxcilr iz A 80k
W2 2 BRI 5T R A RICR B 2R R CR
WA LT 1% 50 1 B H2 2027 7% (Nachtigall et al. |
2020) , RETEE Z MM UE %458, Hix g
R R R MO RCR AT fig 2= B 550 26 =, A
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Productive Failure and the Transfer of Knowledge:
Theories, Mechanisms and Design Principles

CAO Lu

(1. Faculty of Education, East China Normal University , Shanghai 200062, China)

Abstract: Achieving the transfer of knowledge is a critical challenge for K-12 STEM education. The transfer is
also a key focus of the research in the learning sciences area. As an innovative instructional approach , there has been
increased interest in Productive Failure in the last decade. Different from the traditional Direct Instruction approach ,
Productive Failure lets students solve complex, novel problems first and then followed with the subsequent guidance,
which can promote both near and far transfer. This paper summarized Productive Failure from three aspects : learning
theories, mechanisms, and design principles. This paper also discusses how Productive Failure could help students
learn knowledge and promote transfer. Finally, the implications and limitations of Productive Failure are discussed.

Key words: productive failure; knowledge transfer; STEM education
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