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2000 ; Hannafin et al. ,2014) ,

AR o) R — R R AR W AAESIHL AN
SRS IT 45 T R R SR A — PR
N AR 2] AN LT e AP ERAE T L b2 R ok ST T e
223X HOE A 15 BIESE (1) % ( Hannafin et al. |
2014) o 2 b, AT ILAE S M B P IR A LI
FIRAPE AR AR T SR B, Lo R R o
T WFFE 2 BEUR oo 2 OR . MR 22 PRI 2
9% ( McCombs & Whisler, 1997 ) |, AN [a] 27 A= | 2%
B oK BE ) RKIE R SRS T 210, A A )
EEVITATE: -3 o (11 1 7R R (7o e e A S

AEAR A 2 BB AE SR 1Y) B AT LLIE B 3] 20 Z4F
Ao MPLTESE (Grabinger & Dunlap,1995) #2 H 4 i
T # 2 B 3 & #45% (the Rich Environments for Ac-
tive Learning ) #5535 "7 AF 1 ) 245 g 22 2B T
JEZ 4 B AR T Bl | e A SRR B R A ) R
FLPG (Casey,2013) Ho 4 i LA 2 ST HESR , o125
(kL2 M , Sl A i A S AR B S R
JHE . FLE(Keller,1987) [) ARCS( attention, rel-
evance, confidence, and satisfaction ) 2¢ >J #5572 {4t
T MBI, W R G RT AR R T
PE B RO S R B B BRI L, 2 3
PRI DU SCHER 3R < S AL A AL 2 58 A S 1 R
AHEAE FHAS B 0, 0530 0 20 BOTTHRE B 01 AN BE
T X J LT T 3 QAT P 280y SCBR S F B BT
A R BEHHESR L Ry R

BT, FRATHR BT R A A S B E LR A
IR SCEERER, B AR AL ) B IR E
Pi% (Ryan & Deci,2000) 42 Hi /9 B F1%:2) N
o T SR I 07 SCAR (Vygotsky, 1978) 53) 0 B
A 3= S H A9 B SE 57 Ak ( Harel & Papert, 1991)
FATHERA DG HAET B B Hor SR S ARRI BT
G, FERGIX SO LR 2R 5 SO0 R 5 0 T ) B4R
(Own it, Learn it, and Share it) f{2% X HEZEH , 5%
S INGR A A A T A H bR o QRIS 2 1 2L
PR RIS Web2. 0 Fi AR SCHpo AR 4 Bl
TN 2] ATy b AR B e AL bR 37 A 19 A
FE.

ZAKRFIJHR B
5 T A2 545 A 0 Tt o

A FE MR EER AR A o Tl AL ), F ATy K
FRIFEN NI AT R G INFIR A 1 O ke SO
HFEEA A ) Ik — I IRAR S 2 R R A AR
HRAIEUT AP HE 4 (McCaslin & Good ,1992) , %
A SE R I HRICR B 22 0 1) WY 48 4, O BIMEAT
RENSMARIIEE . X PSRRI AR O TE R £
OB AE ST 27 2] RS NI , 5 UM R i
AIHUE AR, X R RO 5 R B &
2 B F 85 >) (Maclellan & Soden ,2003)

HEAMG BACAE 2, AT A B DR 4
AE Sk N AL o PR R Ty . AT BT s A1
A4 ahABHEEE ) SHEAIPEIR G, Re s a2 iy e
T RN R, 5 4 I A7 e X 2% M R AT 55
(ISTE,2015) . #iJo ik T 2 A= AR i TAE 58
S5k, PR 3% 2 A Ry AN S P B RE T 24
FRABCH, BT, BHE R B4
MR RAL GBI L Dy 21 28973 N 1K 8
FRRE PR RE 5 38 IR BB ) 1) H 27 ¥ ( Clinton &
Rieber,2010;Land et al. ,2012) ,

AR A Rl AL 200F 272 F2 8l T Y B R
FAFRBE , WIS X ey 2 ] g i T AR X, %
RIE 5 W & g0 5 SR R IS — e e—
SRR 2 (Driscoll,2000) AT, 27 4E 1 [F)
“REERAN T, AR B T AN W IL I R0 5 2
UM ER 57 2D A58 s AR, TEAS AN B S 28 A2 ) 1
T, X $L47 A 2 7 1 2% ( Thorndike, 1911) , 3X
2 WL 32 SN TRIR F S2 e 19 2% ) B TR AL B A MR %
T3 A ) $RAME A 155 EL ISR IR UL A4 5 B2 1Y
777 (Jonassen,1991) |

A 32 SCATRIE AN TR 1 BE A 25 HE AN B3
Mz AL FRAE S, T2 S @A MR SR, i
5 ) I 5AS NGRS Z 0] (14 H. 50 ih 98 fe 2T 3L i
(Jonassen,1991) , Fis b, #1: 8 ( Dewey, 1916 ) $2%
AE O AR E S E A O EA 2RI T R
SO R4 IR AR SR I B by o § A8 S RE . AL
J( Dewey , 1938 ) [ifi J55 2 H i 22 0“7 AR S fE AL 2 3
WEH AU, LEAB AT s ER R R R, R T
7N (Piaget, 1954 ) & IR~ A B, B TE N5 30
BRI E S, AR (Aebli) WA A BOE AR YA
THE P R I IR O AR A A R
R R 27 ) PR35 5 AT A s HRAE 55 JF LA Oy
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TraGe o BT AT LATETS i L3Rt TR) i ) 7 =X
SN, LU 38 B A Al 192 R BT T e Bk (5%
5| g Saettler,1990) , 4t 17 3L ( Vygotsky, 1978 ) 1A
N AT F AL A A R A A i B AR
PR R BRI G, 15 1t AL () R 1 ax e i &
I HERA & o

A 3 X S A POR EAR C AR A2 T
ST S . AR RF (Glasgow, 1997 ) ;X AEfili ik A=
AR 2] AR TR I K, ik
JE 27 A WREE TR A RE S A UG . A I T
R AT R A 5ERR, A TIe 2 W 2 4 F
W A O AE 2 AR AT A B A SE (Brush &
Saye,2000) {1 G B A= A2z 2 oy 2E AR IR B4R AL
IR BRI e > N2 AT A A b L a Y
AEJT, PRITE 7 2 vh i o Sl A 73l $95 b,
AR H O ) R IR R 2T 5 [ 21
#5 3 (Estes ,2004 )

T s B 25 2 O i R IR R T R
AR 2] N, [B] R4 2] (Barrows, 1980) (I H
% 2 ( Blumenfeld et al., 1991 ) . % 4] 2 2+ >J
( Christensen, 1987 ) . #£ 5% . % 2J ( Kuhn et al. ,
2000) . FEMRJ R A, B A2 A 23 /N2 T
JEGAE =] o R o BRI, /N 03 A ] the g
I ANES A ] s e EE D AR S
(077 XTIF ez 2], Bt T KA AT 1 gtk 7 2897 047
s, fi e ORIl R o 3 1A 4 R T
ZBYRCR AN (Hmelo-Silver, 2004 ) o T H 377 > 2
IR AR AR 2 IR BN ESR A AR 58 R 2% HL
FA PR TS H X 2L H @5 5 sy
SEBRME SR, L A AR A 1 A AR rh 2 8 3 i
A (Brush & Saye,2000) , 4|02 I B, 2242
i 2 1RO R ) S AL e 2 I
Tl TR 7 58 e RUBABAT 2 3 1 A4 DL R s 24k
g2 ) A4 (Flynn & Klein,2001) o [, WRA |
Vb, A S A B A B R AR R T
Bl RIS RE A C 2RI T I

(—)HFIRL 5 I 73%

G AN A AR 2] ST R
WA R — RS Xy TG E A
N GEARIBRAN ZER . J5E ATk
UF SR AR, B A ST T 38 Bl 2 A A AR
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TEIEHEE R MM s L . TR 5
BB T, (ESNR A FAR R ER T, 12 o
SEHFSBLE C % ST F bR, B, 2 T L
CL YA SE A BRI 7 3, 763045 B 1 3 - phe
A2 57 AT 2 33 2 75 7T 2% ) ( Hannafin et
al. 2014) , MR, 76 LB Bt b AR
SHOT 2 T UF, I R A T A T
(Merrill 2002) . b THHRE AR ZER 37 2025 FL R,
bR SRR B 3 SO L ST A S
I MR AR I
x— EHBEHFEAXS5EARZIEKXLE
(Jonassen,1991)

EEHFHR A

EEHER | AU e

A | b IEFRIE | s s s ina v
Jrik IS RS | HE R

W Ly I Bt

SRR | RS EOTEE | S ST
S | ARG HIBUE = A
HOE | AL SLE R A i
gk | shirem Py

Zr LA, SEti A AR A I B, SRR HUI
FHEMEOIATIE AR A E B HICE e rh)
] ARl & o ) SR R 5o A AT s AT
o MBLHL, BT ZHGTR R > i B, e 10 S8
FHEFAE RO S I . AR B
Uil A SRR TR B G [ AR B o X b~ O
AESRE R 0 B B, (H 7 A AV R B T A
COPBE T AR A SRR T g s W o, FE R X
ARSI, AR B B AR R ) A
PERYZER™ (Reeves 2006) . PFZ2 K-AE &I 1H7IH
M A, BEE SEIMHLE (95 ) AR I b 2
it 5 X BE R A AN T BOE B IR (T Rl fE
B F~ 2] RIXE (Kember,2001) .

[Fi) B, 2 O 2 Jo B AR A 2 ) B A (B R0
(Kember,1997) , iA N B F 45 T2 > ik fe k2 2k
BEA (Blumberg,2009) , A% T5 ik 2 R~ AL 1 5
SJHIE 2R ) R ) R (Kember & Gow 1994)
MRS E 7= A TR 2 R 0712 0] ( Sheppard & Gil-
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IEIR R 22 2] SR (Song et al. ,2007) .

(=) ®ik g

— B RAEE XS I 2 2] BRBOR S  BTBE
HEHE (Mayer, 2004 ) it B 1 SOxt* Alips & Bl =05z 7
AIRITSE S 40 , BB T SR T B 20 A A R I
o HIR A Y (Kirschner,2006 ) S F5E 1 /N4
PR R SR T A2 T RCR , IRl R BT 1 B2
e TR 2T I 0, A X e DO
AIFAE G ANIGNFNEE , SR LA B AR AR 15 =
2 7 R B, BT R A = TE R . )
(Sweller,2009 ) 14 , AR 257 ) Frits 5 AE [
R L HUTHE R ARETR . SBLse AIN A% (Clark &
Hannafin, 2011 ) d42 ), Joi7 > HbR 2 WA
) AR 4 R RE 2R S A R TR

T, AR T S 2B T RO FIR LA A
LT R ) 3803 75 B8 T S AN A, B T
REIE N 4 TR MG, 58 4 N 2R TA A A
( Hmelo-Silver et al., 2007 ). Jifi %5 45 ( Schmidt et
al. ,2007 ) ZE#bFE UL, HEA 32 L2 2 FEARGE[E T b
PR BG4 it 7R B R 5
IS UME#E A A £~ o %5 (de Jong,2010)
S, BRI ST, UG EF A A ]
T35 Bl 27 A A BRIA N A 4T o

WA 2 EH NBCF B A R T A RS
PRACE HARIIE I RLE 1T B WO IR LT, A
F X R R TCRL Y ( Dick , 1992 ; Merrill ,1991)
FAL b, QR = WOE AN B bR SRR, 2
ATeE 1S+ 43 o P . PRI (Kuhn, 2007 ) i — 20
5« AR A E T o BE 5 Mk e 408t
{18 i) BT (B ) ) 5 SR T, 2 A g 32 Ay i oy A > Tk
AT HE S B A R (AL LA S A R TR L A )
(AE RAL R L T 2 457 AR AT B A o —
BRI DR G $ 0 B4 5
A7 FRAE A 2 R 22 AR IR ME R A RE SR
HIE e T ik i B0, B0 R 32 R 06 P 07
T3 AN B 8 42 S it L #0% ( Clark & Hannafin,
2011)

A E ST I S E N A R (A1 4

FHRBIETRA B . A 1C ST e 3 e~
RS, SR T ANAT P A A A BEE O B A B
W A FRE BIE I ST T B e AR AR ) AR
ASHTEREL R, FRATT I 1 A1 = KB E i A 5
SCHR, TRABITIE T 25518 F X S8 e i E 7™ AR 1 52
My, -5t BT R B RE SR st sl

Z ARG HEBELR

2] BB AL G SIHL OAH AL 2SS E SRR Ty
T, XA BT SRt AR AR ) SR A T B S . AR
POE BRI B M R T S LNl e A A
LW TS S (RN & MR IN AL
filh, AR T2 0 3 AT I B0 SRR 27 ) B L
IFFF e 2 s O3 32 SO B, 2 AR I
BRI TR 2 R A k2 AR R A S A Bt
EAEA . PO M B S B AR =K
BP0, DB HOCIR LI 5 BRIS E A

(—) B&RAEREIE

R Tk E PG E S S AT SR H
T RS OCIR M AT R = K P B L (Ryan &
Deci,2000) , IS4 1, N AT R AR A 0 7Y R
55 FREE T ACE ol 2 BN 24 SR8 fin 9 308 8 sl v LA
AT A T B E I (Ryan & Deci,2000) o #—
UL, NERSIPLLL R K28 H 470, S AH
W LI K | A, B EAT R NEER R
FRZ WL e — R NEE IR, 2 MR 5
M AE AN BT SR ( Deci & Ryan,2000) .

F B o HE T Bh R TR 2T 0 sh e B R
Je Ul HE B o Fig 22 5% (Ryan & Deci,2000) 42 i,
WERSIHLIEUA AATTSS 4R e RE Ty, il it B 347 A
B ARAG I N BB S LIB 1T B A X R Y Ry
fiE : NBEREAENSG 2 rp R 2 2l , RV A SME e g a0
B, N R NS B, TR ] Bk
ISRz 2 N ER S ML, 250 T A 308 His B
AT 55 oK AT MR R N ARE T X s g &
1T R RERETN B2 e AT A PE AL L B MR (B TR
JE5 2] o RIS INER SR ) BARI 24, FOIR L8y 58 1k
SN E AR A B 2 28 DA Al s T R S AR T Y
A B SR A & ) B F M (Meece et al.
1988) .

T3—J5 WL AESNE BAREBUN T , 22 LR AT R 2
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HMER L SR AN S 2% 2 A fH AN [F] (Deci & Ryan,
2000) . AR T H AR ESR B, 10758
IR TEE IRRVE QIVEE S AT 55 0, SME Ly n]
AEF B A IR IR N AR SR 5 2 > BUR IR UK
KE I Deci et al. ,1999) , SRIMTULA F# 12
Ll R RSP O B %, A TS sz sh Pl
iR A 7870 (Alexander,1997) . H F1E5 2 4%
SIPLZ B BB 1 2 R R AR S 2 P i) R 3

9 F, B IRPE IS I R AR N TES)
Bl smAl 7 op e my 2 ) R e T Sl S s A RN
Tt T AR e T FREPE 5 A3 P (Deci & Ry-
an,2000) o A H AR EE 27l STl , 78 25 A T 2
TN TR 3 v e S % (R U, AR5 N ER 3
PLal & N b Sl HL AL G 0 RE 8 BUAG B8 4 1) 350k
(Deci & Ryan,2000) , — H B F il e, £ 78
) T RE R I T 2 M TR SIS AR
X ST RA ) B B PR A (Ryan & Deci, 2000 )
R , A AR 2 2] B35 T 2 AR I TR I8 358 12 > H
FME BT T AT ROR

(=) iNgm M 3L

R 32 SCBA B —— SR BIE , 2 X
LN W] B AR FE AL — R A B R T SE . B
(Schunk, 1991) i 3l , “ INHTEEAL 3 SOF A 12
2] SRR AR ) B R I ECE SRS i SR B, B H
JEPE M EA I . R 27 ) HAR N A RE A3 HOE R
THCMW", WIFEARRE S R ma B
it RIS T2 SCHA S 920 A AR 2 2] S it 1k
A8 %€ (Sharma et al. ,2008)

INFEE T SOR 22 2B 17 A i R REAS B 3k
SRR R 2 A R, Al EOp A 2R ke )
FARE S W 5 R B0 6 3 4501 19 3ok F2 ( Bruner,
1961) , AHIEAL £ SCE B H N R =T H TN
55 PR AR B OG5 I AH BB ( Gauvain, 2001 ;
Lave,1988 ; Rogoff,1990) , #12xiAFn a4y 3= L ik —
AR Al B 27~ 2 AR R S R BE R By 32 E
H, BEAS IR B Z HITR (Vygotsky , 1978)

TEAEAR S 2] J A h A A R AN [l i 27 2T B
1o ReigAs B s e gt 1oy A Z IRl SS A B8l 5 o
AEAREL A D, R AR Sl A TR W A
MR R . BET I, AR AR S SR A L S PR
5 WA~ S8R AR TTH ASE BSR4
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AW ER . AEA 2] et 2 LR SR AN W] A1 BE B 17
[ BIL 2 , SUVF2F AR AR EL IR 8 PME T iU 7 2%
HAEIR AL v 354745 56 ( Bransford et al. ,2000; Han-
nafin et al. ,1999)

(=) w3

O G = AEBOR A F 50
CHEAT ALY, HR R A 4R A S O R T
S PN A SRR R . A B 40 (Bruner,1986)
FUPR IR A o] R 2 E IR SRR, PV IR S
FE S 2] IR LT, JF 8 o A B R VA 45 D
PR S R LA AT e R AE
A A AR 2 B S & A RE AL RTR

SN AL 32 SOAN ], 2O BREEAS 3 SCoR i 4 2E
BT, o R I 2 o A A B SR Y B Ak
(Ackermann, 2001 ) o R 7 1 TA R AE 3= SO 2
SRR A A A A L B O T Y B R e
e 5 i FA%S (Harel & Papert, 1991) 1 X — W 5., I
W SR A BRI AT R o

OB 32 SCE SR A AR AU SME R RT3 22 1)
BRIt e A A VR AR i R 3 I 70 S
SN, R R A R (Jonassen et al. ,1996)
B, A OB TR 4 T v A i 2 A
AU ZAR A2 AR b 8 a4 e 2%
FEF BT B WAE, HR R T 2 R b X st
FAT R 0 R R B JF A 3 1 4 A 1 % 2 (Harel &
Papert, 1991) , KM S B RO B R 7, £ idF
A ER PR AR A, BE IR 1A G BRSOl B RE
( Kolodner et al. ,2003) ,

OFIEA 3 AR, ST ST
[ FEAAAE T R A S Fe v O3y 32 38 i
B3 — P SO SRR SO 3R R A, 7 He 2 A T
] — H bR =00, IS B A BEA# (Evard, 1996) .
WA e L S0~ S REAE E "7/ E 1, e
Al 2# 2J (Kafai & Resnick,1996) , 2% ] R GE%
BTl 20 2 Ak 1) A

G OB SOA N IRAE 2 ) i k355
WAy BT, IR A = SO A S A e AR
HIA SN %& J& (Kafai & Resnick,1996) , .LyFR &M 3
SRS, 2R R AR AR BN T B9 B, A ] 2
FJU — T BT IR E R AR K S5,
IR AN B HE S W AT 2% > 25 B8, S5 e H
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2l % ( Harel & Papert,1991) , Y42 A= R 2
FNE AL E R, L BE TN S & e
O IR R AR R PR A P = B0 H R
( Price & Marshall ,2013) ,

AR B 3= ORI, 2 2 e — P R A AR
M AR , 2 TR R MR 0 Y, 5% H
OOl E &AM ZEH T HS A4 H” ( Ackermann
2001 ) o FHILHY, 2 Az k)27 o] S B 5 2 o JOR 2 45
15 £, %\ 37 AT J& K 58 ( Grabinger & Dunlap,
1995) o A, ZE A5 27 ) R I FR oy, 22 ) 3R
WL Ry 2 A WA 27 ) 38 AR BEA ) 3R (Wilson,
1996) .

w9 A KRS R

A 5 [l Bt 3R P, B AT TP I S A AR o )
M SCHE N A - [ B e SRS 2 A SCHRR B,
BA B FEIIAEE = AR B R IT, BT AR
IR AE A B A TER G T . R A TR
NIFFE R , B = RSB Ay (g ko > 5
RS S NS

(—)axix

MR PG A1 3 ¢ (Deci & Ryan,2000) 97 X,
B PR R A FOA Al 1B, 7R R A &
i e I A RT3, A ErERE AR m A
AT AR TAE R 23 SBURAE . H
etk R A I IR AR B, T AN il IR R S
MR HANTE RS A BV, S HETT 3508
IR B OB k5 A K RE (Ryan & Deci,
2006) .

HAE A% B (Rotter, 1966) , H F1E5 A/
WAERE ] B VA 5. S NI BN FEFe i, &
HfERA SRS 7 AC KA T8 RIET A
CRIBRE SRETT . S, U NI 2 Al 5 4
W, 25 ARG A CRYAT A S5 R AT BR . A
SN AR RN B O A T C R i e 2%
HIANERPREE D , £ 45 4E 55 1 R MR E s AR R
(Rotter,1975) o B T AMES N TESE HIHLEI b, B A
FEINANSZ RN GRS A E R
1105 5 FORAATAT, [ R SR 154 1 I PSR R 55
R (Palenzuela, 1984 ) o PR il BR AT LS 4
Mo i B RS SR RO BRI

A ] 8 MR IR AR A 2 ) i
ME AR, oA B e IEe S ) BRI [A]
FEREMS A e il 2~ i fE . S5 b, O %S B
AN 2 45 il 5% 42 58 % I 4 5 (Dochy et al.
2003) o JE it e A8 Y A AL, 27 AR RE A8 TR
HMRBEIRIN PR A5 2% 2 ST, aniEl 1 R, A 1k
SRR A EAS5HERG TR
H A, EMWE A T E = B, A2
Pl Sty %8, A EIF AT, HEATS Y E A
T P E I, R BRI IR E A S AR~ W)
INf 2B 90T 27 > 4R, ARBL Y, 27 AR R
CHHPR JE AT R 2534, B 2% >
SO RN S o) A R 1 8

AEAR S A BT S S T F X —
SETRLZAE /NG . B EYE S kSR IR A A
i E P AR B AT B F e RO R SR
Mo A EMWNE AR R TS B £4728, Wid
FATAEAL FEAMER IR LI Bl s i, e e 7 2y i S
B47 5 ( Ricoeur, 1966 ; Reeve et al. ,2002) , [FJFf,
B EA A GE T TC AL A 29 Bl AM R 225K ( Dwor-
kin,1988) . RIS 7EAR g SPER LK I AT i, H%E
AT EE AT S, 47 R SE e T RE R BL H
£ (Ryan & Deci,2006)

AR i
: R4 s
EEN A PR
TR J—[ I 3¢
Fa

1 EXFIPHBEEMRE(Deci & Ryan,2000)

PP, TN i DR 22 0 T Lk A At
BeFE o Jiti BL 2R (Schwartz, 2000 ) 48 H , 3o 22 W 20T S i
CORMCR o T2 MTEPE (Ryan & Deci,2006) 42
YO, AR PGE I RIGF & 224 A EORE R 2R,
A BEAON HAR PGB e #E o 1 2 B A UA
RELL~A AR R [ ALY A8 ], B 23 PR 2 7 4] 1y
A 2R Sy ik s AR ] o A S, BRIV
PR TEIT, AR RE BOE HIA ]IS, 2
MAERTE A4 A B IRSZ . W5 97 A B 5h
L, B 2 3 5 N S T AN 2 i e 488 {1 %
Plexo B B EX TR 55,

<17 -



ERBEEAR ] M. REFEABANG ARG I RIHER— RO FHBELF OER.2017,23(4)
R ERFEIINAEZR
KEERR WEIIRRHEIER b o=y
o 2E A N D) A FREPUECRAT A, 24 ARl 51, I 1 8K ) ( Deci & Ryan,2000)
DU AR AR B AR 19428 WA BAS B 75 it 119 2 2 T BB 3R 4547 4% ( Meece et al. ,1988) . H
A IR Sl R 4 M HARRENE XS A AR 1 25 R ™ A2 IETH 21 ( Acee et al. ,2012)
rEIR - H S PERRIS AR k2 A R i 2 5T B B SR 2% S B S AR X R A BB AR 2T SRS
JR B A BUR A (Deci & Ryan,2000)
H FE= Mk ﬁ%ﬁ;ﬁ%ﬁiz%i;’ A FE2E 2 FEASBR T2 37,24 27 (Ricoeur, 1966 ; Dworkin, 1988 ; Reeve et al. , 2002 ; Jang,2008) .,
FOMPL I SCFFY AR B | 3R A ESIREM ML R 22 A 24 S R B, A A e I [R]85 B0 B FeP i) DA A 2#40lb i &t B
G A TEAFAI R (Jang et al. ,2010 ; Reeve, 2006) .
TE IR A 5 2] iy Rl B DL 48 5, BRAS A R #E2% 42 A TR EE (Reeve et al. ,2004 ;
WEXTFH EWsh 54 | Sierens et al. ,2009)
S SCHpE AR A S S R PR AL ST, AT LAOR 2 A N ER B, 4 55 27 2 R (van Loon et al.
2012) .
Sy PR R — B B O SR AR AR T A DT IA TR | ) SRS A5 U7 T T LA 32 4% ( Hannafinet
P S I al. ,1999 ; Weigend ,2014)
e N AH LR A de b Bl — R ST &, 2R 2 A 3R AL 12 1 ST S ZR AT LAS Bl 2% A S A 0 T 2
>J (Rodicio et al. ,2013)
25 B ECE S TL | st o 1o 00 5] s 11 b 7 ] R 3 5 A < 8] 5 1 (Ve
;H%]‘m DI 5 7 2 TT jﬁ%@fg) CT«EE’J‘? JBE I a0 SRR B WTIR A 2 PR, DLRE IR A N A% 2 BB ) (Vy
2] i AR TR E B | - YO R, FRATTER N IZ R 2 A SRR A 4R T A IR AT T AT 4 5 448 ( Oliver & Hannafin,
! 2000 ; Davis & Linn,2000) ,
B R 28 P A X — A, Sy AR AR B T ST R v S A AR, 48 5 2 AR VAT SO A DG
M S HE A B2 R A 3 | S HETEAR B S IR A 3R R 37 SR I (MacGregor & Lou ,2004)
LRI 2F > N4 A5 B NPV 5 B0 SR W 24 AR T ER PR ARG G, 5% 0 N R QTR FETT R S BIE R LA K
BT RB KM K (Chen & Bradshaw,2007)
st gt gyoge | AL FEI G SR AL LILE 2% O 5 HE S (CHE SN Pedersen & Liu 2002) .
gt | oA B St b e 5, 0] U A UL, (A WL E T S 0
B0k ok, =4k B AL B AR S Ge & Land,2003) .
- 38 BB TE UL, T AR A A E L A © O R AS R I 45 T8 % (Choi et al. ,2005) ,
JUINHISZ AR B H AR, | A BIRESTE ST 50N A SRR W /ARG 25 2k BAR K SR B L A B0
R VHA AR A | (Wolf et al. ,2003)
TRV 45 G B R 2 | I R 2R B ST IR (0 R | BB A W48 2% ) S B, YRR 2 oF S, T R R PP IR 1B ek
kRS YENK (Kim & Ryu,2013)
BFEIE I, #8205 ST B T 2 ) BEA i (B X 2 T HE B e 0 AU B 1 753 A H5 B (Kim &
Hannafin ,2011) .
HUFSCBRNT LR BN, W | MRS AR (R, A5 3 X DA DA A L [ 5 B 1] 42 A0 e 480 5 Ul 2 11 26 I B 47 ( Clare-
A PRSI bout & Elen,2006)
TEBNS A SRR IR 2 ARG T Rk s - AR RE ), B 4EA AL T 35 008, O
BUFTTH R I BURAE B ) R, B85 D PR T w2800 24 ) g ( Azevedo,2005)
U A 9% 2% AR 1 T A R B, 45 A3 2 I R SRR, TR) 3 Rt 5 S AR R A N B 25 AR 1 2 ST A
2O F2A 53R LA | (Roschelle et al. ,2010)
2 A aloh 7 FR AL 1) P28 AR A TP 2R 58 (WEPAS ) 114 2% A AR X 17T 55 e IR o O v /T i b ) 1 S8 5 BB ) A B
FEAFFLE T, A RS W AT BT R S0 A (Kim & Ryu,2013) .
ARG 5 (R AT ¥ 3019 1 S H 5 45 8 90 7 SC 2 B 9 %5 19 K OF ( Cohen & Riel,
N . 1989) .
Szt | o e | RS (A Lo A BT AR A s [FRE K008 L 7 B B B
\ igﬁ*}zl ) P T%ngﬁ{ﬁﬁﬁglﬁf{i?k%( Monl?ro—Flf‘ta & Pe’rez—Sabat‘er,ZOIO) . )
JE A b N AR SR SRS AR B4 4 AT 2 S R AR R A T B e
1145 ( Kearney & Schuck,2006)
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“ A SRR kA A e R AR AR IR AT 55 0T
LA NHbr. B K4 (Reeve & Jang,2006 )
B B SR SO — R ANBRAT o, i — T i
() o — T W N A S, A ik 32 3 A7 3l il
PRBIRAT R o HEE M SRR 22 A 1 D68 AT |
PrEWL S OB SR 2 AR gl BB A 2 ) h IR Z B B
FAL(Deci & Ryan,2000) , 274 8075 > [ F6
52, REREHS Bl Az BEA TN [R] 2 ) i 3 SCUA K )
551 EC 7 2 AR vr o AR AU A 5 A TSR S
LER I E AR, W R AR A O T R, B O A PR A
PRI 3l s Feiper A AEmT A B C R 7 2 el L5 D
S R AR A s L R 5 A A B A A X
(N ARDAINEL -+ ) (Reeve & Jang,2006) .

W FER KT 7457 2] A A4, BER T
A RYBCARE R TR IR A BERE ) L B AR ) K
BN 0l B S (Jang et al. ,2010; Reeve, 2006 )
RS SRR AR | B 2 B, 2 A AT RE S H
KT JRe B H D A= 1% 3 ( Ryan et al. ,2005) o K2
B ML= PR S B R, B 5 2] WG RE S A5
FATE B IRAEIRE ) JRAIRE ) DR 5 AT 3
$ET, I REREAR L fE 1 . B RAE L 5 =24
M & 5 IE A 5696 R (Black & Deci,2000)

FHOCHIEFE ik — 2548 L, 2 2 B T Be B A A
A H ORI RERERS SR T ) A k. B ML
Fr G SRR T , BE A RO e 7 AR 1 A
& (Reeve et al. ,2004 ;Sierens et al. ,2009) , /)
SRR S R B R BRI B R S A
SR BT A N ER B L S °7 2T RO (van Loon
et al. ,2012) , X VEH, HEHIBLL B F M 007
AR B F5 R I R e A A 2]
PRHBEFAE BN IR > Hbn o AR, ISR B 3240
SPLE BB 7856 R M IR R QG e
AR TG B, 22 A 22l R UK 12 T % ( Deci et
al. ,1999) , AL, 7 Az iz PR R 5 JEAS 47 RR Al
TR ZR ), B MR T ORI

(D) #HF IR

SCHRARAEAS N ST Y R AR Ry LR i S +F
5485 (Vygotsky, 1978) . Z i o P #7- SORM S
M TSR T2RIE LR T2 IR I
— e I SRS AT A S B 58 LS S b
TKAMESRBR . 20 B AEI [R] 2 T R oA

PIRAE  EATTA T ZHR LS I SR AR T
USR] DS B A AR R B R Tl
B TR, O T A S A ST A S RE T, MRk
JRILH — & ARBE I, B ST Z R 27 >
PUKE 8

TEAEAR S ) TR B SRR A R B OCE
%(Raes et al. ,2012) o VP24, JUHIZ B Z MK
T AR EC AR 230 R T, T B B A Y 0 SR
T B AT R BEAE G AE DR S Ml 7 i
IR BN OURIPRI . Hey SRR A B ek
B 27 ) B SOFATE S5 00, B Bl T S22 2] R,
%5 0156 L H BRI e 455 ) R A iU S B LAt |
EARF ] INES , A I 58 35 2~ UR (Hannafin
et al. ,2009) , AEA 7 2] (B2 SR AT DL DU [R] 7
AL, AAEHR R R P 1) 8 (W] e S 151 | 235 4 1 fie
5% AR B MBS 15 545 (Azevedo & Had-
win,2005 ; Brush & Saye, 2000 ; Sharma & Hannafin,
2007 ; Weigend ,2014) ,,

HUF SRR IR AAE BN [R5 (5 B HOREE,
A He b ST SR A AL, % IR (Ros-
chelle et al. ,2010) 45 A 7£ 2010 4EJF @ T — I [7] 25
SR G B SRS AR B ZUR A O T, 18
i R 2 AR TR L AR AR AR 2T B
SR AH A S T R 2y ) BCE R T B LT
Je 2 W/ N, AR 20 7 A 21 2 2T /N R S 3
IR AR AR 2] S B, SR B B 12 ) KO, X
VLT E - 2] SR B DAE 4 BRSNS
Wt TR B 52 S ROR R R
(Kim & Ryu,2013)2013 4E {5256t 45 H 2R UZE 18
F 28 AL [] A B2 2 58 (WEFPAS ) F 27 A2 R X Tl
5 RIS S R KT B R S 2 R O R B R AR
73,2 LS A 1% — R G A AT

— SR IR RS I I A A 1 R 5 2R D
JE B2 R ) B AR S AT Sh AR, S — 2
SR AR > BT P S ) AR A AR
KA AL T % (Kim & Hannafin,2011) , [/ ZE=H
% (Azevedo 2005 ) JT i€ 1 —JC T Ay SCRAE R
B2 E R E RO OT ST, A R S 20y SR A
PUF SR AU SORBE RSk AR B v o ) 5
PEAESE Y H AR, i 2 St R | Sk Sz
FHAR IS R 5 o P47 55 ( Clarebout & Elen,

.19 .
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2006) LLHR T IFICF 2] BREE AN ] 25 2] A X2 AR
fift RS R Il ) s, BF9E R, AL s S L
FOAE (8] I [ B2 4t HT SO B 4

2 BRI AN R] , 207 SO AT LAG3 R e S 2R
CARfRT A P~ > BR 38 ) (R S (o 2455 B £
) TTIN ISR CAnar S8 gk ke ) A0 ) | SR WS S
ZR (A WREE T LAY S ) (Hannafin et al. ,1999)
FRIPE SR G T 2% ) PR BE vh vl #8448 51 M RRAE
(Hannafin et al. ,1999) , 7 2% A= 58 2 2 AE 55 P 4t
BN FNZEfy E AYFS B ( Hannafin et al. ;1999) , X3
P S BAOP BRAE T ek A A R )
KU E RN AT o RS AR T 1 SRR
B, R P SRR 8 R e R AE . e
&% (Davis & Linn,2000) /N2 AERE T B4 X
20 SRR AR h A0 A A P, T
TR o SC8 kB, A LEN B m 48 51
T FAETERL T E 2 gl R R T2t
PR AR, B TE & P TR Z IR N RHE . AU
PR SR G SRS R SRR IO 2% ]
FARFE AT DU 2% A X FHR 5 2 2 SR i R
JE PR

RS PE SRR Y Bh o 2E FE S8 ] T ZUAH
AP AL IR ZR , DA L R AT, IR
PUR T2 IR 1, BAETE C A5 R M Z A g Sy
HR AR, HUR G ey 28 22T B B %l 953 ( Bulu: &
Pedersen,2010) ., U0, 7 #% 75 % % ( MacGregor &
Lou, 2004 ) Jhy FLAEZL 27 A= 1 I 45 8 A S e~y > i it
RS SR IFRE S e BESEE IR TR OE
15 T WA S S AR, 75 IR AR OGS S, Fil S8
FRAASFRIF A R, P R, 45 5 T IH2
BT HFRLEELR, AL E R e &
PEAL TR B, BRANAG B 42 4 (Chen & Bradshaw,
2007 ) W 7 RREE S HUp S BOR R A AT
W T R BOE I AL O WS . RIS AE R A
S R [R) RN 48 TR AL TR R R
TERPURE G Hr SCBRBE BN, 2 AR TR ) i B A
W& ARSI R R B IR TEIT R SR R 7 5 L
P EF S SAWIE SRS

TR SRS SRR AR T e 2y L 2 4 JE
(1 K2 LA X Pk K ( Kim & Hannafin,2011) , i 3
F R ORI, 4, il 75 2% 55 (Pedersen & Liu,

.20 -

2002 ) KNGO TR E RO Rkt
WUH , 5% G B T BAE R B2 A0 ) 3 1 i
ER . AT T =F o %0 1) /R0 8 5 0t
FE52) e ms iz H ARt i a4e 55 3) $2 4 ALk
ARSI . SCIR R, 5 — AR T
LA AR, S s SR I A AL B, UE R
IRYETE AR L ) RSP SCALRE A BRI T A=
R 48 & IR AL 7 ke 3% %% (Ge & Land,
2003) W58 T 15 B R G it i B AR A s B
Ve R IR 384 205 1R, T2 (B BE % A0 B T fig
ANTRI A, 7850 SEAB S L A 118 Sy | 2% R o 2 (1 [
EQIEISES £2 S0V 2 S SR g e S L
RWte X RS 2= R B O R TR
PG, AR L, B E X A O o ke T B
1B, LA P RE (Choi et al. ,2005)

TONHI IR RE A T B 24 A A 17 T SR A 57 H A
TR A B R WA L B TR 45 (Zimmerman,
1990) , AEREHT B2z AL R SR W I B X B RE S &
AR ERE J) L K 25 H IR BERE ). BESE R
B, SR UL Y e — MBS B AR B, B HE Y
TN SRR S Bl 7 A oA B % A e 12
52 2t S M R (Rodicio et al. ,2013) , (KRR K5
(Wolf et al. ,2003 ) ¥4 &y J\AF 2 4 A 1) 7 o2 5 4 i
WIS A T4e S A e S AR v e
SFARZL B, A AR B R 2R R A
RIS — A S AT R SRR A
AR G- 1l 58 BT P SR B AR BR AR DG A T AT 55 F
A A8 ST 0 BT SR T A B
=3 Ep

(Z)IAEZA&

FRAE O B A 2 SCIATRIE , A2 AR 2 2] B R 1
Z AR A I A 2 AR R o, 2 ) R
SIS Z AT, Z e B PR 2
ISR TR, AL Ge 2 BRI ) 32 A& 5
HOMRPEN , B T 424 G4, 28 2 R 8 H
AL o 25 A B g B S v 1 B0 52 52 AR A 36t 2
2R, A BE B2 S I (E O R A2 ST I

22 i e SR [ RS, 2 5 AR A0 (ECKs
2N (Wigfield & Eccles,2000) , il 4n, B &L 45
(Cohen & Riel,1989) [L T LA HERM 2= 4E
YESC, WRRELR2FEBERIR, — IR G HABE R K
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A NE —EHE, ~ ST EIns —EE. 45
RN, 5 45 [l N LA B V8 ) VE SO S 25 2 00
DU LB I AR SR B

N TP IUE A S 2 ) R AT DA T2 AR
et o s Bk R . K255 (Kear-
ney & Schuck,2006) #iiA T IRAF) I /g oy
AR it RS2 < 2 AR 2 AU AR B2 =2,
P 7R BN BRI B O 55 B
Z RITPEHT BLIZ AL A 2 i 2 2R 2 2] S LY B 3 52 )
=

% . YouTube | i % 45 4k 52 SR 11 3 30, 58
T AEARARAE A I IE , BRAS LEAE S Z A EOGHE
e, Y - 385 45 (Montero-Fleta & Pe rez-
Sabater,2010) 4l 45 45 t , PEHEA — BT m A 1 95 15
o R I SR 2 A R A TGN T AR AR 1 2
ISR m TSt X — SR B, T Bl 5 52
RIFEEE 2] R, BE A% 0 o7 AR R B v Y Rl
KU

Web 2.0 BACH 2R, IR 7427 % 518 9
Z IR, SRR SR B e U il o SR A
IR0 G #5522 A8 BT 3 52 4 2 ot i I
( Andersen,2007 ) . ‘&5 72 75 28 A ( Redecker et al. ,
2009) WIF T Web 2. 0 F AL HE W H 7 £ 1 4 sk
BTG AL, FE28 1B Web 2.0 T B (1) o A 2
TR 5 0 Rk T AR AR ) B S A,
MZ T 727 I HE 2B . B AR (Au-
gustsson,2010) +5 Hi , Fiy Hff Web 2. 0 3 R 3542 H
FIRAFAL S5 DB PR S8 10 2R Bl R, o g
w2 I S R R T, BR SR N
(Bower et al. ,2010) %37 —2& Web 2.0 HHF A
FEZR O T R A PRS2 2T Bl , 2% (Lee, 2011 ) $248
B Web 2.0 HORIF K22 NES, IR T Bk
T8I E o

A AERF RN

Lt AU E BOE DS S GO B
SCH SN AR BRI 58 R, FAT T3R8 T T i BLig
HEZL: E ]\ Fe 42 570 % (OLSit) X —HEZEE & T2
Wi I B AR =N R - B BV By SR S s
ZRo FAMPEH T € VIR 570 27 B vt i
W], 35 By~ R IR O 5E 127 2] FUAR, PPAG I 3£ 4R~ )

VR, B0 T2 S R SRR )
I AL B S 0930 FL R 9
ST AR, AP B R S 1
2 (PRI T R AR 5 B
A2

HBHELR (Theoretical Framework)

AP it PN e (B 32
Self-Detormination Theory| | Constructivism Constructioniss
EERcTAp ey T AR PR I
A A e T Y Wit 5T
i RAEEHE ZFILE AT R
BB RE (Design Assumptions)
SE 7 (Own it) %42 (Learn it) 43 (Share it)
AL A ATR 7t AUR
HEINFE TR S2PR3Z
= ik LRI Pt
iAEL 7 FIRTE Web 2.0 4
BT E I (Design Guidelines)
4. %S HAFEA SRR
LAEHARSNRER || sl %1 ONEHFLELZI ,
2 BBEIHEA A ||, SR L || FAE AL T 8
HAREILL ﬂgﬁi‘f e 1% %@iﬁ[ﬁlﬁflﬂﬁfﬁ%
e 6. FEBEIR SRR AR it
SMCEET |k
7 AL ERIPERARTE
& SCRP A ARSI R

E2 £XRFIMNEE.ZESHSZERIER

(—)Ewm

BT I BB & e AR i B 2, R AR
A m H E LAY E 27 (Deci & Ryan,2000)
A 2N AR BAT B 2 I SR TR E 7 AT A L
R B P S B e A PR B e T i
NI —MEE, WA 1927 B 6

B 1 AR FEIA R SRS H A5

H BN N2E] FahtE, B a4 b
OHIA TSR (Ryan & Deci,2006) o 277 A IA
()27 2 (BN, A T RE 68 32 2l b 58 L2 > B
AR XN TE] , O AL XA 2 YT
BAES ) RO AT E O 1 AL SE s ) HAR,
XBENE B S AT BT A, SRS S (B S H bR
Ja, AR N HA ARG /) (Reeve et al. ,2002) ,
BN, — Bt X 27 e A B kb S SRR T RE M
HEZ I, e RE T PRI 16 A S s — D S AT IR A
FHRAG R kR T AR UCGR AN B, X Fh X
TR A S 2 T BANE 1, IF 04 R 5
AT ARGl . Ap Az I 5 R AP I B S, B s B
FFURAR O EL, A ] — BAE A IR 572 > R 2
PR3 (Kim & Bennekin,2013)
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K= TEE.EZE.SZEEITENSSTESUN S

i iEL S EN ST
1 Atk A A1 LRSS M5 BRI A U R0 ARG /7 ( Reeve et al. ,2002)
2 HPES B G H | W80 AR T ISR S B PRSI 2 B T SRR 1 W s [ R I ) e 2k

- PRPLE B 5 PP RS 7 T 1 25 ( Acee et al. ,2012 ; Morisano et al. ,2010)

el AR AR 1 > 1A% AT Z 1 1] 55K 3 ( Flowerday & Schraw, 2000 ) i i1 f B 75 85
3. Rt oG e 1 T 2l AR 25, VR 56 A% BT 5 (Patall et al. ,2010)
- SRPREEE 5 e SRV IS0 B 7 38 1 , kL J3E k25 A 6.4 o T 308 591 1) B ¥ ( Schwartz, 20005

Flowerday & Shell ,2015) .

oy e AL | e o e B A SO TR ATIE ES (Sobwartz & Bransford ,1998)
5. S P 2 T PP | 650 0 AU SR B A P TP G I S M S S A VR A RS O 2
% T FL 55 ¢ 05 $o 3 He B0V IR 75 47 2 Pedersen & Liu,2002) .

sope | O BT AR | SURAED], 1SRRI B O G S 4 Chen & Bradshaw 2007) FiFEHE X4 ( Huang et al,

# It 2012) e 2 4 ( King,1991) Bl BG4 Ge & Land 2003 ) , AERE A0 TH 5T A%
T AR R TR TRO | syt PRS0, O SRR I F O OS5 (Kolodner et al. ,2003) .
S oor R AL | o ety oy TATIPA T EERIFIS %5710 (Shin et al. 2003) .

T — , —
. O PR Z BT | g ok A S VR AL A B 1 (Evard 1996)
T o e ey | AT e, AT AT UL PR Lundstrom & Baker,2009)

peit v LR R A1 AT 5 BRI 2 2 1T LLHE o 229 5 2 WL ( Gan & Hattie,2014)

BTN 2 3 e HES R e HARi L

“E ) BB R R 2 A B I A SR S
WS N B s, FAEER S A S5 B iR 5
R AL SE R AR S I R) 2, 39 98 58 AT 55 145 O
( Wigfield & Eccles,2000) . ZE57 BAHAR H AR GENS 1
SRR I A A I RS R ) R
FIRFAEREIEAE IS 2 2 LS HE AR (Locke & Latham,
2002) , 3= M % (Locke & Latham,2002) , R4
A B N BAR AT BEAFAE MR E (NG 1) J845% I
FIHEME 55 (H B 2 0% R AR MR T RN B
(Kim,2012) , gL (Keller,2009) fi 1 ) S HLA AL 55
P, BOZ B SR NTSRASC R I 3 n 2= ]
AR FHUE . 2P0, AR B B ST o )
B, 22 E e AR AN 2 2] (I B S A B ™ A
RS, SEAT B T2 3R R, 32 i

FOMPLZIR P21 kA A H bR I 5 AR
TR 5 2 At B BE I R RO, 58 3R, B3
FE BN R BCFAN T TRAR b, i DL ) 15 B
—MEEA R E BARERI 38 AT s 24 (Kim &
Bennekin,2013), “H AP 8" (Aarts et al.
2004 ) B il 2 A e R AR B D 9 H AR, S8 5 0
BCEA AN NFRER H R, DU S 0 R 112
2] 07 I AR BUR 4 15

BTN 3 4R S B e 10T

.00

PeRE ] DL ik R R B B ALY B 5
(Reeve & Jang,2006) . & JLA 2 100l 2 45 m]
PAib2# R D927 B O B8 45 1] % 2] 15 3J) ( Reeve
et al. ,2004) , — BHYIA PEFEAL, 271 R S AE
1€ %% % A e [A]) 5 %8 1 ( Flowerday & Schraw,
2000) , YE MV 52 iRt 5 5 (Patall et al. ,2010) , 4k
T, SUARFE LRI BT BUA I A B 2
st ITHARTSE R, 22 A AN 2 2] F2 U
R 17T ELX 52 0 A5 A 1) e U R ( Patall et al.
2010) , JPLARAEEEFAT, K2 09 LT 25 H 55 2
SEAHRIH LE 5 AR M B R AT A S 5 e R
oA RS PR IURCRE oG, Ve 4 1Y G B 2 I W b A0
P DGERAEOG SRR R A L2y
ESR A C R HbR 5 268, o2 e ik B 57~ 1Y AT
(Hidi & Harackiewicz,2000)

(=)F#

CEARTART B E R TN, S H
Bro AEASET B TSN, ) R dsiRth S
SIHTIRIRR AR ) s R R S PR A ) TR R
P AR D S by RS A0 B, B4 20 BRI 2T
PUASOR . AR BRI I ST ST
EIRMS RS S B P SO R D PR 4R =,
M SRR AR NZ AT 4, JCIA R SR B
AT I AR B, SR S B A AR SR
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WIE
BT IN 4 -2 T iy oy 2y AR SR AL R 45
IR A A B2 8 I R B 5 2 50, A
B AN TG T, 32 th AR BE T R IR A bRk 2
RO AR AR 25 3] (A IT 2 ( Moos & Azevedo, 2008 ;
Shin et al. ,2003) , “#A4: fr i if) i [a] @6 T HE A
FR S 255, PR AR 2 1 LA A DG 40 3 ) JH TR
Tl 2 i B ] DG T 19 [R) 7 ( Kim: & Hannafin,2011)
A 5 I BEERIAA 1 A2 2B ) RN A f G B
MG A 5 ( Gagne , 1988 ; Merrill ,2002 ) , A5 A 2 Jif
A WEEE SR T o A R A G I i Ak AR
(Schwartz & Bransford, 1998 ) , 2 Fij i 85 B 2 2%
ZEAT DA B H AR BEAR e LA SR 3 B, el 2D 2 A A
Ttey , 5 Bl A AR R HE E 2 > S B2 O 4 BRI 1 20
BR5E M H AR (Weigend ,2014) .

BN 5 - SR R BERRAR OC TR 5 %

A USR], A0 5 o B =2 A 4k 5 1 BT R
(225 (Hill & Hannafin,2001) . P, AT 57 45
FRAHFH N 45 0 5 T V5 DR UE ME AR 1 5 AT 5 B 5 JEakE
PR RIS WG ae M He B k2 A B P . 20
Wb, TETT S I SR op V8 222 AR JE i LR E AR
A 55 135 Bh ( Clarebout & Elen, 2006 ; Oliver &
Hannafin, 2000 ) , % Z¢ B #27 SCORBE % S I 17
PE MEEE JTIAR S SRS RS B, 48 AR S 4R
| R A A g B i Sy G i S e o)
(Pedersen & Liu,2002) , & Z(Un0p . K BiEE
) [FIFERE S S I AT B 45 =, 12 T i
o AR YL PR (Collins et al. ,1991) o 2772/E
SRR EITAEN, S EMA L2 BN L F
PG 5 B AR

BTN 6 - P47 SR A A i A R 77 5K

TEA A2 2 SR v, 2 A8 TR DL i & F
PE ML E TTIATN S SR P 25 07 SO, il an el ]
WS PE SO S 4R S Pl oy A R 2 > N
Pt 4 0 0 R 5 8 41 TH 195 ( Chen & Bradshaw,
2007) o FERPPESCZRLA BHE T RO iR A n
A AR E B S 5/ N IR TR AR B, B
Jl R JE S B BE TS (Huang et al. ,2012) , SREBE LS
2 S A e B L R) OIS B R OBIE S 1E R
TR Gk = AN S, 2 AR AR ME SR H 2y ) SRS ) A
SRR, A vk Y 4 7R & ¢ E 22 ((King, 1990

1991) o JTINHISCARE 4 A4 B e 5 Bh 7 AR 3R
I H 22 2 3 B (Ge & Land 2003 ; Ge et al.
2005) .

BTN 7 B G2 E B P R AR

WA BB A A AT RENS A S BUR L 2
ARAE BT A S A 227 2 N2 (Hmelo et al.
2000) o B oxfax — [A] B, L% 40 55 A (Kolodner,
2003) 1E— J th 27 I J 1 Bk PR RO S, SR
A DUGE YRR ST RR IR . S5 TR
HH8 & TR RES (Dym,1999) . £ TR
TR, R0 R AR S e U IR A .
i (Dym,1999) i — D4R, TR IT2H IR N 1K [
LR 5 B i & (BN B AR 5 420 2517
A, HiTs EERE A TR T AT AH G Ll ARG, ¥
M R AR B o 1 T L T S N A A

BTN 8 - ST R F R i S R

Il i A= A2 o] | 2 R AT BE 258 B 4, 1T A
REMAT 7 55, A BRI SE O BASE b, AR
2 o R 2R B B AR I H XA A 2
SRR TR AR A R PR B AR R
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H 3/ ( Harel & Papert,1991) . 5 ili— T 2% > B4,
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AN SRENAIHE IR A 7 5 e Ah , AN [0 A3 8] 7 O 35 B
[HREE SR 22 NN I e 2 YIS R = PV
SR

BTN O At Z [8] 29 A 5 52 AR Z [T Y
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JEo ARG A K B Ok RE Y
SRR AAE . 2 A 2% R SR BN [ 0 T 7R
RV o A S R S AR e e S V| e s LB
E R A AW CoTE S 11 PO N (T e YA B T - o S| A
AN BB 2 ORI RE (Evard , 1996) .

BT 10 - i 3 [) P R) A 25 14 B3P

TE[R P BT 22 AR e e A Tl
YIZRHY AT K50 01, A B 2Z [ BT e 5 I B 5

= LB P S i (Hansen & Liu,2005) , F3R 3T
FEAS R A A B LR 27 A T AV B8 1T H A ( Lund-
strom & Baker, 2009 ), F “%¢ #& (Cho & Schunn,
2007) kI, 5 RAGHIE— L HZ M B AL, 153 2
A [R) 2 08 SU it g R 2 2R B3 SRR PR AR ST HOCR AT
FRERE,

[ii) 2 EL A e p A B RS e e BH T 2
P2 (Belland ,2014) , 4§ & HIT RS EREMS 12
AR AL 22 BB 77 5 %% > fiE 7 ( Trautmann, 2009)
SR AR B 2 SR Bt B Pk R DL B 25, 38w KB
[ 4 2 PP A 38 67 T 2 D0 ( Yang & Tsai, 2010)
T, 272 W RS 36 X — A, T2 FHTR R
2B R B 38 R AR JER e = T A S it
AN FEPE 25 SR, W R4 7R (Gan & Hattie,
2014) BUAH A5 (Lam,2010) 45, REAE AL HEJF I 45
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A design framework for enhancing engagement in dtudent-centered learn-
ing: Own it, learn it, and share it[ J]. Education Technology Research
and Development,64:707-734. DOI;10. 1007/s11423-015-9422-5. #13%
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A Design Framework for Enhancing Engagement in
Student-centered Learning: Own it, Learn it, and Share it

Eunbae Lee' & Michael J. Hannafin?

(1. College of Education, Georgia Southern University, Statesboro, GA 30460, USA;
2. College of Education, University of Georgia, Athens, GA 30602, USA)

Abstract: Siudent-centered learning (SCL) identifies students as the owners of their learning. As the name sug-
gests , students assume increased autonomy and responsibility for their own learning. Ofien, students identify individu-
al learning goals to pursue external goals. While SCL is increasingly discussed in K-12 and higher education, re-
searchers and practitioners lack current and comprehensive framework to design, develop, and implement SCL. Previ-
ous design frameworks for learning and instruction have not adequately embodied the intersections of the key motiva-
tional , cognitive , social, and affective constructs afforded by emerging technologies. Particularly, existing frameworks
typically failed to scaffold student autonomy. We examine the implications of theory and research-based evidence to in-
Jform those who seek clear guidelines to support students’ engagement and autonomous learning. SCL is rooted in con-
structivist and constructionist as well as self-determination theories. Constructs of these theories have been studied re-
spectively ; however , the intersections among the three theories require further exploration. This paper aims to provide a
conceptual framework and practical guidelines to the researchers and practitioners who seek to enhance student engage-
ment with SCL. First, we review chronological emergence of SCL and examine the characteristics of SCL. We identify
autonomy , scaffolding , and audience as key constructs of SCL engagement. Then, we examine Self-Determination
Theory and constructivist-and constructionist-inspired epistemologies and key constructs. We propose a design frame-
work that encompasses motivational , cognitive, social, and affective aspects of learning : Own it, Learn it, and Share
it. We present the OLSit model and research-based design guidelines to support instructors’ and students’ efforts to
create autonomous learning climate and scaffold the process of developing an artifact for an authentic audience. It is
recommended that students: (a) develo p ownership over the process and achieve personally meaningful learning
goals; (b) learn autonomously through metacognitive, procedural, conceptual, and strategic scaffolding; and (c)
generate artifacts aimed at authentic audiences beyond the classroom assessment. Furthermore, we suggest ten design
guidelines under the framework. We examine previous research on autonomy, scaffolding , and audience and apply ef-
Jorts to promote enhanced engagement by adapting these principles in the Own it, Learn it, and Share it ( OLSit)
framework. As we support students to be fully engaged , we acknowledge and maximize the autonomy of students while
providing appropriate scaffolding and capitalizing on emerging Web 2. Otechnologies.

Key words: student-centered learning ;constructivism ; constructionism ; self-determination theory ; autonomy ; scaf-
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