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AXBAAMBEAWHRUFIRE  REFIARENATHRER 52K B ALFEIW

REYM, XEERERTHAMEIRARGERE KR L 36 AT AR % 42 AR iy 2 /R R
RTFARFWERAE R AL TEIRFETRAROEEALCEF 2 HEM AT HEPEATDAE
T B T A e 3] B A ST R R FLLLRT B B AR R TR B AR T [ R B S R O 3T B R BE A
EMhEME AXREARKRFIMZFARFH - FRITWEAR MU ARGHARL AT EZG RS THE
ST MR ARG AR AR LR LA EHHFLEREN RN TEE KA FER G EXFTH

RN B R RLFET K AE?
[ X ]

[HESHES] G434 [ XHkFRIRAE] A

2014 4E 3 H, A aES kA
(OECD) 3 [ FH Z Bl 2 5 4: 4 (NSF-USA) Bk &
FE 2R SCLHZL(UNESCO) Bk Ko | FIEIYE KoF
FHEIRITNE K2 A 25 I« 2 I B2 PRk &7
FEARZRIYE R 22847, o A T 545 i )\ 2% ) B2
R AR N BT 5 K7 OB s Ft
SRR 2= S B3R T T AN 22 2 o
MR . Horp #2124 2 (social learning ) i A
—Ahan] BRI

DI F MR T SR, AKE 55k
3 AL AR P BB T 2 HE e T A5 Bh
X T Bt G S AT SHa M, it
T AR AL 2 S e 3 . BOE P &R 2E o
AR S S 0 A SR 2 ST (R R LA, M
TTE— 2R W AR S PR R R R A BN 282 20 1 G
PE, A A [R) 27 B 4538k 1 B 55 3 7 R [R] K (A4
A NBRAEER ) 55 4t 25 28 Bad B AT 35 24
TR 2] PRI IR S 4 2 P TR 25 25 SR AR =
2] OB SRR RN R AS 2% 2] | dE i 22X & B v 2

[ Y75 HEA]12014-08-13 [f&[E H#3]2014-10-26

[(BE€WB]2BHFAF T 2" AXNKFHRELRLARF I FHERBASEBHTRETENH YA

RAHR A4 (DDA120192) ,

HoeWFN oAl HeEFIRAFIHE
[XEHS] 1007-2179(2014)06-0081-07

PRI T HAR

ZETCBEIN , #h 2Pk 2] O W5 R BLIEAE S|
DA EEIC AR 55 S R FOR . A
PIECp et B S e LN E W N e K )
PR ORI 2 N RSk 2 ST R A
IIATE5E 1 36 [R] AR 45 T AE ( Meltzoff et al. , 2009)
P17 B S R e i S K R 3 1 B R R e e
219 3k H 2E 2B AN R A0 8 AF 5 A el e B 4 2
SEHME ] BAA A S s AR EE # K
AT, ] R AL 2 PR 3R Ji Ay ) 35 R A SR AR, il
Fh2s 28 B A R 27 2] (RS0 15 2

— GALFI TR E

FhosEaE o) X — MRS i B R IR AT A
SCARFRAKA TN Z2 hir A FH T e L e e ol ik )
54247 M (Miller & Dolland, 1941) , {H 241 %k
SRR S g mIf R g EE M, 20 4 70 4F
AR, BEALRRAS AT S 1 P 3K 0 B e DL RS i 4y
R IR SIS il 1T 22 W PR R 2R A R kA T TR

VAR 3K

(MEZERM]2EE L AIFERFRELHKF A L2 4 (jinyinglianl @ 126. com) , AR F @, F I A3, LT, L ALK

FRELERFEZAERE WEEFT AT H & FIHF,
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ZIHEH] AR S SR L B 2R ] — LT
S SRR 24 2T | e e B S AR A 4 A A
MSEE & 2418 Wr ( Bandura, 1977) . 5 ikIE Y, 4
RIRIEI DT S 2=IRB R T #E T 2 R,
IZEFIR A 2 R IR NJR R ) SE A, 5 R A
LR ) P I E AR (R3C,1999) ,
W B I 4t o2 o) B AR FREE &I 5
IF A2 A 25 B B 5206 ( Reed et al. , 2010) , {H
RPsia v F 45 1, Teig e B BR S AR IE R
AR BRI BRI, 25 2 BB AT —E it 16 B,
AL b Pl 1 58 81 2 ) 32 4 2 R 9 S i X — W e T
A AN ESER A . 5 R BB 5T 3 32 0 1 1l
WF9E KA b5 2% S BB 1) Ja A&, $ H T 2% ) il
“BEMNGHS Y SHITHERE Py
JERN N 7 SR UR AT RO B 3 | 7 SO A TR B 2
By iNIa] (3R - 1M, 2004 ; Barron, 2004) . fibf]
AT k2 2T i 2 2] 5 78 5 S AR Rl AR Py b
H kAR 2] T 2 2 250 3 — Sy 0
AR B 2B BE AR Ak SCRE A A8 A A B AR 5
A2 2] B RS R ] — 5 e 3 ] 4 e Ay At~
2] (Reed et al. , 2010) ,

P AT DL, 78 N 2824 R0 B A A A R X624 20
il % A= BB o - IR B AL 2 1 B R B 24 > B —
JeHL kR, W9 E B RN R 2R 2] 1) KRR AT
KB HJG RS, BT B SHRE P, X
PRAEAATHE— 25 S S A BB ML B % 2 ST T
T BEACAEAE R [T, E TATH: H G ) B S A Ay
R > R ] & A 0 (85 30,2009 ) , Z S5 R4 R
U S P K (A 5% A S5 — Ff BETE B T 42538
HZ P BTN, XS ROk 2 2
SIS B F AR A B i 30 B o B s Ak
PE” LIS TR ) B BLSEAR T, X2 2 dE e AR
R E PR R AR L B0 S B2 B A | g
h YR A ) Bl s U 5 3R R AL

Z AWML RFIRE

HRPE AR 2 ) Bb 2z E PR R 2 B R R IR %
Fh St 2 3 — 40U A F 9 =2V S DU AN 2 T, B
Fh 2P AR A3 [ 13 22 (joint attention) | B 5y
N, DL KAt 25 P2 ST HR (Meltzoff, 2014) , B 1]
I R T 24 [ By 2 BR A5 04 DU R AL
« 82 .

SR B F S S AR F RIS E R LR
T8 5 27 MU AR 98 A w2 k2 2] By R A 4R it 1
A2 AU 75 NBR 2 T X AR5 27 )
SR R AT R B 4E 2 B R o e [
TR R 2 R A WA T dE b s FERE A2 T F
FE B A F] RN [ (A % 27 > 8 52 e iE B A 25 5 bk
REAE hy ) F J it 2 ) S LA ., 73X T 2 IR £
FAt ARSI ST B TC ) Z Ak 5 5 R AR X
N R WEMAMES) T RA SRR
S FOR I | Bt e 3 B8 1 AR (A 800 FH
— IR T 5 2 At AR BT

(—) ALK B—AMKAYZ AW 7 B8

ST Pz T BB A I 5T B G 3 3 AN Uk
SV 2 v B At A RN 3 5 1% Bl ) SFe A SR i P
2 [l g DATE o 52 2=t 5 BIRE 3 3R S5 A AT IR &R
PE—E YRR P 22— RS8R N R
2xM25 3] (Melizoff et al. , 2009) , AR —AHF
BSCHY A BRI L IR A= i) Rt B A% R 31 02 2T AT
fIER TR BRSNS IR R R I 2 22
JLR IS R Al 22 0] B i A T AR A2 4k AP Y
PUNRE S W IR, A 179 35 F A2 A fiff B2 L RE B A
KRR B AR B 5 e (% BE 3 I ( Meltzoff,
2014) . FEE EZRE R G 2 R A IE AR
1E 27 2] W58 H 0 ( Learning in Informal and Formal
Evironment , & #% LIFE ) F4T % /R ( Kuhl) A H: A BA )
JE SRR B AR AT 5 2o h IR E i E
e B HF R s Ay i, 2Ly Hobd
M FH XA IR BB 2R (gaze following ) B IIE
TSR ILIGE R 2 A58 3 1Y 2 5 45 (Kuhl et
al. , 2003) . AFHEHIH ( Goldstein ) 55 NAIWFFE & FL,
RS B L & p T 5 R i R st s e 22 LI =
REJI Y & e ik R B LI TR 5 5+ 2 gh J1 AT ek A
T A B8 T 2 AR DL A s HUAR (B anag
B (955 5K ( Goldstein et al. , 2003) . I, BFFEH
D 15 F A B G T B Lt 2 B iR h
PR AL,

gi bR RNEF = I R e &R T4
SEH I RSO B LI R, s i TR T = & e
X —J7 T RS B At s v SR T OISR,
FRWFELPER R B IRATH AR Z H AR 15 5 3A]
fR27 2 DRE BAT Ty Al LA R 1y >
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(DG ERAREE—ARESD

R e N 2 T AR 2 R 2i 2T B A 2 )
(RS2 ] T 2 A N7 A — 7 R SR 4 T i il 1 P
X LR 2 > AR 58 R I, B AR R 2L
BEAR TR MR K f o S BRI ERAG (5, 5%
AR B el S A I BB LA REF
I N EARBAT R 7 7, 8 B A R G B ATk
TR Y S T G T 9 ik DR T S R 3
— B8y, B, I A2 LTE TR 2
SR PR, (H g U BB b T 1T R R Hr )
P, Z 5 Yo N SR R sg 5 LR B2 LR
T 5B BR A — R E—— B TR A
FRAR AR 1 B3 1 R AR T AN S XU i )
1AZ%1f ( Marshall & Meltzoff, 2011), H W, JL#E 4
MR A O H bR A B 28 8P b S R 4k 2%
AL R B A AT R B, LA T A Y ) B,
A I3 —HFAE R, 2 — Pl A 2 ) Sems
Ry 2] B AR LS RE RS RN A R BRI
A . FRATAT LUK AE N, XL 3E L
2 2] K HLRRAIL] () X BE 5%, A3 1T DAtk — 25 i R
R AT AAEB ) 2 2 5 PR AR R — Rl S 2
2F A WS (Hattie, 2012)

AMRTE A R 2 Rt — R A0 AR
MBS 2R G B T AR E . AN
GUBIBFITER R I, 4 2] R A LR R
SRR S ST B R A, W AR K2 AL (Bar-
ron ) B P2 BRI 9¢ K PR, S ) B A 1A 2T A
[1) R e R 1) D T A ——— L[R]3 T DA Bl )
PR SR 2] HER A F AT S5 | 20 P H At 5 % 52
W EPRE TR | B AR W A o) i BRI AE b 245
KB IE ( Barron, 20005 2003) . KEBFITIESE, 4t
[R]E R AT A B XU ) BRI AL (eye gaze) TTE
% ( Brooks & Meltzoff, 2005) ., iK% LIFE
DA [F] 24T ( co—director) HE R ( Meltzoff) 7 1F 1
IREEIR IR LR SRR BEF I ROR AN 50
J PR AE T 3802 38 2 ) 3 22 (R e = MR s T A0 RTHR
PIIBER , SF Q02 2] B AN HGE DO R R I R ET
AT RTRLE(E B, oIR8 ALl 2 i o 2
FEfE R . BRIRHS HEALAL  HUR By F 3o = S5 5
SRR T A5 | A& 3L R 75, (HL VR 2 7 (0 K sk ] 2
HITGZAG Rl PN B B /N2 3 S v D SR Tk 2

HEN SORAERS E BER | S e alitt 25 SCAHE SR Py a7
ALK [ ( Barron, 2003)

(2)EARSEFIERAG—BERER

TEA a2 R ZE X7 2] s it o v, S ik
[F) 2 AN RO B T, 5 B 473 A () 52 A G B — >
SRS ZIREN S

LIFE fYRTTEFH 12 FH A BB AR 56 (TAT) 551t
F AR RS, 5 5007 1 R 3 38 [ 5 T I g e /)
AN — 2 5 80 2B 4 R I, e R
PR ZIB EN G I R T A & & e, P
FARIEN AR G BOA « LA M= 1y
B TN AERUE T R, A
B MEN R X R AR 2 U 1 R 7R 22
S Z I P E 25 e L AN R e O Hax
— K% B2 A B AL L (Cvencek et al. , 2011,
Cvencek et al. , 2014) , X —HF5E 4510 1/ AT L%
X — G AT A0 2200Vt 7s 2 Ml Bl 1) P8 53]
LA/ B Z ER AR E 25
AITEOL T, 58 e AR AR ok Tl 55 WO B 4575 T 1Y) 22
TR I8 ( Frenzel et al. |, 2007)

BRVERIZ A, R B T A 2B A AR A FREE |
DR BB BRI A S AR L A S
By 8 2% 5y 52 B Z0 A BN R A B (Bell et al,
2009) , X SE 2t ENGARAE T304k, I i kL 25 R 2%
TEGME FEIX AL A 4% b S B [ (R rp Iz AL 4
KRBT, S LA, BN ST EES S
AT SRR SHEFR A X ( Crowley et al, 2001 ;
Tenenbaum & Leaper, 2003) ; ZUl X H A4 FARM A
FBE BB RO (0 2 LR it A I IR T2k A =
TBER 2% 42 ( Diamond et al. , 2004) , A, #h4
Hh E A I ST O NG Y T RIS
PLE AP EL AN A 23 BRI A X A o 2 P i 43
S AT A2 T s PR A T 3 — 4R ) 4R S 4 £

TEARERA 2 BB rh, “ ph 2k By 1 F30AT DA
HE2E 2] F R By TR B2 s AT Y 2 2] 26T ek
W HAE AR 2 Ut Fean, 155 AR R
5 [R)JE T X —REAE S 33 3 2R EN G L 1 L K
(el o DR G T AR NS5 ) W08, 1
AT TAE 5 AR 00 A B T & o 2 & 1) B ik [\
PETTAR = A TARHE AR e e Ll Bk 5
M EE X — Bl A T BE (Bell et al. , 2009) ; 52 H: )%
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AR REXS R E F R A [R] 5 2 5 0 55 4 A 1 2
2268 | H TR ACRR RN 2 e A E 25 R ( Bar-
ron, 2004 ) ; 7E 7% 127 ] B #E 2 SO 50 Al
B FE AR A S A T R B B R R s S W H
RERS TR K 27 ) B Oy I [R) 45 32 i 2~ S HLAS O TR
H1EH (Fenichel & Schweingruber, 2010) ,

TSR] E S TE PR N ST A ) HEEA
SCRAEL AR A R BB 2 5, A B T4 m i
e R, & FEIDC 2L R R W 50T b 2
A 22 OB Bt Bt - 75 02 52 ( Resnick ) 4l
T W AT 5 P BATEAS [] [ 2 R X N g AT 1Y
S U AR AR PEXS R R DR B A A
S AT AN AUHE T SR 52 36 1) 4 B (B B
AP M HAEHAR AR (SIS Mg b iy &
P E TR, R ERR I, A X e
I PE RS SR A L BT AR Z S AR T
JesEH AR PIrVE AR P XS SR S A AR AU
I LN R A T2 AR e . FERheT
Firp 2R RO B B O RS A O AR ST
XF P27 > A BA B B 1T SR < 7 S AR A 3SR L 7
T I 2R A A A B A 4R B O RSO 45 3
FEUL A TR . TR A 1 X S BT I AC
R AR TE T At A 255 B 0] 0 225 40 358 ) SRR S B R 4
HE e & % (Resnick & Michaels, 2010) , FF2#50
WEA LS, Al TE W 5 A R A B, ]
ViR A AT BRI — Bl R A SRR Y IR il — B
DL SRk A S e ) F B R 4y, SR N R A i
OV PR B2 2 W ERREZ R
/K ( Sandoval ) 18 -+ Az H: P BA b & #1, H 2000 78 147
b F A ST IR A SR S — B i E AR, AT L
R A AR IR UE I R v SR A Tl P IR A1 58 i 5140 e
ALY >, DT A Ji 2 A i At 1 JEL4E (Ryu
& Sandoval, 2012)

(DAL BZFIRRA—BRER

AE PR Ry g PR 2R 6] 2 20 A 5 O H B2 il e A
BRI S PR 3R 2 A 14 1 FH i S5 ey
S 22 R 2 T B A T A

I T M R 25 35 i IV B A A2 2T T[] B 22 b
5t H1.0> ( Temporal Dynamics of Learning Center) 1E7E
HATIAE S HLAS AT H RUBL W & # AN, #1258
LS NBYFF R N 2 ATt B —A~ 5y

.84 .

BLEF ATF A T3 1o (e, HLA Ao B30 L 2
FREZH Y TH) HEY LG AN Rk 5
S e b R SR (AR R ) Z R R AR
T2 S LA N —EERA LS A (IR ) | 7Eff
RALAS A H 22 B IR () e v & e O 58 35 4%
K (Movellan et al. , 2007) ,

S HARHE R BILAS N BEA AU A, Ik
F L H? BE A LEFATIY A AR 0
I RS 2] 7 AR RS UR  RITTE #  B, %)L
WLEE BB N HA VG 18 A4 RE I, Al AT S8 A mT
REIE T MR A B BRI A% A BT G T R, AT 5 Pl 4%
AT L[R2 T i 9 3 ) i A o T i e e 2%
4 ( Meltzoff et al., 2010), HrdH 47 K 2% AAALab
( Awesomely Adaptive and Advanced Learning and Be-
havior) H7.0> F AT i L % ( Schwartz ) 20 4% S H: 7] 3+
(2009) FH 5 Tt B-A A TR RO, XAl
BRI BB LR 22 A 58 G O, LT EUN T
HUARPE (teachable agent, i F% TA , B4 A U1 &% A K
i) HAES A ZETARY RINOF5E s, 1h D T AR
P AR BN B0 TA B0 A BT R e L2
AR AHERE S 0N RE . S AR i e Ui b2
HIME 2 TA B0, Z )5 TA SARIEHEFE N IS
)R, SR VR 2 1 2 ARl i 45 TA |1 [l
R AT ERAR, BEREE R IAA 70
B A e TR IR, K R4S 22 A4 JE TA
JEHANL EARSRARME TA BESIA Az FH AR, 78
X TA TEH A Z 0, =R TA BOHER X —
AR A B T A 9E— 200 TA W BA R fE
AITTEEAL, BT A X 23 3 Mok BRI R T 2 Ak n A
AT, FEE AT IE A O r HR DLE “ #0715
iy

B 1o I Hlas AR S B2 Ah 32 B A ]
- B R TT et 2 B T2~ BOR GUEY AIF 5T A
o bean, EEVEAE LR R R IT K B STAR. Leg-
acy BRAFRCHANSE [ [ SR} 2 5k 4 2 SCRp A ST 3L
ARl 2= 2] Hul (Technology Enhanced Learning
in Science, ] F TELS) F % ) WISE ( Web—based In-
quiry Science Envicroment) Bl2= 58 5 46 | X L3t
TR £ 182 2] PRI SRR AN A v R ] A Ay v
)Y IS B s N e e B R e Ry S R R T K
G0 A AR LSS B T L R LR D PR A R 7]
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BIALES s SRy 2 B 58 58 ZB0M SR AE A 1 38
5618, K IRUMENER: RE LIRS il B8R,
X — i F v, 22 2] R AR IOk A Y it | 8
FuR A RO pUWERSTE NP Wi SO N A AN [T L
FOBIHEIE A O 05, 32E 13k ) B k2 2 i B
1Y ( Schwartz et al. , 1999 ; Linn et al. , 2003) ,
AT DL, A St 20 7 1 — S LR I ) 1FE
BT H LB el NUASCH AT EAL, Sk A
Wi & R ()4t o P2 2 FOR AT LA B 2 ) F AR A~
PEAG R 2 2 BREE i i SR AT TR )22 T

RS 2 2T B 5 Y LBt e AT AT DR B,
5 ) BRI 58 R AR Z A 2 R R An ey
SO ) B AR S PR AL e A T B A W O
PHEERLH] , SE MR AN R A S G i ek ok, T BE 47
MO Ay X — AR H S 27 T 1 SR A
o HH A AR AL SRR I W R A R
.

(—)“HaBXB SHFHH—FT 4L

—J5 T, R 3 D) B i 1) R | fi
NG WS NAT ke 21 W o e A s i
2 R A arEry 7 JRAEIRATE S RE 2L
SE TR 27 o) O T AL S BRI Rk 45 44 1Y
IR AR A AR )+ 23 PR 2 2] 5 ZAH SRR
i HIL RN Z LD 3 — ) @A) DA B SE fif oy | A ]
At o PEaE 2 7R 2 KA EE b 5 AN (] 4 22 [m] B8R
WE7 R R B 2 ] A B 2 A R B
LS R SN S P e c v AR SRR LY [ %
2 (Rendell et al. , 2011)

T35, BE TAEE AT LGB 2 A Gkt 2
PER IR BT SR AE 22 KR FRBAE N T30 5%
Ber WATCEHIE . 6 1Y PR R AR 0% £ i 22 L
K % i, U HOR B L REE 558 38 5 2=
WA T At 2223 B AR rh g | R i 3R W] T 5 3L B
T 9900 Bt 2 4 e ) 32 TR MR RE L B Y 2% ol it
(Snow & Strucker, 1999)

BT, FAT I 2RI B Lk e
A S A m LA LA R e 4 275 D4R TS BN
2o Tk, AT ERE B, A TR
FER AL 23 P 27~ BUR ] B GE o N ] TR

SEREY

(D) ELSEXHEFEXRFEPHALBRE
VAR HE 5 5]

2 ) Bl G R B T 2R, K2 R
SRR DX SR B R 2 ) 3 DR E R A 55 HRER
()25 2] 2 1) 2 20 24 BB RN 24l st AT EEL S i
FRHE ARG S E TR AN 2 TR RE L
PN s B A K SRR “ RIS Bk
)™ 4507 1 I 95 & B, 1 35 3 IE S B8 v () 24
TR B AT, AR, R, AR SR FEAN R B T
“IEREE TR IR 2 B ORISR, TR R
R GRS 5EAS [RGB AT 2% 20 s B D I
IXCLERE BT R A S R L R U, Rk 1 B
Gt BT 2 W RS A B rh 2 20 35 B REAE A fe] 5
FE2x RGO 0 SRR S BRI AT 28 B, SR 5T P
EH - RERE R 51T R IPLH AT 4 T A
S B L Q] T AN ) PR BT JRAC YR 4 B ) 2F
2 BRI 2 o) ORI SRR

(S)VARAUBREXFTHARLL R F MRS

X5 2 2] Z 56 R TTA T R B, IR R
i 2 > () fe R PR R 22— | T B4 27 2 BAR il R sk
M H IR 0 RO R T RE, I T LA e A )
ZIR IR 2% (Hattie, 2012) . Fotun, A SCEE S TA
FIT BRI 28 B2 2 R BT RERS — X —3B R4 124 )
DRI I B s 52 153 245 00 A 2 A AR N i A1) 1 06 4
WG HE R A o] R R A S8 B AR PR AL SE LR
UNGRZY R PINAE 2yl R N EP N P S e
B F A F AR A N7 I 45 2 ) FL TR A FRECET IR
KB TN 5 5 05t B i R 40 2% > B 5% 45 I 1T i
SRAF, HIXEEHH AR H BT —/ N o PR ks
o vt A o] R AR A P XURS: 5 BAR 32 i R R
LR VS A M, T LB £ ) 2% 2 5 5 e
B RHE BRI  TAE# T R R %
FA DR 1) 7]

[ &% 30k]
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The Study of Social Learning from the Perspective of Learning
Science. Past, Present and Future

JIN Yinglian & PEI Xinning

( Department of Curriculum and Instruction, East China Normal University, Shanghai 200062 ,China )

Abstract: The International Convention on Science of Learning ( Science of Learning . How can it make a difference?
Connecting Interdisciplinary Research on Learning to Practice and Policy in Education) was held on March 1-6,
2014 in Shanghai, China. The Convention was co—-organized by the National Science Foundation (USA), OECD
and UNESCO, in collaboration with East China Normal University , Shanghai Normal University, and the University
of Hong Kong. Ii provided a plaiform in which the education researchers, policymakers and practitioners all around
the world discussed with each other about the recent research findings on how people learn and their implications for
policy and practice. In this Convention, we found that social learning became a hot spot and was repeatedly men-
tioned by many participants. They admitted that understandings of the role of social learning constituted the basis for
the new Science of Learning and would be the research focus in this area. The purpose of the paper is to explore the im-
pact of social experience and social interaction on learning. The paper first reviews the origin of the social learning
studies , and points out that it is the investigation of the role of society in the learning process that has led to the birth
of the Science of Learning. Major findings from the three levels of social learning research ( personal, interpersonal ,
group level ) all imply that social factors could be powerful catalysts ( positive or negative) for learning. At the individ-
ual level , neuroscientists discover that social interaction is necessary in infants’ language learning which means we,
human beings are born with a social brain. At the interpersonal level, findings from the behaviors of infants indicate
that soctal imitation and joint attention are the prerequisites of learning. At the group level , research on learner identi-
ty implies the stereotype from the culture may have a great impact on learner’ s learning. Conversely, social support
(e. g. the high expectation from teachers and parents) is crucial for all learners, especially for those coming from dis-
advantaged groups. Based on these findings, more and more learning technology developers realize that only those
technologies which are integrated with social factors and designed to provide an interactive learning environment could
lead to effective learning. Therefore, the further understandings of the characteristics of social learning and its impacts
may lead to changes in educational theory and the design of learning environments.

Key words: social learning ; social brain; imitation and attention ; identity and learning community ; social learning
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