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CSCL ( computer —suppated collborative learning)
AR IR AR e 0 i AR P b = AR B OCHR (B AT
IIIHERE N A B AR, B TR AT
Rt B HOoE 27 ] B R A #5522, 24 T CSCL K
15 R FZ BT SEATIAL T2 AL B B, Wl 102 , AN TR 9
SR (M aRE N TR RE O BEE 1S5
XHEEREIBES N CSCL YIS R I WFFE 885 T
FLR PR PR T 2 B B AR 52 56 % J7 R 1% ( Picard et
al. , 2004 ) 40 A1 TR 58 PO 20 T —
FREIERD Ul RN N AR, JFRE B X A B 1 /%
OB RE A ROV TR GE AW TEE S T
BEIF CSCL 15 /8% 2 48 19 B & HE 28 ( Feidakis et al. |
2013) & Ao 2 WF 50 A RS B PL R BEOE AE 28
(Jarveld et al. ,2013) %, [ R AH S SCHR HUE T
W b AT 12 T AT E S AR 27 ) PR A5 B 1 SRS
FESRMG (T 07835, 2010) |, RUPR e e o U, %
AT K5V ) L e AT )1 SRR B, AR S
IR X — S 2Rl SR A E CSCL A1
R R R R T AR T e S A B RO AT
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SHRXMIHE CSCL A1 DR PR PRI F 19 SR AR 38 ) B
WHE S, DL ¥ 98 CSCL B 53 v 4 g 2k B 19 iF 5%
PEF

— R AR

POV 2EAG G AT — MU [ L e, B 1
JRREATREATTFE N, SR PR R BT, A hr &
NI ISR AR BRI R ool | 75 B0 o 3 DA
FRAE N A 15 TR AR ) — AP0 (an illness of the
mind ) , %55, P47 Ak 23 0C T BRI A M2 B AH A
SEENTEEE I A 2 2 BRAE  INRFE R 7 E M+
BT ANG I8 207 . Martin 58 A48 7541
SR KRG, DA 4 (15 0 4 T o 90 S A9 20 i 1
HEZE ( Martin et al. , 1986) ,{HiX—HEIAETEAR £ (1)
B, JR R 22— 76 F AR MRS 0 1B 8, AT 1 A
R B ARTIA I AN W53 25

(—) X THRAMER
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1872; James, 1890 ) : ih /R SRR H R Guk e
SCRNP RIS — N o ABIA A1 AR AN A B 3 1% AT
AAEALH, BE T = RO TR Y5 O o B
2 5 TR AR A0 B R R 8 R SR SR IR, DA Ry 17 Uk
TG W O 1SS I IERE  HEAF IR A3 A 5
ORI (IR RME BT 2 ) MU RS IR (A9
RN AS KBTS ) o S5, O A7 GAHTRE 22 b
LR TPEARLE A2 m S AU R BT TR0k
I SIHLRHAR S B R B TR A JR 25 AR K
T B, 2] 1981 FC AT — AR OCTFIE
ﬁ)‘((K]einginna et al. , 1981), 20 4 80 AL
K, Fe O BRAAF 7 5 WG G TR AR
AWFFEAEA AR AN [F) 50 SO0 17 SR SCAY Aty | B0
HH 5527 2 R G ) 1 M L

TEHESCSCHR 1 25 ((emotion ) F11E & (affect)
AR [R) SCIA) A, 15 28 A Ry £ 2 X 7E T
(Davou, 2007 ; Zimmermann, 2008 ) : & T 7 i 1a) if
28 emot (EAGFERL ) WY 44 (emotion) , | SCHBTE, 2
T AWK R R (N DL R R ) A R
N I Caffect) A2 1% 26 %0 AE W AR B 52 A 2 BT A AT
REMY TR ZE 105 I, AN 2 Bl i — R i 4 . b S
SCHR TP 28 1A R I SR AR T 1 U 2
FE LR (B I, 2002 5 75 52406, 2005) o B2 R
SN (2002 ) DX 53 147 JR 1) 52 BE 75 SR 028 96 1Y) 17 J%
ol Horh I R B RE T SRS BRAR AL B 5 O 5 A
MBI — 4 IEA L B, 250 A 1% R T SR AR I 1 2
FESSVERY A YA B BN B AEAE RS LUK
W, AV IR affect) X —HEE, SRR N A
SR GRS B ARSI bR %, NRTE
BN R NP P UEAY ol P % NI Tl e % N D I E
o B AL 2 SOk A B i DR B R A A
) JARTE S R T, 2 A RS B A S A B S
2178,

5 R 5 U A7 TR A PR A W) 19 BF 5% 07
(Feidakis et al. , 2013) . {5 JE AL FH ( the information
processing ) f132 HAE F ( the interactionist) , 1) 15 &
b PTG VR SRR B R S 78 1 T8 i
e N5 N Z MG A% 38 45 IR RE AL 128 1% 8%, F - 1d
A BRI AR 2 T Sk U A 2 RS R i,
PLBFEJE (Ortony ) | 52 %7 /R ( Clore ) FlA] K31 ( Col-
lins ) =057 i 44 A 1 BN 2548 OCC R A
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SRR RESS T 22 FEIERS Y AR 5 A
BN 14 Fh R 1 J8% (Ortony et al. , 1988) ; A& 4F
(Parrott,2001 ) fiff IR Z5 K 438 11 B0 = 2 45
P AN (AN % E 0 B A ) R (AN SRR, A
S5 ) =2 (AR BN S5 ) o 2) 28 BAE 7 25 0
N I BRSNS =4, il i B Sh ik
AR, XA Bk T GRS R AR
i A5 A R S RO R B A R 5 A
MIFRUETE T, RG4S T P IR | SR R S A
SR, AN, BLZE /K (Russell, 1980) 15 3R
FUAREAY ( circumplex model ) LA ( valence ) 4 & Fll
M (arousal ) 2 B2 H P A1 BOIR A FH 4 /s
[R5 R A (BRI L IR Y ), s AT
SRR Y TE SRR 5 SNk Ay g B CJBTE | DA VT )
TR PE 2L FETE KF

(=) FI Peits B

TR IR 27 2] I R BGR y  oby A i I AT
RORBIME I 7 ) W B R RO BT WY
B, BB X A3 AN k2 AV RO e =05 T, =
AR TEAH ST, FEA BIF ST TR A, AATTTT R Do
PRI S8 5% ) 25 G 09O DA sl
TR BT R R TE—R N, # BBl
THRAMY TR A0 ) B R T
G, 2 T AFIRRIIESY . IR RIS R BT FE A
W AR b AR U T A SRR 2 2T
INHIRE e T 8% 1 S A M Sl L% D1 A2 21
e, —MORUE, B A 18 A A 7527 ) 35 TR
I, W R T A RO R A ek )
RIS g T BB 3 g A SR M Al ) R SR SR
NI

1988 AFBAE e | 32 B R AR AR AT = iz 22 A0
TEIEOR A, R BOR AR R 254 N SR
DL FITR B 48R Rtk e 1, X T T 5, A
p3IP e I SN P [ PR g s | B N X (W 310
PR TIHERANFN S5/ B OCcC #7Y , OCC 74
Fe=J7 1, BN 4 (events) AL H (agents) F1Xf %
(objects) , TR PEHY K, 43501 4 o X PFAl A4 1
bRt ARHEREIAT R RO G2 P SO, B o] £
B H bR BRI, OCC BRI T8 2 il E 5]
AT ARERIE IR, T 28 45 Fh s B e 3 sl
FHE IR WA THEAH BT AR DR S B 5210
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(Ortony et al. , 1988)
FHR? (Kort et al. ,2001) 55 AFEH 1 1HIE& 57
AHELAE FH DA 17 2 DU G PR s (B A AL (LI 1) B
AT SR PR 2 ) h ORI YA o) g R R
L7 I i 3 AR A 2= S 1R T4 1 R BR a3 1
SRR, 2R — A BT ) FE U B 7 A R ok (SRR
1), B8 2 E ol AR e~y ) b A% b i IR 2 (3 PR
10 ) 33 7 5 S A Ay A b A 0 3, o7 T8 Al s 1) |
7o ATV T2 ) B e ) @il ing | e IR )
I BAR TR T ARSI WO, S e S A ) SR 1 A
XA T8 MR, TR R, 22 A i %
ST DAY £ SFE T TH BR — SE R iR A & 2
S 2B U R U SR BB 2 R I e A
TNV, X — A RIRAT, 78 PR iy 2= ] i
P IR K A0 A IRTTORIY , TH AR () 17 B 2 >
JEBAS AL G Y —FR 03 W g | AR U H E L LA
PRI SRR IR AT
2]
4

o SRR
Bl A
TH AR 1 ek« > B ) 1
IR o
BT 7w
WD FAITE R
WA
B 1 A% -1 B T R PR == AR B
(=) &AF R A A

pEE R (R S T I NE AP N W ok (¥ 1
LPOR L LRSI iipu iRl . 4y S NN O SINARSEs G
AE , 3 A5 A R () R 3 B, B SR G VE B RE i DR
] BE IR, o SR R AL = T, S 2%
(4 o 7 TETRE T B4 A A ) A e aod 2 o 2 A A B vl
RN BB T B R R AL R X
SEE RS SR A s, 78 CSCL 3REE 1%
TAZ R A2 B BR ), M CSCL R 48t 2 T fig
PIAREAGE AR R A 7 20 B 2 A 1 R
it AL S AR #UE 5 (EMG \EKG \EOG %§) ,
AT SCAE AT | FUbR s A T SRR A TR,
TR A B S T EL 2 S BB 1

TE CSCL & E IR IR | 4> 27 ) F AR
PadLm HAnE XA C W HbR, 2E58 3k R B brr
R NSO AT I AL I AR HE 2 5%
1 it e R IR, B0 T PRy R R
T e 3k AR, CSCL PRI b i 175 e ) At S A
PRI FWUALS: | RO S NS 2172 AR S
HMARM T %I, WE Perry AR, X AA]
b TR, 2% 2 & B 31 (Perry , 1970 ) 5 3258
FRA M ( Csikszentmihalyi, 1990 ) $& H 5 4 4 56 X
(zone of optimal experience ) Bl “ i (flow ) HYHE .
RIFERLIREE ) AATT 4 B O b4 A TEFE AT 1Y il
[i) R S T TC N B A TE . R T AR AdE 2 ) A ]
RO iR ik R T R AR SR ) AN R K 7 Sl A
REAOHE , 3% L 75 7EAT: 55 1 ME B2 FI5-1F 3 A Mg
TNV LI R AR X i A 2 2F 1 22 2 Ak T
RARBTCIR A o A R 18] B e ik 72 by ) RHE Y 17
T IR iy ) 3 7 A AR S B2, o 2 G B
B FEWURESZ | ik PR 42 I o 670 TR &4, 32 177 0
H BT, Bz 02 S AT 55 gk () B A 6 BEOC T
XA A AR ) A DR 1Y) 27 ) BREE I A T4 24
IR BN 5R3E A5 1 35 o Xk BRI 2l 22 T s
Hu ST | Sy HA 3 e S A AR R I 2 1, 5 L R
TEAVE ) R R gt A b 25 3 AH N B 1 B S AR 2
AR5 SRR R A5, U Bl T B o ) B BRI 2 5 A4

= CSCL AR Pl A figt ok oy 1 RO A

7E CSCL 3REE 1, 272 2] 8 AL E S > NAE 7]
B ARG 3, 5 B VR 2 8] /Y BB
TR (A AT BN GAEAE 55 | iR B O R ARE i
i R R A TR b € M DU AT A S5 AR ST ) |
SV EAES R RAZIIF R PISA ( Programme for In-
ternational Student Assessment ) & H & 1F ffE o [) 58 B
PeT =K FK (OECD, 2013) ;1) 87 f4e+5 3L )
AOBRAE . o7 > 7E UM AT BA S D3 R Y Bl I | i
PARVEIE X G A AT 55 i S R [E A, AR
[i1) R e A e 0 e o 7 [ P AR 3R A L R IR
BT i e vl Y o A R S R N TR R
B SCAE A WA AR I A, 2) SRIBUGE Y
AR TR AP TR ()L, Ay 1 A S A 036 P 1 e
P55 R IBURE GIEW] A BRI SEAT B, IR AR AR
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BN H AR AR R H AR W 45 58, 3) dEsr Fngedm A
B CRIZITINC RNV R AAE T g (SRS P N
R BEA F O R ORISR RER A @, A RO
SEIEAE AbR AR AL BN R | H b B AR
TGS 456 E 1 Fos i VE 15 U 4
IR 2 (A 2 LA B g HIS— 0 6 Ae— P AT 25 3 46
( Mayer—Salovey — Caruso Emotional intelligence Test,
AR MSCEIT) #Y P84~ 53 3 . A A E 7 1l
T IREHE RS AU RE T BRI R BE ) B B Y
e 1 (Mayer et al. , 2004) , F A T4 CSCL & 1 n] i
Sigp LR 18195 SR 3 DAy A A S 5% 1) ) 2 0 T L s
AR IR HRRE ) = AN

(—) BB 1) o 3% Ao 7

NSy dE—E R B AR — R TAER
it SRR HE B ERA RS R h I E AR,
£ CSCL WP B30T, 91 50 3 ARl /I 2 A8 53 9 T
RESI 02, i AN R R 7 1] A9 25 0 7, 2R PAT A RS 7
) Bl Sr HAT A0 85 A5G &R W ans 200 aod b ey
HESZH BRI, L ) F O R B 5 3
RN A S0 3 ) Bl X BEAE CSCL B 1F
[ R gt v 7 36 R (5 A R 1 G, DU
YRR LTTE B G A /N A 2 I 4 A
AR T RAF I TR SR E |, OB G T 2L Rl fig e
[F i

Kt 6T A RCEVERI AT IA A, A BA S 51
Z A A AH AR AT 2 T A R 1R Y G BE ZR 1, 001)
SRR AR BAT R A A AR AT, AT BA 5
[i) 5 SEAEAR Z2 4 I [) FORS ) K 5 48 S HAT
N R T B S AR TR, AR AR
R AN A 15 D T OR3P BT A AT AR A 2
RBCRFEAT B LRI, R AR R T,
BARL S 2 4x A h HZ ik B b 245 2L

15 CSCL & 1 [ e phe it A oy, WAL A S DA 7R 5
VR B PR 23 ()RS A A8 O 28 25 ) e i iy A L =2 O
HES AR B A 225 [ vl i SE AR R 52 IS
S5 BRATR 5B AR 55 R 5 A R SUCE TR Y B
fiff s 760G F s () PP AT A 2 O B3, sy At
[vi) Ay B, B0 OC 2 2 ) ) B B 7 TR iR Sk
PE/NRIBER J1 . HJRIEGE CSCL & R IRl i e v
ASCHE , SRS R AR 2 S B A X 7 WA AT
REAT R AE —E T AR, S A AR /N R] L 3 354 il
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GrEEAs PR LRI A A B ARG A 8
FE CSCL Pz A BA R 53 #5A S  B A, 76X 2 ]
H bk BT A A v A A B 70 53 2 i 38 A
TS N H AR FUR] 25 01, 5 2L H AR %507, g
TP BB 572 22 TR) AU 1 A B AR 56 2R, BRIV R [ it
{14 )8, DIy ittt B B B3 RS H 85 0
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2 2 H BN AIRE Sk m L AE A VR A P
Sbl, —EmE INERE a2 E S E SR
B (A AT RE S AN [l R SR 2= AR A B &
A VEAKAERE T B AN IR B TR R 243K
RN R RE SR B A T L A AT AT S .
Ah Bz AR T S S RE R N AR, LAY
TR TIALES , B Fl/ N2 B 53 B (57 5 4 &) %o
TAVEIAREAE (B ReH B = A 15 # 1 BUR
PR, A, ZINALRT DA 2o 5 B A A R 25 R 5|
F2f ) F il CSCL A AR ) i P i A8 vp = AR 1) 45
& H B ) AR A A RE DT DB R , S xR
A H A P AAT: 55 IOE S B 45

3 A 0 A R O e = T A (A ) 2 A
BA B AR 25 A BARY B3 20 BCAT: 55 Wi g AT BA A A 2 R
AR ) | e R SRR Eh R A A A 1, JEE
DRI B 02 1A A o] B0 et A v B R
DA —MER IR SRR S5 AT, i T A S0
TEIRA VRS, AT 51 0 L [R1 8 1 e O AR
e AR R B O AR A E]  22 5%, 5%
F1 5 A BN AE 37 1O R AL R A, 55 4h,
FEA VA ) 5 R v AL A S 5% 1 AN I B8 Al AT ]
(0 R A DLl P BA & A B 4 e itk AT, 7
CSCL A E A o In) 3k 72 e iy =2 3 g AU
X T — R A e i R B A E 2 S, 1T HL B g
H e Z LR A 7 s 2286, X AR L] 4 Py s 22
IA &R E B ERTIRE , B 1 B 0L, I
A2 2] 3B 2Z [ b B 2, T MR (8 B A /AL
IRERAENRIE . ARG 5] & s IR AT AR T2
2 IE R XA A B THES A iR AR R 7
SRR T AR ) AR B S AT 5

(2)HREERH
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T3 HIRITY AL 25T X PR S AL R A T
PRIR, B2 2 B 1 2 5 AR FE 32 A 1 &
ARSI DT AR 57 2o 52 SE AT R R HE Sl AL 155 S
IAFN LRI, AT B B 3d 2k F FE TS (self-regu-
lation) A YE VT ( co—regulation ) F1H:ZE &Y ( share
—regulation ) $F171F JBA4S FE ( Jirvenoja et al. , 2009) ,
1) BRI 45 27 2] 3 W PR AU 3 — 4
ST SRR I i B 4R 282 P [ B BB ), X 5 2 5 2%
HRR) BERARSS G, 58] H SR A IR
(RENFR AL X R AR MWL e, F S
WAFEAR, 2) GER TR Z A 5 A
H Bk S BN AT S LA IR E A A2, 78 i
H AN TS A C i E AR S A [
PN, SRR S5 R 2 , A ANHIR
TG Bl 2 PRI 52 Bl & R s, 3) Ry i
BB 573 R 1 S B 3 m] (%) H A i FH A [ 1) 5 s
T3 1% THRT S AR e 2 T A P XS ) L By g ek R S AR
1] H. B R R /N R ORISR [F]3E SR i H AR ANk
o X =M A B U R I IR AE Y

Z CSCL &5 1F) A2 f e vy b B L 4

T8 CSCL & ARl e [ B Rt v, 27 2] 25 5 R
S HBUE AT LR ABA T8 T 2 £ 5 IR S 1 AT ]
RAE Ty A DL R S A B S AT T U
N7 AT CSCL BREE b 1 IS HF TR AR
S TG R AN RS 5t AR B AT 0T

(—) B Bdm

17 JEJE A ( emotion awareness ) Fl1%- 3% 5 HL 75 J&%
FRRE ) S A R0 38 1) Rl 17 RN S — ] L )
RO ATy | 1 RN T B AR (2 A J8 %
DL [R) 8 . BRAE AR B S 76 Ak A AR 8 2t
JEIRRER 7 AR AT ] R A RS 1 7 R
fili b B A C RS RS, HE T B RS B, A
e k& VESE ) — i, CSCL PR i i
IR T B B AR 2 A R B B C IR,
Jiliar 23 2 RS AT TR s RS AT 52w E B 7 >
(45 53 —J7 T, 1 IR R Y BAR AL (IR I v 17 27 )
H YNGR Al Ry o ) F AR AL 2 5 B gl 3 By
] 3 LT TR AT BA B AR v A [) P 28 TR 6 S
LRI 20,

CSCL R85 Hh 4 175 S SR T 2 — B T R A e

AT KM, 43 = A T3 O F 5 T (S — A
PREG FFRAR ) A7 T (AF B AL s S At 0 % 0L
ABUE S ) AT N J7 T (5B B AT S AR B B0 R A
%) . HRMEMERESEEE T DU RLA D
AR5 SR I 27 ) 3 WA (HBRIETE T2 TS
VRIS R ;A P IR P AR L b s 455 27 o] 5 (RPIRAR
B TR T IR R TT , & T AR 47
WL A% G2 W A% (A0 R kA5 Sk | b o 2
S5 ) WAL AE S AT o, AT DU 42 21 [ B4 51
A PRAR RS T A 4 3 0 T R R (H BORM Z3
HAFEWEE, X=1hTH&aits, K25
CSCL WP X = Fh 7 1 20 & 18— TT 1 Rk
WMTH,

AL FE S ( Daradoumis et al. |, 2013) A A F
155 B 3 IR T A 7k (IR 2 FivR ) | J e 4 B
WAL Z ] AT BOC AR , a1 ) fe pe a A 4
BEEDE b R m 15 R B 450, 5 — )2 EiE 1
(U240 23 Bt AT o Hr, L &k SR 7 e e
TR, X T SORT & 16 B Mrifs A4 SCAS i 12
SERTHEAT A3 B T NT W90 SR 6] i D) 5 2 DA A2 3 )23 T
RS AT 22 T HEAT 38 S X Fh o3 A 07 12,
WFFEE T AR o s =X (22 0 J2 T A AT 3l J2 1)
PTG TE B TR S5 F FVIG IR A5 A, 28 )2 6 A 1Y)
BARI Y g = 2 AT ot 4 =2 A
OB FE & 45 #4 B8 ( RTS: Rhetorical Structure
Theory ) Xt 73 M SATCHEAT 230 H7 - A FH T IS IS 1 5
M THX AR A BT #4720 B, AU B TR
TCER FEEAE T s SR 5 S BURES 43 BT BT R 3K 155 J%
AT B, ol 175 JR i) M K S5 SR ) 1 A A A 1 Ik
AR (RRAC F /TR A ) ) DA R R s B B4 o3
BT TT i BT A 1 BT EARICIFE SCAR NTRR R . 2
PUJZ - FROCE ] TR (R i RTS) 424875
5 R UARDIE )5 X, il 18 8 il LU [ 1Y)
PRI R/ N 7S A A BT b ) 1 ) ) Al v A
SR RTS DUJSE b 412 116 785 W 190 17 J i B M e 5 s
K HR R E T RS . TR R TR
5 2] F W B AT 52 e 27 > F AR, BT LA ] A -
%14 -8 1E ( Event - Condition — Action ) #8L ) & &t 1%
TR T () PN TR 25 0 g 7 ORI, S 2 ) 3 S A &%
MIOCT H O ) B 7 OB E BL LSS S 1
%
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CSCLA 1 10 A V=R,
NS O R REEAR |
HE \—{F= ae, wvavn |
b pmmmmien —
e =g aatimosmat |
' —— BN SRUERIRER |
BRI A 1
A AR BTJZ: ECA CRP A FaF)
SRS
2 XMERMSREIEBESTHE
(=)t BB At

oy 2] B IROR S AT B I R 51 S, CSCL
REUHT B T2 ) H AL B 15 38 1, LA 2
A FHFREBI A A TR R RRE T, Wiz
RERC Ly ML B A SR T e A, 42 0 P A S A
AT AR, A SCHIFIT s, WR 28 T I o2 A
— N R R A5, AT O 22 BRI 2R
TSRS 70 o - AT 8 i N (RBLHE 5 B
PRAR LA IER ) 5 B A0 8 i N8 (R TE H AR B9 1S
JEOIRAS ) s 2 TS5 1 Bt ( RIVE X 2 A 1) 155 45 4 1t
GG OGN ) o BN Jarveld 45 A (2013) B3
T AIRE ( Adaptive Instrument for Regulation of Emo-
tions ) T B4 B /Nl B3 PR I AR e X 5 A AT 55 190 M
B2, 51 A OB AR B B A PR, IR i~ 2E
BEEM SRS RIRS: . 7350, AIRE Jy~A 4 fit
H O 5 R AR AR A 5 SR 15t , A B T s
PO AR BERE S A B B LY

19 CSCL A1k 9] 4 g ik 49
W R L AR R AR

T UL ik, AWFoE 4 CSCL & 1E In) 25 figt
P G RS HESE (LR 3) A BA AR 53 (] 1Y
ST 50 O AR AR (10 e =2 R TR L AT A K
REELRA T EELENAIEARS, FEZ
[E) BE B d b AV 5 40 2, M S A A BB VR /N ALY
T 5 AEL AT BRI B3 A 2 VAR A RRAHAS 51
TR R S I TR A 5 1 R B AR U 7 A
5325 R ENVEEAS /N 5L 1A N B R R 25 A0 i
fli_E, S SE LR B ARz PR 2 U 5w Ay ok
AR5 SRS BRG E, BOh T 4R RE AR IR
TE R G, TSI A R S T3, SO & Vs
fif P R v ) S [ R AL . CSCL A A ) A A o
PRI PO A0 S i T LA 3R 18 s 1 1 TR
G B A 7 B R A B B3 4 A TR0
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B3 CSCL &1EmRafgR i ERZIFIEISIER

CSCL A/ [ 0 gk e v B 155 B S R BB HE B 1Y
Pyt | B R 2 0 B2 A5 rb A R — A S 7 YE R ST
(RFEA | A B T4 9 CSCL /58 Hhil il k&g |
FME ORISR ZAE TR e T3
WIZH N EE T —2 TR MR8 S E S &
AFSE A1 JR% S 4 T L 1 B 22 9] SRR 5T, 43 A
CSCL A1 ) i g PR 5% 1 B S 3 T B 2 ) 3
M AAVERT A AL R A IR S A5, 602 2
FOR AT AR F O RS AR A B AR T
K H AL S —— AR 2 R RE Y
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Analysis of the Emotional Supporting Framework for
Computer-Supported Collaborative Problem Solving

SHAN Meixian

( College of Educational Science and Technology, Nanjing University of
Posts and Telecommunications , Nanjing 210023 , China)

Abstract. The way that students try to solve problems together in Computer — supported Collaborative Learning
(CSCL) environments depends on the relationships between three collective activity dimensions. cognitive dimension ,
socio—relational dimension and affective dimension. The cognitive, socio—relational and affective dimensions of CSCL
are interconnected components that mutually support one another. Cognitive aspects in collaborative learning research
have been considered to be primary. However, in recent years, more and more researchers realized that the importance
of affective aspects in CSCL environments. In order to understand the importance of students’ affective interpretation in
computer—supported collaborative problem solving environment , Section one of this paper reviews the concept about emo-
tion, affect, and emotion in learning. Section two discusses the influence from students’ affective awareness on collab-
orative problem solving processes and the outcomes from three key factors to CSCL cooperative problem solving . the af-
finity between team members, shared mental models and emotion management. Effective collaborative problem solving
in CSCL depends on corresponding emotional support and appropriate emotional feedback. Section 3 analyzes the im-
portance of emotional awareness and emotional feedback in CSCL environments. At last, we construct an emotional
support framework for collaborative problem solving in CSCL to improve students’ social , cognitive and emotional abil-
iies.

Key words . collaborative problem solving ; affinity; emotion control; emotion awareness; emotion feedback
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