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T2 B IAREE ] o FERXAIHTIA ) BT, 4N
fi & BECE AT IR 38 F” BOR TR A3t
AR e ORBREEHLAR 27 >0 3 AR A2~
ROR SR s HAR i Se BURVE 2 208 & T
HILRITE M)

ZEEFITB TN R AL EE

(—)ik%e i F7 2238

(AR GIEE=RSE - (P =W Tk /A ¥ B 2N
MEZSS . RENFRE, AL RE S
AW TARICICE VI . TARICIZ T2 5T AR IR
BN ORAF LT S TP R AE R i 5 K T
TR ORI AR AR XA 55 (1) B (A HL i ( Badde-
ley,2010; % #55,2010) , {HZ TAEICIZH 7 i
PR, 2 I i H AR R B T F 5 S 2 905
A A S S BCE A LARICIC R B,
Wi 27 1 2 AR

20 fit40 80 AEAR, HE A HH L BE KA - M
44y (John Sweller ) H 432 1 T TAE L B Jm FRE 48
IR S o DA AT B — R AR A AR
INFNZSF A I 20 O 2 e, 2 TR
AR BT 2 2T ROR o AT BRI By AR
AR Bl (R) R e ke S8 HETRSEAE) B I
TAEICAZ I G447 BT ( Sweller, 2004, 2005, 2010,
2012 ;Gao, Liu, & Paas, 2015;Liu et al. , 2015)

A feg 43 PN B TN 61 7 fef (intrinsic cognitive
load) FNAMESIA %11 1if ( extraneous cognitive load) P
2 (Sweller, 2010,2012) . PRI JI A 45 Hi 2 >
155 F02F 2T BPRLAS B 3 FE 7 2E BN R B T, TGk
A e st R AR TR, & 55~ & S 5
PURIAE T RE T 55 1 B A A 6

SN AT i BT AME S i 2 7 s BTk
SEIMALy 20 R A RE R, Blan, 2
IR R E R SR SRR B SOB A B, F
FAAERIAR A 2 TR T R E e,
B S BT P ) R A IR AR B AN Y AR S
KA BRI IMEN TG , W27 2] 7 A T

T AN B4 S 3 A0 H5 AH DGR B 17 ( ger-
mane cognitive load) , #§ 4 IAFIFE A A N 5 NTE
INHTFT A SE DA AT sl s T 7= A (1) 671 o ( Kalyuga,
2005 ; Sweller,2003, 2004 ) , XFp 6 faf B3 F o) 3

FFRDRFT N A g, DR R — i g5 A AT ffar . H
T, XA ff C T 3 I 2k —F P e A
g , ANFE RS BTN A 28

HHE TAEE W55 2R T BRI 2] 2 AN
ARIFRTF 2 T RO o SR, H AL BRI N 25 AR B 11
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BCEATR S, 5 0 Bl i B ek G, T I
2 HRB 1 BRSNS I A 671 a1y 0 A
o MO, BUFE T RIGE Y A BEE RS B
AN RIS IR 55 28 5 PR AR AN 97 faf R G 1) 27 T 1
s, i, im AR B g, s B A 2
INFTGEIEAT LA 2 517, 4% s P g R, A
M SEBGRZ IR 2% 2T o BRI, A An] 28027 5 w6 vy F ) i
P& ARE AR ARUUE B for B R S TR ICAZ T RE AR
BTG, A T A RIS 2 R iy i i
T T AR S N Zond 30 ZAEMRFSRIRIE T — &
FIN A AT RO (LR —) o 3% S TA 197 fif 00 AT
DI 45 P AL () 250 2 05 B AR B3 U5 S 02 34
St D[R] BE AR > 5 /M R B AT o
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Bfar BRIV IE S D2 ) 38 BIA AU A F ok S, 4%t
FG2E R A T AL AR T LR R
P BRI, T2 2] 2 0 A A
SRR G TR R ) R BRI R DL
TNV far BRI SCTE 1) A Tl S B3 AR SCREE TR =
2 B SN ST AR DG DY K BE R —— I
AR R FIZE ) E (WL 1) .
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AT B, A AR LIS R BR TR
) i R U O A O, AR AR O BOTHERR
FF AN ZKINH R G (Sweller, 2003, 2004, 2010),
B IEHOR T F BRI R Z oo, i
WA F s, 2R 2, 2 ) shpls 20
K, [R) It i i3 17 2 2 aek AR rh o R 7 £ R A XU RS
FUFTREME . 23 BRI 2 AN I I R 25 4 Ay Al |
PLTARICAZ B SR BRAPE S A% O, 428 1 [R] — I [ 4% 338 15
S B R OCIBC AR JBE , s fo DA R 170 e 2002 2T 1Y
Al

2. POZETURFLI AR o3 Al PSRN 2 >] BT 7

DRFEAS BF 1M B2 J& T N BB IA RN A7 47 , o vk ok
DAL BT T AT PRI, R ERAS S v 14 2
P, A T — P8 o AT P HagE A 7 n L,
2 WA TR A AR JBE 1 AR DA RN A7 £, BRI PN S TA
By A et B AR TC I8 /D, (AT L i i R 1 R0
PGSR AT o BN, W58 & 78 R L I o
il BB OCHR SR RN (isolated-interacting
elements effect) DL & “ fEHRE B AL 300 ” ( molar-mod-
ular effect) o “ 3B ORHRIC R RN " AR, 25 2] 1
BHAMEFE b = I, 20K RT3 il S B I B 22
A/ kG — R S BT SRR E BT &R
WFFE I, SEIATE 7 ) S AL A, d i U
Yooy A S IR 7 IR 5 ) e & T
P T 2 [ If 27 2] A ER AT R CR o T2 TR T
PUBEHR ) 73 MR A T AR DA 67, i £ 1 [ i) Ak
PRAZ 2 OCHR AT B R IIA RN S R 48, 177 A= Skt
— St S PR SE B T R A, B S B [
IS BUTA I B4R, 27 AR BB AR EE C A7k 1E
K ICAZ P AR SCAR S B AL BEAE B, A 0 f A
FEMITE LA ICIC RE A8 7K 52 B3 Bl N (Pollock et al.
2002) o “BEHLEE AR RO WAy, 78 2 2] 52 % A
RIS R BT IST  IO7 20K ) 45 Ay ) R AU 0 i 15 26
TRt i U /N TR XA — Jr T D 1
FERIIRE I TR SRR, 55— 7 Tk R LR A1
T HOIB ZR SN B M ( Gerjets et al. , 2006) , X
A2 0 12 300 3 A5 He o3 e 1) 0 =X, I PRI £
i, PRUIE2E 2T B A R0 -

SR, FRA T 2 R 7 A B0 o AT
i BN, — DI A 8500 HAT 27 2] 52 2 b

B A2 B (Sweller, 1994) . QIR 2N A4
Bhid TR, N AT G, BUE R U RE &
FENA BIVERT . PRI, X T MERE RS R 122 2 BERE, 2
Uit S — 2D R kg BE /N BT, Sy Sl ST
WERERENICR, HERHLELRR . X THEER
KA T BERE, 208 2 3 e , 427 T AR5 BN
P TA RN A7 47 3 3] 538 1 K F o

DAL TS AR B A ) g R R R T2 A 8 SR B A
K- (Kalyuga, 2007) . B0 12 H B R 2 AT
DA B2z o 22 B QR Y 15 BT R A S —
PEEICER . B2 S MR A e A5 R ME R 2 )
1255 X F O 48— FR AR UL VAR TR 2R
R, B2 BT ST BE NEE A N 22 /D RN ey o3
fifp R H S O T2 A B S Ko X — T
AT 7 BRI Y 28 35— X T AR Z - AR R 2
A B ——d e 2 B AR SRR B, o)
— 5 T O AN 8 2 26 1 Se 30 UK, vT DL 3E
T AT SR AT T A A ) R RIE G E i HE
85 TEURERAS R B B, it 2 B 2l A
A FRIPURAS , AT i o 75 RE A 1E AR — D HUe 5
JC, AR — 2P R B N A T R

(=) #K

L TER S5 I BT, e e 3 A C Bfef JH AN
[ A AR BRI T2 2

RPN N SR Iy QAR (I ESY =W i a1 €Y O
('split-attention effect) ( Ayres & Sweller, 2005) , 704
R (redundancy effect) ( Sweller, 2005 ) , 2 284 0
(modality effect) (Low & Sweller, 2005 ) , [ B %8 W
(transient effect) ( Leahy & Sweller,2011) , 58 J1 S %%
RN ( expertise reversal effect ) ( Kalyuga, 2005;
2007) &5, Y] Lliz ] 780 B2 2 IRBE T i A4
ARPEEFNECE o U0, 5k B 3850 0 X6 T 3 25 9058 A4
M T, A B E AR TR LR, B
Z B Sh S0 5 A ( dynamic visualizations ) g v F T
PRECCANPRAS i) o AH L TR RS K A, X
SR BA MR L . RAEIRZHORBE R 2L
URRA | X S gl AN AR AE % 326 1% 18] 728 1k 10 5 . B
IR R AHI N e LS I F TR I, 27 R X
Sep Rl e 4 R E AN E RN T o
T SERA T S BAE S R I, 2 A T A AR
TARCACTEAE AL PR 45 S [ I, i AR S AN ik
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ABUHHE B o QR — Bl Bl B 58 un L (FE4if
FH B I I T —Bf5 BB 4B R
S FTRN N 7 AR T, R A A ROR . — 2
T3 A By 3 I 0K R 67 TS0 L Ak — B sl 1 )
fii R 58 4 (k572N B B (Spanjers et al. , 2010) , H:
rH g [ B AT LA 25 2 A 22 () A B T — B A L 5 B
HAE D) 3 5 R — S OCHE B e AR
(Marcus et al. , 2006 ) , &4 5 ] LATE RS EE0S 52 5200
XS L AN 24 Z A 115 B — AR FRE L
PEICIZ L,

T 00 WSOV R AH I ST Y, 227 2] %
P 7 3 BT B I 2 A — 2 8] B 00 A /] 27 2 A1 )
X EERPREXS A —E ME ) , O R i A A
R B A5 A RE B A B — B A BLINE, WA e R
S WA fr B 2, IR SRR Y ] 1, A4 A
b 2 IR 7E B I 2 B A A A A R S
5, B [l AR 4 S B A AR R, Oy T A
P R , 22 AR R A BT 2 AT LKA [ > U
M5 DA R, o S s b B ATT7E =S Rl HE A
RE RS  Bebrds 8 B e T Hs AR A i 55 31
i O ]I S B B A AR AR 45 R (LG an Rl As A 5l
[H] ) (Mayer et al. , 1995; Sweller et al. ,1990)

WA, 8 T A B AN T B 2 58 40 1Y
By, AR H A Sy H I RESR IR, T W i e 4
BRXFEAS 2 F) T2 2] B HIE, Bt ™ ks 45
Tl Y 2502 S A 30 AT R, SR e A 2 P |
Ao ARATHCEE DT FEAREA B C YRR, — B
W RIS A B, T — iz e
M g2 ICRY , T AN Zad 7 SO E R RCR . J
SRR B S I W BB A8 2 15 7 ) RO TR A
Xof FLA T AR I AN AR I AT BN A B,
A RERE BN HI B for 2ok B, B2 27 S ROR . i AR
(Y207 8T AT A3 20 S, be A 5 64T A SG AR 1)
o, g ) RSB ANA (Clarke, Ayres, & Swel-
ler, 2005) , 2B R TREZMWHEARMB HER )G,
PN X e g2 > R

2. (ERECSAIELT AT B L T 2 AR
ARIYF TR 2 2

ATART 2 ST BRI BB i 258 1 AN R GE
AOE BN AU, 3k T ZHAREOR 127 > A R i
T A X — S D], AR DA R 67 iy Ji DU 4 2 )
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AR, Bian, e T R AU SR 1 57 > N
I, SRR 5 B R i ok TR 2 )
PRI (H AN e S5 E A 2 WA TOOR, 8l HUE 4R
T RSN ITCARTE B, T BITURBON B4 B XS T2
AT RESE HME , B A O A BRI T IR
ABN 52 HERM X R b AR LB, =4
JE PSS TR Py 2002 A5 R I AN B, L =R 5 (3 T
R ATRE S B AR R SN A ITE L, S BUA R
T AR 2, o 2% 2 B (Richards & Taylor,2015)

PN, FRAT TR B 22 1 1l P RS Sl g 2R A 752~
XSG IR HEPE VP TR TR AR I 155 555 BT Bt
5 2] ELSLHRRE LN 2, AN B AT RIO0E 1Y) 2
W [EFEE T8 8l 2 o IAFR e BE 1T 200,
A, CARICAZHA J3 00 Ak B 5 45 2 R0 W 5 £ 5,
15 N L, Y RATTEHC: TP AT I 2
ABE A IR A4 AL 5 A5 S P ( 00 B 2 20 T S i
A REBE , T SO A D A3 ] Ja BR TG HE 58 4 ik A
Ferpr) XA DA A R A Bk 2 SO N A
BN TARCIC G BN TRe Ty, P I RO . £
i B A WA SE I, an SR A% Bl A 7 ST &
LEIUAHSC RS SR R, e od e W o il 22 B S
WG R AR A WE R S e B S0 Xt
A LA A AR o 308 T DA R 77T o

3. TR BT it E 5
MR T R Z A28 5.7 07

— BB SR B, A SR, e A W] L
S AR R el T HL 17 28 B, AT DA B 47 1) 2
MIRCR . BN TEA IR A b, S AR RN AR Y
JEPECLLAnR B ARFR R ) |, JF H WS S 240K
AR R B2 SR, W] LA AT A B 22 B R B IR
#5215 Bl (Hegarty, 2004) o =42) & S5k (6]
ANRIZEAI A2 5 7 NS & 3, A T 2 i
AR B L, FevF o AR R AT N AR A a] LA™ A
W52 ) F I (Plass et al. , 2007)

E 3 5 2 ] BRI 28 BV TE A — A A T2
o BIRR ZHCRR S8 HAEXS 2 2] A R ASCR 1 A
IR AE BRI o 1 AR ] L, A R G 5 T
SR RTE R ) AR S BN S 3 R 2] S LA ME—
WA, A BCEA Y, GIAZAR TR Zr ORI, B
SR/ HE R O 2] NS TR B S IR 6 2
SNSRI, S0 RO . BRI, B S BT R
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I, B TR B A, 28 57 Xt S LR
BT A s R

(=) 3k

1. 7R B2 3] R v 2 1Y 2 S s A i )
A A eGSR

BB S IRBE P AEAE K ST 2 AR R 2L
2T (FASAL 0 AT ) 2 A A P 25 2 B 20 15
BIMZREAb. SR, X —IRBE h I B 2E R g 515 5
AR LU A AR [R] AT 58 B2 DL DA 145
A P R o R0 A JEL I R Ay R Ak, 28 A 0 7 Ao 1)
FHOCJEN i FiX — A B H 2 eifE B, 7
SERR 2 R T ARG SR B RS | A A0 97 o
MR R AR IE R I R, BT LA
SBR[ A Y R R/ R i VA - 91 A 4 N 39 S 1
i, PR NN e, 398 R 5 | 24 A 6 A FR
FRITA RN 9% YR A3 A 3 Ak B PN SR DA T A e (2 D AT
55 ) RGBS AE 2 ad vl LR ) 4
257 O AR R AT A BEAT S S R 5 0
il , B R B AN X 1 3502 R o

2. WA AN AL R 45 2 o) B AR LSRR AR
NS e N

TEW 45 2 2] R B v AR 222 = 4 Ak 3 ok e e
(1 AR GE P AR SR I AU — il . ML TR 4
LM LU 2R IR BE 2 2 B WA T 2 kB AT
S BRI S o R, 2R A AR B 2R 1) R A 5
B R R K ) B AR RS RS R RE S A
RN AR, 3 A0 Tt R 4R, BEAS AT BRI IA
VSRR TG 1k O A F1 R A 1 ( DeStefano &
LeFevre, 2007) . [H I, M4 PRFE Y BRAR S5 A
TR ARG REEHLE WOE X4 1 T, R s>
B4R IR AN B ) R 12, (5 B A TR AT =)
FICa AW O 2 45 o

2RI AR AS Bl 2 o JE R R AR S AR
b, BRI %L A RS A A O SRR
)25 2] SR o AR R 7 vk 1A R 24 4R
BIIRE T, HA 5 2 S AT A 2 20 35 AT DL - b
il A 2 B2E I NERY . Y125 E T B 2
T 5, PR AT TR 2 2 20 3k 6 P 25 02 25 5 34 2 A
e, BAE /DI R4 ) T B 2R o) BT AR A RS
AR 2] T — A, HI S A AU A % G
(Sweller, 2010) o AN I AT LA 4 418 1 X 1 11 48

TIOR3 A L R 48 B U5 % 2
Pl 27 o) 58 57, X N A AT B AF Y BT A
HE,

TEEAR 2T ARG 2 BLiE B2 (pacing) |, F§ 5
S IUE SRR KBS, Bz s T 2R AL, LT
WAV B MR A, X R A 24
A S Z2 I )i AL S A5 S i RE S At ER
) B N A B HL 2 (Schwan & Riempp, 2004)
Fean e e PR 2l 2545 Sl A8, 2 AR AN AL AT
DU 28 2T BUE R N 25, 10 AT DAAR i e 220008 3
TN 2y ] )R A, AT B G b AR IO B o

3. TEREE S BOnAs A B R
FI2 2] Iy X ] qn ey s fity 2

—SE PR ZUF G (LA 2] R G A
A B i T & B 2 (discovery-based learn-
ing) B£8R 2% 2J (exploration-based learning) , X
Ty >3 75 SR SR O, S Rl i S o ) b
B RRE G BG  lh FRT 22  Je ), ]
DAXT LGS J5 1 PR AT S TR A B IGR, Ok
F Gl R, I H AT BLE TS TR 15 1Y
H B3 rp A il B L2 07 X4k
[R5 o XM AHE S R A b BRI
TR , FE SN TR IR, U T B = 2 A8 G R
(2 LR R B B At

VFZBFFE R WY, X T )23, iz 4 At i
Y HAZIEE T 0 T KO B S A ZTR Al
B 5 %) SRk At AR Iy 2 %
BRI ) DR ) SR R FIAR R 2 AT 55
H R E/IMESE F T (de Jong, 2005) . fil4n,
BT RN, FEF > TH AR B AL A8 AR 2 b i
SUI IR R 22 A, WU b4 19 AR
R b2 S W RCR B KPR s 2 A 22 B
fif e [o] FOT A8 5 B8 4 ( Kalyuga & Sweller, 2004 )
TE 75— R AU 5 27 2 B g i )@l i) iF 5
H PEAA Y27 ) 15 SRR 2 T S AR EX A
AR SRS T KR H A
M I EHAT ) BT T AT N B, LR T
IR BT AR T K2 AR T A0 A
2% 35 S 5 A % (Hsu, Gao, Liu & Sweller,
2015) , Bz, BfE 27 ) 3 SRR g 0, B E R
FK R el 5 i A 1 2% ) BREE AT UG E R
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U v G PRI RE A B4, LA~ A AU
ARBITGOLT , #FH VR T SR AL L Y45 T A
X HFo

(w) 53] 4

L BRI IR S MRS AL 1 22 57 20
U RS PR 7 L JE AR Y 7

WG BEIEIN o A2 19 AT R ( domain-
knowledge ) /KPR = L 3 B E A T (Sweller,
2010) o W F AR AR T AT 2 & AE R IHE
AT T 32 1 5 T U A AR 3 cog-
nitive schemas) o JXFf ARG FIPA S , ol A )2
> B R IRA ST B LSRR 7 ) STUR H U —
ANHRAFAIT, B E B PEA T2 TR, K
I IC T 2 BRI DA P 2 AR SRR, 5 Bl 1
SV T it 15 A2 SRR OT R 915 S B A
HH—ICRE R, I T TR 815 BAL BERE
FEAR TN AT o BN, fEd 2 — T TAMERS, FfT2
A BT o 5 8 I T 1 5 B AT X — i
HBCRBEGE , KIHCIZH B & AR a5 5
ST AL AL T — A 1o A, R FRK
PR RS S HTE B IEA AR, HHARHE
T2k Z RS R SC R BT 2, o5 B8 Ak B A
TCR VL BOTER Z 6] ) 5 A, T8 R R A9 A 64
A RIS AN 21 7 A i R A AN G T, el
ES = OSSN AR LTy ik O P i e A Ak R A
WAL Z LI, FA TR T 2R AL B 2 Y S 5L
R, TR AR 2o BN, A gy e 4R
AR B I A T 4URR” 2 R ST AT RR I AN AL
FHEAR ARG A2 22 1 Tk i AP 3R el )
N7

RN, X L ] BE™ A 75— TR 45 2 D Y 20
P AISE AR O R 8] H B A A A W K
XLESMEST A A ORI ICAZ A RIS B Ak
oK IR TSR, R HT R A AR, X
W K — A~ T R IA R B4 A N——RE ) SRR AL
Io Bl S AR B RSN, A [ 280 T vk A
SR RN AEE AT G 5 1 T REXT BB TG
R, B2 T RERHLAG A ~) (Kalyuga, 2007)

FATE F AN, FBET SCFRAERI AR, 5
MERENS S 4y 3t 5 B~ A B~ T N o (U, BT R
AR RV 1R 2 A B A8 AN TRIIE X AR - X T 11
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KRR AT LR R S T 2R RAETE X 8
Fean e 055 T = A ER AR B B Y A R 5
S T TP R 2k n] DR R —Fh R AETE
A RE, B £ B A TR TR Y, AT RE
FHi2# )3 #E (Lee, Plass, & Homer, 2006)

TN, BB L SO P L 7T 2 AR AR K
FRZE SR AN, FE—TRESE R, 2R A o RN T
R B, 2O T = MR Rl iy 0y 0 28—
Jo S PR AR e Ty VA I TAERE], P22 B A TR
SERE A IR) UHEA 725 20 5 5 — 2 [m] e 22 B 25 ][] @t
FTAEREAG] ;55 =i oR A0 52 B i) TAERE B p oz 20 s
D55, RN G — 25 TT 0 8 i 48 W i s A0 R . b
FEAE IR, X TR FE R UL, B — R B Iy e
R, KPR S S 5 A 5 2K (Reisslein, At-
kinson, Seeling, & Reisslein, 2006) ., A7 DAL, & &%)
FEMBE T, TR K2R S B A R

S, T AT B B O A PS5 14 ) B2 BORN
FH R AR AT AN TaxX 26 2 43 B il R o

2. TEREF IS UMENE Y A e B s
BRI A 7

VIR, 25 155 L R 2% a2 =
A S B N EBIA B AT N, B Ao ) R — A R A
RN o 5515 B T A3 L BN [R] /N R 08 1) T
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R TR L A 7 B 9 A 55, A Tk ST A DR O AN TR
ME B2 A AT RE S RARACR , R X 27
i AR 2/ NV S RN I T Y S A, 25 4 2 A R A
SMIARIA AT, Toie X A A PR B8l A A 4 T
(Kirschner et al. ,2008) . A fiff 55 & L, XF F A0 X i
BICALAT 55, AR ST 2 ) 19 75 XA %50 (Voll-
rath et al. , 1989) ; X 56 & J% i) [ AU A DRAT: 55, &
Ve~ W7 A 88, RES e A i DA AT 55 3R
L (Ohtsubo, 2005) . Jir LA 4 F & 1 2% > SR g I,
T S ARIUEZE T8/ NI 22 AT 55 R B B 2% M
NG R

BEAh, B AR 2 g S0 g AR —Fh 5
28 (scaffolding) o AHER2% ] N AEAS B T B AU £ 1%
IR T WA E T AR BB EF
AJATRES AT HOTE B E R 2R ) (R R TUAR) .
FEPONAI IR, (BAEBkZ BINHCE5 | TR 0L i
Il i D], A2 2] SRS T RESS AT 501, R R P
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Analysis of Cognitive Load in Smart Learning Environment

GAO Yuan', HUANG Zhenzhen?,Li Jihong' & Huang Ronghuai'

(1. Smart Learning Institute , Betjing Normal University, Beijing 100082, China;
2. Institute of Developmental Psychology, Beijing Normal University, Beijing 100875, China)

Abstract.; With the continuous development of technologies , the learning environment tends to be increasingly in-
telligent. Under smart learning environment , topics on how to make use of media resources and technological tools as
well as how to design the effective teaching strategies, which intend to improve the cognitive processing and learning
effects , have become important research questions in this area. This study, from the perspective of Cognitive Load The-
ory, clears up and analyzes a serious of problems related to learner cognitive load under smart learning environment.
Based on the previous studies, four factors that can influence cognitive load induced from smart learning environment
have been concluded ; knowledge, technologies, strategies, and learners. Focusing on these factors and combining a-
bundant empirical research results, this study makes some specific suggestions as well as deeply interprets some key is-
sues including the possible information processing and knowledge construction in a smart learning environment , devel-
opment and application of media technologies, design and selection of teaching strategies, and characteristics of learn-
ers, etc. Any teaching material or strategy need to adapt to the laws of learners’ cognitive processing. Cognitive load
principles can provide effective guidance for the design of elements like tools and resources in a smart learning environ-
ment.

Key words : cognitive load ; smart learning environment ; technology; strategy; learners
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