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From Knowledge Sharing to Knowledge Creation. The Evolution
of Epistemological Basis of Learning Environment Design
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Abstract. On the scientific epistemology , the learning environment design emphasizes sharing and transferring knowl-
edge , which exposes many limitations . lagging behind learning theory, missing group synergy, lack of knowledge in-
novation , etc. With the rise of the new epistemology and the progress of technology, the epistemological basis of the
learning environment design is from knowledge sharing to knowledge creation, which provides the opportunity for the
research on the learning environment design as the core of knowledge creation. The research project on the trialogical
learning environment design , which is from Europe, effectively makes up for the learning environment design , puts for-
ward the theory of learning environment design as the core of knowledge creation and carries out a series of empirical
research , and realizes the shift of the learning environment design’s epistemological basis from knowledge sharing to
knowledge creation. Through the literature analysis and logical deduction, this study aims to comb the evolution
process of the theory of learning environment design, analyze the typical cases of learning environment of knowledge
creation , and determine the principle , performance and reason of the change to the epistemological basis on the learn-
ing environment design with a multidisciplinary perspective. This proves that the epistemological basis on learning envi-
ronment design is changing from knowledge sharing to knowledge creation. The change provides the theoretical and
practical reference for the domestic research and development of the learning environment design theory as the core of
knowledge creation.

Key words : Learning Environment Design ; knowledge creation ; epistemological ; irialogical learning
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practice in Canada and his research from a macro perspective , which systematically focused on the topic of the educa-
tional technology in distance education. Distance and online learning developed rapidly over the past decades. As the
pioneer in this field, Dr. Terry Anderson proposed the interaction equivalence theorem to guide the design of MOOCs
and OERs. He has published many influential papers and 11 books in distance education and educational technology.
One of them, Theory and Practice of Online Learning , got the 2009 Charles E. Wedemeyer Award. The three genera-
tions of distance education pedagogy, which was proposed by him and Jon Dron in 2011, has been translated into dif-
ferent languages. He proposed the idea of teaching crowd with social media to lead the learning in open connected
age. He designed a boutique social networked learning community — Landing to enhance and support learning with
the advantage of three social structure ( group , net and set). He was the editor of the International Review of Research
in Online and Distance Education for 10years and his enhancements coniributed to it being one of the only two dis-
tance educational journals in the Soctal Science Cite Index list.

This interview is focused on his research experience, MOOCs , and his most important research achievement . three
generation of distance education , interaction equivalence theorem , open learning, and scholarship with soctal media.
The hope is that this interview will show readers Dr. TerryAnderson’ s long term vision and insights of open learning
and scholarship in social network era, and also help promote high—quality learning and research in open education.

Key words : distance education, open learning, open scholarship, MOOCs
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